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HPEANCJIOBHUE

OcHOBHOH Li€nbpI0 HampaBieHUsl «HOCTpaHHBIN SA3bIK B
npodeccuoHanbHOM  chepe»  sABIAETCSA OBJIQJICHHE
HEOOXOJUMBIM YPOBHEM KOMMYHHUKATUBHOW KOMIETEHLIUH
JUIS  peUIeHHs] COLMabHO-KOMMYHHMKATHUBHBIX 3a/ad B
npopecCUOHATbHOW M HAYYHOM  JEATENbHOCTH  IpH
oOmeHnn ¢ 3apyOeKHBIMU TIapTHEPAMH, MPU MOATOTOBKE
HayyHBIX  paboT, a TakkKe A JalbHEHIIero
caMm000pa30BaHuUs.

B mpomecce wu3ydeHus — JUCUUIUIMHBI  PEILAIOTCS
OCHOBHBIE 3a/1a4H:

- pacupenue Kpyrosopa u MOBBIILICHHE
MH(OPMALIMOHHON KYJIBTYPhI CTY/ICHTOB;

- CO3/IaHUE CJIOBAPHOTO 3araca B IpeJienax
npodecCuOHABHON Cc(hephI.

CryneHTbl, 3aBepIIUBIINE U3YUYEHHE JUCIUTUINHBI
«[Icuxonorusy», TOMKHBI 3HATH:

- 3HaTh 0A30BYIO JICKCHKY;

- 3HaTh 0A30BYIO TPAMMATHKY;

- IOHUMATh YCTHYIO peyb;

- YUTATh CO CIOBApEM;

- BIIQJICTh OCHOBHBIMU HaBBIKAMHU MMHCHMA.

NHoCTpaHHBI S3BIK KAaK HHUKAKOM APYrol mnpeamer
UMEET TECHYI0 CBSI3b CO MHOXECTBOM TI'yMaHUTapHBIX
HanpaBinenuid. Crienmnduka HampaiaeHus «MHOCTpaHHBIM
A3BIK B IPOECCHOHATIBHO cepe» TpedyeT MPHOPUTETHOTO
BHUMaHUS K orpezieNIeHHOM npodeccroHanbHO-
OpPHEHTUPOBAHHON TeMaTHUKe Ha 0a3e MHOCTPAHHOTO S3bIKa
1 kypca (1-2 cemectpni) «General Englishy.

B cucreme o0yuenuss mo HampasieHuro Ilcuxomorus
«MHOCTpaHHbI  sI3bIK B TIpodeccroHanbHON  cdepey



UCIONB3YIOTCS ~ TEKCThI [0  IIHPOKOMY  MPOQIITIO
HarpaBJieHUs OOyYEeHHS: COMAIbHASI TICUXOJIOTHS, UCTOPHS
IICHXOJOTHHM, o0mas ncuxonorus, anatomus [IHC,
HeHWpoU3NOIOTHS, BBEACHUE B KIMHUYECKYIO TICUXOJIOTHIO:
OCHOBBI HEHPO- MICUXOJIOTUH, TICUXOIMATHOCTUKA: TEOPUSI U
MPaKTHUKA, ICUXO0()U3UOJIOTHS.

OueHka yCIeBaeMOCTH CTYACHTOB OCYIIECTBIISIETCS Ha
OCHOBE OaJIbHO-PEUTUHTOBOM CHCTEMBI. MaKCHMaJIbHO
BO3MOKHOE KOJMYECTBO OasIoB, KOTOPHIE MOXKET HaOpaTh
CTyZIeHT 3a Bechb Kypc — 100 6amtoB. [TonoBrHa BO3MOXKHBIX
6amtoB (50 OanIoB) OTBOAATCA HA TEKYIIYIO YCIIEBAEMOCTb,
— 1o 25 6ayyIoB Ha KaXKIBIH U3 JBYX PEUTHHTOBBIX OJIOKOB.
OcraBimecs 50 0aaIoB OTBOASTCS HAa MTOTOBBIM DK3aMEH,
KOTOpBIH TPaJULIMOHHO MPOBOJAWTCS B BHAE Tecta u3 S0
BOITPOCOB.

HroroBast omenka cTyneHTa (GOPMHPYETCS HCXOIS W3
00II1eT0 KOTMYecTBa HAOpaHHBIX OAIIJIOB COTIIACHO TaOIHIIE.

KpI/ITCpI/II/I OIICHKHW OTBCTA HA 3a4YCTC

YpoBuu Kpurepun oueHku pesyabraToB Hrorossrii Hrorosa
OCBOEHHS TUCLMIIMHbI CEMECTPOB 51 OLIEHKA

blii 6amn

HenocTaTounsrit 1) He 3HAET JIEKCHYECKUI MHHIMYM Menee 41
UL paboThI ¢ MPOheCCHOHANTBHON Hesaure
JUTEpaTypoit; HO
2) He cIIocO0EH OCYIIECTBIATE (HEey OB
B3aMMOJIEHCTBHE HA HHOCTPAHHOM €TBOPUTE
SI3BIKE; JIBHO)

3) He BaJieeT TEPMUHOIOTHEH 11O
peaMeTy;

OcHOBHOH 1) BIageeT HHOCTPAHHBIM S3BIKOM B 41-61 3a4TE€HO
HEI0CTaTOYHOM 00beMe JUIst paboThI ¢ (ynosner
npodeccCHoHaNBHON JINTEPaTypOii; BOPUTEN
2) HCTIBITBIBACT TPYAHOCTH B BHO)
HNOHUMaHMH COJIEPKAHHS
TEPMHUHOJIOTHHU U3Y4aeMOoi
JCIUTIINHEL
3) UCHIBITHIBACT TPYAHOCTH NPH padboTe
CO CIPaBOYHOM crienuanbHoM
IHUTEpaTypoi 1o IpeaAMeTy Ha
MHOCTPAHHOM SI3BIKE ;




Paznen |. OcHOBBI ICMXOJIOTHM.
Unit 1. Obwee npeocmasnenue o
ncuxoyozuu

IlepeBon

Introduction to psychology

Have you wondered why the full moon looks so much
larger near the horizon than it does in the sky? Or what
dreams mean? How about whether lie detectors really work
or whether alcoholism is inherited? If so, you have entered
the world of psychology, where scientists search for answers
to these and many other fascinating questions.

Psychology is the science of behavior and mental
processes. This means that psychologists conduct
experiments and use other scientific methods to better
understand the actions and thoughts of humans and animals,
from the activity of a single nerve cell to the working of
memory to the social conflicts in a complex society.

The World of Psychology: An Overview.

In 1879, in Leipzig, Germany, Wilhelm Wundt
established the first formal psychology laboratory. Wundt, a
physician and physiologist, used the methods of laboratory
science, especially experiments, in an effort to identify the
basic elements of human consciousness. Over the ensuing
115 years, psychologists expanded the range of their
research to encompass hundreds of other phenomena —
from colorblindness and racial prejudice to severe
depression and job satisfaction. As a result of this diversity,
psychology today has numerous areas of specialization, or
subfields.

Subfields of Psychology

In March of 1991 television news programs aired a
videotape showing four white police officers in Los
Angeles kicking and severely beating Rodney King, an



unarmed African-American motorist whom they were
trying to arrest. A years later, when an all-white jury in the
officers’ state trial found the officers not guilty of assault,
live broadcasts showed parts of Los Angeles exploding in
riots. These violent reflections of and reactions to prejudice
against minorities in the United States provide but one
example of the violence that is a distressing fact of public
and private life in most countries around the world. In
homes, children are abused and spouses are battered. In
schools, there are fights and even shootings. Streets are the
scene of murder and rape and conflicts between
demonstrators and police. In some countries, rival militias
clash, death squads torture and kill political opponents, and
there is an endless procession of wars, large and small.

What causes violence? Why are some people so much
more violent than others? What can be done to prevent
violence? Some psychologists have addressed these
important questions in their research (National Research
Council, 1993). The particular aspects of violence they
study illustrate the differences in the subject matter of
psychology’s subfields.

Experimental and cognitive psychologists, for example,
study such basic components of behavior and mental
processes as perception, learning, memory, motivation, and
emotion, as well as judgment, decision making, and
problem solving. Thus, their study of violence might focus
on the effect of high temperatures on aggressiveness or
how the information people recall about other people might
affect the probability of physically attacking them.
Biological psychologists, who are also called physiological
psychologists, analyze how biology shapes behavior and
mental processes. Their work has helped us understand, for
example, how the brain controls physical movements,
regulates eating, and receives information from the senses.



With regard to violence, they

have looked at whether differences in hormones account for
the fact that men lend to be more violent than women; they
also study how drugs or brain tumors can create episodes of
aggression in normally peaceful people.

While some psychologists seek laws that govern the
behavior or people in general, personality psychologists
focus on the characteristics that make each person unique.
Theyhave identified, for example, the personality dimension
known as intro version-extra version, and they study
relationships between people’s scores on personality tests
and their tendency to display violent, shy, bold, or fearful
behavior. Social psychologists study how people influence
one another, especially in groups. They have found that the
presence and actions of others affect a wide rage of
behaviors, from individual athletic performance iind jury
verdicts to group problem solving and mob violence. The
research of clinical and counseling psychologists on
violence is just one example of their interest in all forms of
abnormal behavior; they also provide direct aid to troubled
people.

Behavior and mental processes are always changing.
Developmental psychologists describe these changes and
try to understand their causes and effects throughout the
life span. They ask, for example, whether differences in
tem- |ierament at birth or variations in parenting patterns
might be tied to, say, differences in dependency or
aggressiveness in adulthood.

Research in yet other subfields — such as community,
industrial-organizational, and quantitative psychology —
has also shed light on various aspects of violence, as well
as on many other behaviors and mental processes.

Approaches to Psychology

Suppose you were a psychologist trying to understand



the origins of violence. Where would you look for answers?
Do the origins lie in hormonal imbalances or brain
disorders? Is its source an ancient instinct once necessary
lor survival, or do learned habits create violence? Each of
these questions reflects a different approach to psychology,
a different set of guiding assumptions, questions, and
methods for understanding behavior and mental processes.
Some psychologists adopt only one approach, but many are
aclectic, combining features of two or more approaches
because they believe that no one perspective can fully
account for all aspects of every psychological phenomenon.
Though they differ in their influence today, the approaches
that have been most significant throughout the history of

psychology  are the biological, evolutionary,
psychodynamic, behavioral, humanistic, and cognitive
approaches.

The Biological Approach. The possibility that violent
behavior might stem from a hormonal imbalance or brain
disorder reflects the biological approach, It’s roots can be
traced be traced back to Wilhelm Wundt. He studied
biological processes only indirectly, by exploring, for
example, how long it took people to react to a stimulus.
Today, the biological approach focuses on biological proc-
esses more directly, examining how specific physiological
processes shape behavior and mental processes.

As you might expect, the biological approach is
prominent among biological psychologists, who study the
psychological effects of hormones, genes, and electrical and
chemical activity in the nervous system, especially the
brain, However, psychologists in other subfields, such as
cognitive or clinical psychology, may also take a biological
approach. They try to understand how memories are stored
in the brain; they look for patterns of physiological arousal
ass6ciated with certain forms of thought; they analyze the



degree to which a tendency toward mental disorder is
affected by the genes inherited from one’s parents.

Wilhelm Wundt and other early psychologists such as
Edward Titchener and Hermann Ebbinghaus, used the term
experimental psychology to distinguish their laboratory
work from the endeavors of philosophers and others who
thought and speculated about consciousness, memory, and
other psychological matters but performed no experiments.

I'pammaTuka
Teopusi u npakTHKa

MHo:xeCTBEHHOE YN CJI0 HMEH CYIeCTBUTEIbHbIX.

MHO)KCCTBGHHOG HYUCII0 NMCH CYH_ICCTBI/ITCJII:HBIX
oOpasyercs myTeMm:

1. To6aBneHHns OKOHYAHUS «S» K CYIIECTBUTEILHOMY:

a book books

apen pens

2. Jlo6GaBiieHHs OKOHYAHUS «S» K CYIIECTBUTEIBHBIM,
OKaHYHUBAIOIIUMCS HA ITTACHYIO + «y»:

turkey nnmrox turkeys
monkey o6e3bsiHa monkeys
day nenn days

3. 3ameHbl «y» Ha «i» ® J00aBICHHS <«€S» K
CYIIECTBUTEIIbHBIM, OKAaHYMBAIOMIMMCS Ha COTJAcHyK -+
«y»:

a country crpana countries

a company koMmanuss  companies

4. JlobGaBieHHsI OKOHUAHUS «ES» K CYIIECTBHTEIIbHBIM,
OKAHUYMBAIOIIMMCS Ha «5», «X», «Z», «Ch», and «sh»:

class kmacc classes
buzz 3BoHOK buzzes
watch gacer watches

crash kpyiienue crashes




5. 3aMeHBI «f» Ha «V» U I[06aBJIeHI/I$I OKOHYAHHUS «EeS» K
CyH_IeCTBI/ITeJ'IBHBIM, OKAaHYMBAKOIIINMCS Ha «f «Hu «fe»:
knife mox knives

wife xxena wives

life >xu3Hp lives

half mosioBuna halves

shelf monka shelves

wolf Bonk wolves

HO HEC BCEraa. HCK.HIO‘ICHI/ISIMI/I SIBJIISIFOTCA.
belief' Bepa beliefs

chief med chiefs

shef med-mosap chefs

cliff yréc cliffs
roof'kpeima roofs

hoof xoneiTo hoofs u hooves

6. JloGaBneHHs «S» WM «E€S» K CYIIECTBUTECIBHOMY,
OKAHYHMBAIOIIHECCA HA «KO».

piano muaHUHO pianos
potato kapTodennb potatoes
tomato momugop tomatoes
hero repoii heroes

Pan  cymiecTBUTENBHBIX  O0pa3ylOT MHOMXECTBEHHOE
YUCIIO He NO 00UW{UM NPAGUIAM:
a) U3MEHsIeTCs KOpHeBas TilacHast:

aman  MyxX4uHa men MYKYHHBI
a woman >xeHiuaa WOomen YKEHILUHBI
afoot wmora feet HOTH
atooth 3y0 teeth 3yOBI

a goose Tych geese rycu

a MOUSEe MBIIIb mice MBIIIIHN

0) 100aBIISICTCS OKOHYAHHE -€N;

an ox ObIK oxen OBIKH
a child pebenoxk children TIETH

B) 3aUMCTBYIOTCSI JOPMBI €TUHCTBEHHOTO U MHO>KECTBEHI
YHCJIa U3 JIATUHCKOTO U TPEUYECKOTO S3BIKOB!
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B . .
AHTIIH a CI’!?IS_ KpH3HuC CI’!?eS_ KPH3HUCHI
HCKOM a criteri KpUTEPF criteri KPUTECPHH
abacter  OGakrepw bacter OaKkTepun
SI3BIKC
eCTh a datum JIAHHOE Qata JIAaHHBIE
cymec aninde>  uHmexc indice: WHIIEKCHI

TBUTEJIbHBIC, KOTOPBIE UMEIOT OAHY (001Iyro) Gopmy st
€IMHCTBEHHOTO W MHOKECTBEHHOT'O YHCEIT:

a deer OJIEH deer OJIEHU
a sheep OBLIA sheep OBIIBI
afish peIOa fish PBIOBI

a swine CBUH swine CBUHBU
moose JI0Ch moose J10CH
bison 0u30 bison OU30HBI

Hcuaucnsembie CymecTBUTENbHBIE JIETKO Yy3HaTh. OHHU
0003HAYAIOT TMPEAMETHI, KOTOPHIE MBI MOXEM COCYHUTATh.
Hanpumep: «pydka». Mbl MOkeM TOCYMTaTh pydku. Mx
MOJKET OBITh OfHA, IBE, TP WU OOJbIIee KOTUIEeCTBO. BoT
HEKOTOPbIC MPUMEPHI HCYUCIISIEMBIX CYIIECTBUTEIBHBIX:

cat xoT

PErson uenaoBex

litre mutp

Hewucuucnsiempie CYIIECTBUTEILHBIC 0003HavYar0T
BEIIECTBA, MOHSATUS U T.0, TO €CTh TO, YTO HE MOXKET
JIETUThCS HAa OTHCNbHBIC JJEMEHTH. MBI HE MOXeM
«MOCUUTaTh» WX. Hampumep, MBI HE MOXEM IMOCUYHTATH
«MOJIOKO». MBI MOKEM IMOCUUTATH «OYTBUIKH MOJIOKAY WJIH
«JTITPBI MOJIOKAa», HO MBI HE MOXEM HEIMOCPEICTBEHHO
MOCUUTATh  «MOJIOKO». BOT  HEKOTOphIE  MPHUMEPHI
HEHCUYHUCIIIEMBIX CYIIECTBUTEIbHBIX:

MUSIC My3bIKa

art uckyccrtpo

love 11000BB

Hewncuncnsiempie CYIIECTBUTEIIbHBIC 00BIYHO
yOOTpeONSIOTCS B €IMHCTBEHHOM  YHUCIE, TOITOMY
MCIOJIL3YETCS TJ1aroJl B €IMHCTBEHHOM unciie. Hampumep:

This news is very important. OTu HOBOCTH OYCHb BaXKHBI.

11
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Your luggage looks heavy. Bamr OGarax BBITISIAMT
TSKEIBIM.

C HeucyucinsieMbIMH CYIIECTBUTEIbHBIMU OOBIYHO HE
WCIIONB3YETCSl HEOIPEACICHHBIM apTHKIL a/anm. Hemwss
CKa3aTh an information wiu a music. Ho MOXHO cKa3aTh:
a piece of news nosocts a bottle of water 6yrsuika BozbI @
grain of rice 3epuo puca

Harmutku (kode, Boma, dait) 00BIYHO HEUCUUCISIEMBIC CY-
mecTBuTenbHbIe. HO MBI MOXeM cKa3aThb (B pECTOpaHe,
nanpumep): Two teas and one coffee, please. /Ia was u

OJMH Koe, mokanyicra.

3ANAHUE 1.1, [lepenuwume  ucuucisemvie u
Heucuuciiemovle cywecmeuneilbibvle 6 2 cmonbuka u
nepegeoume ux.

clothes, picture, air, time, water, machine, music, snow,
word, coffee, money, idea, family, knowledge, sea, hour,
tree, silver, meat, happiness, information, speed, book,
news, house, friend, milk, student, pen, paper

3AJIAHUE 1.2. Hanuwume cnedyruue
cyugecmeumenlbHvle 60 MHONCECMBEHHOM YUucie.

woman, money, information, box, sheep, place, library,
photo, mouse, lady, glasses, bush, dress, country, bus,
party, wife, day, knife, knowledge, month, pen, hero, goose,
company, life, deer, tomato, city, man, play, news, child,
fruit, shelf, leaf, foot, fish

3AIAHUE 1.3. Bsibepume npasuivhvlii  6apuanm,
06pau;aﬂ 6HUMAHUEe HA ucducisiemvlie U HeucducjiAaembvle
cyugecmeumeibHbole.

1. He’s got much information / informations about our
travel.

2. He’s going to buy some new trouser / trousers.

12



3. They are not going to buy new furniture / furnitures.
4. His hair / hairs is fair.

5. I’m going to buy new sunglass / sunglasses.

6. They gave us some advice / advices.

3ANAHUE 1.4, [locmasvme cywecmeumenvHvie 6
cxzedyiou;ux npe()ﬂoofcenuﬂx 60 MHOJICECmMBEHHOE YUCIO0
(05pamume GHUMAHUE HA USMEHEHUS 6 YKA3damelbHblX
MmecmoumeHusix u gpopmax 2nazona to be).

1. This man works at our office. 2. I‘'ll give you my
book. This story is very interesting. 3. A woman, a man, a
boy and a girl are the room. 4. Put this knife on that table. 5.
What is your name? 6. He keeps his toy in a box. 7. A new
house is in our street. 8. He has a new suit. 9. The plate was
on the table.

1. This town is very large. 11. Is that girl your sister?
12. Is this a good student? 13. Is this a good match? 14. The
student put his book on the desk. 15. That house is new.

3ANAHUE 1.5 [lepenuwmume  npeonodicenus 60
MHOHCECIMBEHHOM HUCE.
Oobpaserr: There is a man on a bicycle. — There are men
on bicycles.
1. His report is not ready yet.
2. Is there a mouse under the bed?
3. A high mountain is very cold at the top.
. There is a large window in the classroom.
. There is only one holiday this month.
. This flower is beautiful.
. My foot is tired.
. There is a party this weekend.
. That is a large box.
10. This is an expensive watch.

I

O© 00 N O O
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3ADAHME 1.6. [lepenuwume npeonodiceHus 6
eOUNHCMBEHHOM YUcIe.
Oopaszer: There are many museums in Madrid. —
There is @ museum in Madrid.
1. Are there any geese on the pond?
2. Our schools are near.
3. These watches are broken.
4. Those Rock and Roll bands are loud.
5. There are many fish in the sea.
6. There are potatoes for dinner.
7. Those knives are very sharp.
8. Your children are very good.
9. These cliffs are dangerous.
10. There are many car crashes every year.

3AJAHME 1.7.Ilepenuwume npednodicerus: 63 ouudOoK.
Oo6paszerr; How many houses is there on your street? —

How many houses are there on your street?

Mathematics are very difficult.

Our football team are winners.

There are many monkies in the tree.

The dishs are on the table.

My tooths are yellow.

How many womans are there in your company?

Are my shirtes washed yet?

Not many citys is clean and safe.

. There is many problem in this exercises.

10 There are six librarys in our school.

© o Nk wDdRE

IpurskaTeJbHbIN MaJeK CYyIIeCTBUTEIbHBIX

[TputsxaTenbHbINA HaaexK CYIIECTBUTENBHBIX,
0003HAYAIOIUX IO/l M KUBOTHBIX, OOpa3zyercs MyTeM
no0aBlieHUsT K  CYIIECTBHU-TEILHOMY  amoctpoda w
oxkonuanus (’s). Hampumep: John's car mammna /[)xona, the
cow's milk Mmonoko kopoBsl, the dog’s tail xBocT cobakwu.

14



[IputsxaTenpHbIN NG Y CYLLECTBUTEIBHBIX,
0003HAUAIOIMNX TMPEAMETHI, O00pa3yeTcss ¢ IOMOIIBIO
npeanora of. Hanpuwmep: The pupils of ty Mass. The door
of the car.

[Tocne wmeH, okaHuuBarOmMXCs Ha s, cTaBUTCa (S).
Hanpu-mep: Denis’s wife. Gladys’s job.

K cymecTtBuTenbHBIM BO MHOXKECTBEHHOM 4YHCIE, YKE
MMEIOIINM OKOHYAHHE S, J00ABISAETCSA TOIBKO armoctpod (7).
Hampumep: to parents’ car, to grandparents’ house.

3ATAHME 1.8. Ynompebume npumsdicamensuuiii nadedic
CyuecmseumenbHoiXx.

Oo6pazer: The friends of my parents — My
parents *friends.

1. The children of John Turner. 2. The questions of my
son. 3. The wife of my brother. 4. The name of this man. 5.
The voice of this girl. 6. The car of my parents. 7. The room
of my friend. 8. The handbags of these women. 9. The flat
of my sister is large. 10. The children of my brother are at
home. 11. The room of the boys is large. 12. The poems of
Lermontov.

3ATAHME 1.9. Bcmasbme cnosa 8 cxobkax, ucnonvb3ys
unu ~’s, unu npeonoe of-.
What is... ? (the name / this man)
What is ... ? (the address / Mike)
When is ... ? (birthday / your mother)
Do you like ... ? (the taste / this ice-cream)
Look at the number at.... (the bottom /the

ke
QD

NOogp bk wNl
~

What is ... ? (this man / the profession)
For me summer is ... . (the best time / the
yea

=

)

... Is near the market, (the house / my parents)
... IS very good, (the work / Mary)

©
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10. ... is yellow, (the colour / wall)

11. ... very light, (the room / my sister)

12. The post-office is at ... . (the end / the street)
13. I need .... (the help / my friend)

14. ... 1is very tasty, (the filling / this pie)

3AMAHUME 1.10 [lepeseoume na aHenutickuil s3biK,

ynompeonss nPUMANCAMeNbHbLU naoesic
CyuiecmeumenbHoix.
1. UYbm 310 mucbma? — DTO NMUCbMa MOMX Apy3eH. 2.

Mbpu B3suia KHUTH cBoero Opara. 3. [laiite MHe pa®oThI
YYCHHUKOB, MOXKaIyicTa. 4. 3T0 ouC HAIIETO JUPEKTOpaA. 5.
Oto0 cembst Moero Apyra. Oten Moero apyra yuutens. Matb
Moero apyra Bpad. 6. Uebs 310 kHUra? — 910 KHura [lerpa.

CaoBoOpa3oBanue

B aHrmMiicKOM sI3bIKE CYIIECTBYIOT CJICIYIOIINE CITIOCOOBI
CJIOBOOOPA30BaHMUsI: CJIOBOCJIOKEHHE, CJIOBONPOH3BOICTBO
C TOMOILIBI0 CYPPHUKCOB M TPePUKCOB, U KOHBEPCHIA—
nepexojl CJIOB W3 OMHOM 4YacTH peud B Jpyryro 0e3
U3MEHEHHS (POPMBI CIIOBA.

1. CnoBocjiokeHHe — 3TO COCIMHEHHE JBYX CJOB B
OJTHO ¢ 00pa30BaHUEM HOBOTO CIIOBA.

[TpuMepbl CIOKHBIX CyInecTBUTEIbHBIX: SChoolchildren
MIKOJILHUKHU POStman mourainboH NEWSPaper rasera

[Mpumepsl  CIOXHBIX —TpWiIaraTeabHbix: waterproof
BOJIOHETIpoHuUIIaeMblii red-hot HakaneHHbIi qokpacHa first-
class mepBokacCHBIH

[Tpumepsl CHOXKHBIX MecToMMeHHU: Something dro-
HuOyIp anywhere Besme SOMehow kak-HHOY/Ib

2. CnoBONMpoOU3BOJACTBO — 3TO 00pa30BaHUE HOBOTO
CJIOBA € MTOMOIIBIO CYPHUKCOB U IPEPUKCOB.
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Hauo6oJee

ynorpeouTebHbIE cy(ppuKChI H

npeduKchl CylecTBUTEIbHbBIX

Cydduxcsi
-er/or teacher— mnpenogaBarens, Writer —
nucaresnb,
-actor aktep, doctor — mokTop -ist scientist
— YUEHBIH,
-ment movement — IBYKEHHE,
development — pasBuTue,
-ance distance — paccrosiaue, importance
— Ba)KHOCTD,
-(t)ion revolution — peBosronus, translation
— MEPEBOL,
-ity/-ty popularity — monyssipaocts, honesty
— YECTHOCTb,
-hood childhood — nerctBo, neighbourhood
— OKPECTHOCTh
-ship friendship —npysx6a, leadership —
JINIEPCTBO
-age passage — mpoxox, breakage —
II0JIOMKa
-ence conference — KoHDepeHIus,
difference — paznuuune
-dom freedom — cBobOoma, wisdom —
MyJIpOCTh
-sion/ssion revision — mepecmorp, discussion —
o0cyxaeHue
-ness happiness — cuactee, illness —
00JIe3Hb
IIpedukcol
re- reconstruction — peKOHCTPYKITHS,
co- cooperation — cotpyaHuYecTBO, COexistence

— COCYIICCTBOBAHUC
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dis- dislike — wemo06oBs, discomfort —

nuckoM@opT

in- inaccuracy — HeTo4HOCTH, independence —
HE3aBUCUMOCTH

mis- misunderstanding —

HEZ0pa3yMEHHUeE,
misinformation — nesundopmarius

im- impossibility — rHeBo3MoxxHOCTB, IMpatience
— HETEDIIEHUE
un- unemployment — Ge3pabotuma, unreality —
. HEJICHCTBUTEIILHOCTD L
il- illegality — He3akonHocts, illiteracy —
HErpaMOTHOCTb.
HawuboJ1ee ynorpeoureabnbie cyppurchl u
npeduKChI 171aroJioB
Cydduxcsi

-en deepen — yruyours, lighten — ocseruts, strengthen
— YCHIIUTH

-fy classify — kmaccudunmponars, electrify —
3JIEKTPHU30BaTh, SPeCify — onpenenuts

-ize organize — opraHusoBarb, characterize —
XapaKTepu30BaTh

-ate indicate — ykasaTs, activate — akTHBH3HPOBATH

CO- cooperate — coTpyaHUYaTh,

de- decode — pacummpposars, decompose «—
Pa3IOKHUTHCS

dis- disappear — ucue3HyTh
in- input — BBOIUTH

inter- interact — B3aumoneiicTBoBaTh, interchange
B3anMO3aMCHSATH
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over- overheat — meperpesars, overhear —
MoACITYyIINBATh

re- reconstruct — BOCCTaHOBUTb, rewrite — MepenucaThb

Ipeduxcol

HawuboJ1ee ynorpeoureabnbie cyppurchl u
npeguKchbl NpUIaAraTeJbHbIX

Cydduxcsi
-ant  distant — ornanenHsli, resistant — CTOMKUI
-ent  dependent — 3aBucumbiii, different — paznuunbIit
-ful  careful — ocropoxusrii, useful — mosne3HbIi

-ible  possible — Bo3MoxHBI#, Visible — BHAMMBII

-ic Atomic — aTomHblif, historic — HCTOpUYECKHI
-ive inventive — wu3oOperatensHbli, effective —
3¢ pexTUBHBIN

-less  hopeless — 6e3nanexHbIi, useless — OecIONE3HBIH,
homeless — Ge3momHbII

-ous famous — u3BecTHBIN, dangerous — OMacHbII

-y rainy — MO IIMBBIN, SUNNY — COJTHEYHBIN
[Tpeduxcer
un-  unhappy — HecyacTHbIH, UNable — HecmOCOOHBIH,

uncomfortable — neynoOHBIi

in- independent —  wHesaBucumsblii, indirect —
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KOCBEHHBIM,

invisible — meBuIMMBIIT

im-  impossible —  HeBo3MoOxHBINA, imperfect —
HECOBEPIICH

HBIN
ir- irregular —  HeperynspHbId, irresponsible —
6e30TBeT

CTBEHHBIN

il- illegal — ne3akonnsiii, illiterate — nerpamoTHBIH

non- non-alcoholic — 6e3ankoronpHbII

-able  comfortable ynoGHsbrit
-al natural — ecrectBennsi, cultural — kynpTypHBII

1. KonBepcus

KonBepcueit HaszpiBaeTcs coBmageHue (GopMbl U
IPOU3HOIICHHUS CJIOB, OTHOCSIIMXCS K Pa3IMYHBIM 4acTsAM
peun: water — Bona (cymecTBuTenbHoe) t0 water —
noauBarth (raroi) limit — npexen (cymecrButenshoe) to
limit — orpanwuuBate (rmaron) hand — pyka
(cymectBurenbraoe) t0 hand — Bpyuars (riarosn) u T.1.

3AJAHUE 1.11. O06pa3yiite CloKHbIE CYIECTBUTEIbHBIE
U TIEPEBEIUTE UX.

Oopaserr: English, a man — an Englishman — aurianuanua
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a school, a girl
a week, an end
a bed, a room
a birth, a day
news, paper

a class, aroom
a tape, a recorder
a chair, a man
an air, a craft

a text, a book
a house, a wife
rain, a coat

a rail, away

a Sea, a man

a post, a man
a class, a mate

3AIAHUE 1.12. Obpasyiime Hosble cl08a ¢ NOMOWBIO

cy@durcos u npeguxcos nepegedume ux.
-er/or
to teach oOyuars — teacher yuurens
to write —
to weld —

-sion/ssion/tion

to produce npousBoauTs — production
MPOU3BOJICTBO

to discuss —

to include —

-ment

to move aBuraTh(cs)— movement gBuKeHUE

to develop —

to replace —

-ing

to build crpouts — building 3manue
to meet —
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to write —

-ness happy cuactiuBsiii — happiness cuactbe
iln—
dark —

3AJIAHUE 1.13. Ilpouumatime cnedyruue
cywecmeumenvuvle, YKadxdcume, OmM KAKUX CI108 OHU
0bpaszosanwl, onpederume cyGPuUKCoHlL:

pressure, construction, direction, concentration,
collection, necessity, agreement, difference, drawing

3AAHUE 1.14. Hcnonw3ys uzeecmuule sam cyppuxcot u
npegukcel, 0bpasyiime cyuwecmsumenbHvle Om Cie0VIouux
Cl108 U nepegeoume ux Ha pyCCKull s3biK.

1. to sail, to connect, to educate, to build, to
create

2. friend, leader, child

3. dark, weak, cold, bright, free

3ANAHUE 1.15. Obpasyiime npunacamenvHvie om
CeOVIOWUX CI08, UCNONb3YA CYyDhuKcol u npedhuxcel, u
nepegeoume ux Ha pyCcCcKuil A3viK:

hope, truth, beauty, hope, truth, beauty,, power, joy, care,
use

3AAHUE 1.16. Hatioume onpedenenus credyroujux
npeghuxcos:

1) inter- 2) post- 3) bi- 4) pre- 5) multi- 6) ex-

a) more than one; many

b) later than; after

c) before; in preparation

d) former and still living

e) between; among a group
f) two; twice; double
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3ATAHME 1.17. O6pasyiime nogvie crosa.
1) inter- 2) post- 3) bi- 4) pre- 5) multi- 6) ex-

a) ... lingual
b) ... date

c) ...arranged
d) ... national
e) ... director
f) ... graduate
g) ... personal
h) ... husband
i) ..annual
j) .. date

PenenTuBHbIE BUBI peUeBOil 1eATEILHOCTH
AyaupoBaHHe M YTeHHe

“The Humanistic Approach”

Another slant on the role of mental events in psychology
was offered in the early 1940s by Carl Rogers. Though
trained in psychoanalysis, Rogers gradually rejected its
assumptions that people are controlled by instincts, just as
he rejected the notion that people are controlled mainly by
biological forces or rewards and punishments. He advanced
what has come to be called the humanistic approach (also
known as the phenomenological approach). It holds that
people control themselves and that each person is essentially
good, with an innate tendency to grow toward his or her
potential.

According to this approach, behavior is determined
primarily by each person’s capacity to choose hov to think
and act. These choices are dictated, say humanistic
psychologists, by each individual's unique perception of the
world. If you perceive the world as a friendly place, you are
likely to feet happy and secure. If you view it as dangerous
and hostile, you will probably be defensive and anxious.
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Seen from the humanistic perspective, then, aggressive
behavior stems from the perception that aggression is
justified in a given situation. However, unlike the cognitive
approach, the humanistic approach does not lead to a search
for laws that govern the perceptions, judgments, decisions,
and actions of people in general. The humanistic approach
celebrates immediate, individual experience. Many of its
proponents assert that behavior and mental processes can be
understood not through universal laws but, rather, through
appreciating perceptions and feelings that can be fully
experienced only by the person involved.

The humanistic approach was endorsed and elaborated by
Abraham Maslow, Viktor Franki, and others who became
prominent theorists; but its influence in psychology today is
limited, mainly because many psychologists find humanistic
concept and predictions too vague to be expressed and
tested scientifically.

IIpoaykTHBHBIE BUBI peYeBOil AeATEJbHOCTH
I'oBopenne

[Ipesenranus - «YTo Takoe mcuxoJorus?»

IIncemo

DNEeKTPOHHOE MUCHMO JIMYHOTO XapakTepa — Mmepenucka
¢ apyrom no UHTEpHETY 0 3HAYEHUH TICHXOJIOTHH.

Unit 2. Ompacau ncuxonozuu

IlepeBon

A. What is social psychology?
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What is social psychology? There are as many definitions
of social psychology as there are social psychologists.
Instead of listing some of these definitions, it might be more
informative to let the subject matter define the field. The
examples presented are all illustrations of social
psychological situations. As diverse as these situations may
be, they do contain one common factor: social influence.
The opinion of Sam’s friends on the merits of the
presidential candidate influenced Sam’s judgment (or at
least his public statement regarding that judgment). The
rewards emanating from the teacher influenced the speed
and vigor of Peggy’s classroom responses. The four-year-
old seemed to find his toy drum more attractive because of
the inadvertent influence of his friend’s interest. The
Olympic athlete’s influence on our Wheaties eating
youngster, on the other hand, was far from inadvertent;
rather, it was intentionally designed to make him convince
his mother to buy Wheaties. That Charlie ignored the
woman of his dreams almost certainly has something to do
with his fear of rejection, the way he was feeling about
himself, and his implicit assumption about the relative
likelihood of being rejected by either of the two women.
The Montana housewife was certainly not born with an
unflattering stereotype of black people in her head —
somebody, somehow, put it there. Exactly how the high-
school teacher in Kent, Ohio, came to believe that innocent
people deserved to die is a fascinating and frighteningly
current question; for now, let us simply say that this belief
was probably influenced by her own indirect complicity in
the tragic events on the campus. It is conceivable, as Mary’s
father says, that “housewifery” is genetic, but it is far more
likely that, from infancy onward, Mary was rewarded and
encouraged every time she expressed an interest in such
“feminine” things as cooking, sewing, and dolls — to a
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greater extent than if she expressed an interest in football,
boxing, and chemistry. It is also reasonable to assume that,
if Mary’s kid brother had shown an interest in
“housewifery,” he would not have received a Suzie Home
maker set for his birthday. Also, as with young George
Woods, who felt inferior to his playmates, Mary’s self-
image could have been shaped by the mass media, which
tend to depict women in roles that the culture encourages
them to play: housewife, secretary, nurse, school teacher —
the mass media rarely depict women as biochemists, college
professors, or business executives. If we compare the young
George Woods with his children, we will see that the self-
images of minority-group members can change, and these
changes can influence and be inn fluenced by changes in the
mass media and changes in the attitudes of the general
population. This, of course, is graphically illustrated by the
opinions of Americans about the use of nuclear weapons in
1945.

The key phrase in the preceding paragraph is “social
influence.” And this becomes our working definition of
social psychology: the influences that people have upon the
beliefs or behavior of others. Using this as our definition, we
will attempt to understand many of the phenomena
described in the preceding illustrations. How is a person
influenced? Why does he accept influence — or, put another
way, what’s in it for him? What are the variables that
increase or decrease the effectiveness of social influence?
Does such influence have a permanent effect, or is it merely
transitory? What are the variables that increase or decrease
the permanence of the effects of social influence? Can the
same principles be applied equally to the attitudes of the
high-school teacher in Kent, Ohio, and to the toy
preferences of young children? How does one person come
to like another person? Is it through these same processes
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that he comes to like his new sports car or his box of
Wheaties? How does a person develop prejudices against an
ethnic or racial group? Is it akin to liking — but in reverse
— or does it involve an entirely different set of
psychological processes?

Most people are interested in questions of this sort; in a
sense, therefore, most people are social psychologists.
Because most of us spend a good deal of our time
interacting with other people — being influenced by them,
influencing them, being delighted, amused, and angered by
them — it is natural that most of us develop hypotheses
about social behavior. Although most amateur social
psychologists test these hypotheses to their own satisfaction,
these “tests” lack the rigor and impartiality of careful
scientific investigation. Often, the results of
scientific research are identical with what most people
“know” to be true. This is not surprising; conventional
wisdom is usually based upon shrewd observation that has
stood the test of time. But it is important that social
psychologists conduct research to test hypotheses — even
those hypotheses that we all know are obviously true —
because many things that we “know” to be true turn out to
be false when carefully investigated. Although it seems
reasonable, for example, to assume that people who are
threatened with severe punishment for engaging in a certain
behavior might eventually learn to despise that behavior, it
turns out that when this question is studied scientifically, we
find that just the reverse is true: people who are threatened
with mild punishment develop a dislike for the forbidden
behavior; people who are severely threatened show, if
anything, a slight increase in liking for the forbidden
behavior. Likewise, most of us, from our own experience,
would guess that, if we overheard someone saying nice
things about us (behind our backs), we would tend to like
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that person — all other things being equal. This turns out to
be true. But what is equally true is that we tend to like that
person even more if some of the remarks we overhear him
make about us are anything but nice.

In his attempt to understand human social behavior, the
professional social psychologist has a great advantage over
most amateur social psychologists. Although, like the
amateur, he usually begins with careful observation, he can
go far beyond that. He does not need to wait for things to
happen so that he can observe how people respond; he can,
in fact, make things happen. That is, he can conduct an
experiment in which scores of people are subjected to
particular conditions (for example, a severe threat or a mild
threat; overhearing nice things or overhearing a combination
of nice and nasty things). Moreover, he can do this in
situation in which everything can be held constant except
for the particular conditions being investigated. He can,
therefore, draw conclusions based on data far more precise
and numerous than those available to the amateur social
psychologist, who must depend upon observations of events
that occur randomly and under complex circumstances.

B. Consumer psychology

Consumer psychology is a branch of applied psychology
concerned with questions about the optimal means for
making goods and services available providing information
about them, developing and testing methods for promoting
interest in their acquisition, and investigating how they
might be consume with maximum satisfaction and benefit to
the customer.
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From the broadest point of view, consumer psychology is
concerned with the individual's behavioral expressions of
value - that is, the ways in which he or she spends his time
and money. These range from candy and toothpaste to
savings for college education from spending a few hours
viewing television or reading the newspaper to the
philatelist's absorption with old or rare stamps. Therefore,
whatever the individual consumes - however he uses his
time or spends his money - is an object for study by the
consumer psychologist.

The consumer psychologist is concerned with the
psychological determinants of the individual's behavior as a
consumer. An important distinction is made between high
and low involvement consumer decisions. When decisions
have high personal importance or relevance, like the
purchase of a clothing outfit to be worn on a special
occasion, consumers typically engage in an extensive search
for information that incorporates not only input from
advertising sources but careful appraisals of anticipated
reactions from others in their reference group. While high
involvement choices activate extensive problem-solving
behavior, low involvement choices, such i as the purchase of
an inexpensive ballpoint pen, are more impulsive, reflecting
such factors as brand recognition. The shape and color of a
package, or its position in a display case, will have a greater
impact on low involvement decisions. Beyond marketing
research, consumer psychologists have been called upon to
study the consumer’s attitudes toward and the means for
influencing his acceptance of devices or behaviors that are
generally considered to be in his best interest, particularly in
the fields of health and safety. Among the many illustrations
of this relatively new area of study are the individual's
responses to seat belts in automobiles as well as his attitudes

29



concerning air pollution, smoking, and other health
hazards.

The consumer psychologist may also be consulted for
studies aimed at understanding how attitudes may be
changed.

Applications. Since the techniques and procedures for
conducting consumer research are very similar to those used
in opinion research or public opinion polling,
psychologists engaged in consumer research are often
engaged in public opinion studies as well. Opinion research
is supported by foundations, government agencies,
universities, the mass media, political organizations, and
individuals and organizations hoping to shed light on
social problems, propaganda, and group behavior.

Rarely does the consumer psychologist operate alone.
Because consumer behavior is interdisciplinary, it is
common to find him working in the same office with
advertising copywriters or account executives, public
relations experts, statisticians specializing in sampling and
survey research, experts in marketing research,
economists, and sociologists.

The heaviest use of consumer psychology occurs in
business and industry, principally by advertising agencies,
the mass media, private consumer marketing and public
opinion research firms, and manufacturers themselves. Of
particular importance is market segmentation research,
which seeks to identify the needs, preferences, and
perceptions of significant subgroups - socioeconomic,
racial, and ethnic identification groupings - that collectively
account for larger heterogeneous social systems. The
processes by which innovations, like new products, diffuse
and succeed, or fail to attract consumer interest, are
receiving increased attention.
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On the more macroscopic level, the consumer psy-
chologist may be invited to assay what has come to be
known as the «image» that one public group or another may
have of a business firm, an agency of the government, or
even of an educational institution. Perhaps a nationally
known manufacturer of appliances is interested in
determining the effect a large strike had upon its «image.»

Consumer psychology is attracting students and de-
veloping its own literature. Consumer activities are be-
coming integrated into all phases of government. Manu-
facturers, advertising media, educational institutions,
hospitals, and communities are all thinking in terms of their
«public images,» seeking to improve the way they are being
looked at.
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I'pammaTuka
Teopus U npaKkTHKA

CreneHu cpaBHeHHs NpUJIaraTeJbHbIX H Hape4ni

[IpunararensHble W Hapeyuss HUMEIOT TpU  (OPMBI
CTEIIEHE! CPaBHEHHUS:

nojoxkuTeasHyro (positive degree);

cpaBHUTenbHYIO (COmparative degree);

npeBocxoanyro (superlative degree).

Hanpumep: The bag is small

CpaBHHUTe/IbHAS CTeNEHb

Cheetahs run faster than hedgehogs.
Hedgehogs walk more slowly than cheetahs.
Snails crawl more slowly than hedgehogs.

IIpeBocxoaHas cTeneHb
Cheetahs move the fastest.
Snails move the slowest.

Oo0Opa3zoBaHue CpPaBHUTEJbHOM W NPEBOCXOJAHOI
cTeneHeill NpuiaraTeJbHbIX
CpasuurenbHast  [IpeBocxomnas

OnHOCTIOKHBIE
npuiaratenasHbe: long longer than
the longest
(moGamnsieTcs -er) nice nicer than
the nicest

JIBa mau Goisee ciora: famous, more famous than, the
most famous

(moGamnsiercs interesting less interesting than the most
interesting
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more — OGonee practical more practical than the most
practical i less — menee)
JIBycnoxnbie Ha -V: funny funnier than the funniest

(-y mensiercs Ha -ier much( | 6osbi | an6oJIb
easy easier than the MHOTO | €) TITHIA )
easiest )

u -est) happy happier Far(ma | Farthe | The
than the happiest nekuit) | r(6one | farthest

Hckawuenns npu e (camprii
0o0pa3oBaHUM CTelneHei JajJeK | JajieKu
CpaBHeHUsI uii) i)
npuJjiaraTeJbHbIX H Far(ma | Furthe | The
Hape4uii aeko) | r(mane | furthest
ITosto | Cpas | IIpeBo 1ie) (manpi
JKUTEJI | HUTEJ | CXOTHA e
bHasi | bHasl | A BCET0)
Crene | Crene | cremeH
Hb Hb b IIpumeyanue:

Good( | Better( | The npuiarareibHbIe,

xopor | nyuqire | best(ca OKaHYMBAIOIINECS Ha

uii) ) MBI COTJIaCHYIO,  Y/IBaWBaiOT
Jy9IId ee: big — bigger — the
i) biggest.

Bad(m | Worse | The [TpunararenbHbIe B

noxon) | (Xyxe | worst(c CPaBHUTEIBHOW CTEIICHH

) amblIi HCHOJIb3YIOTCS TUIS

TUTOX 0¥ CpaBHEHHSI PeMETOB
) 1700 S 101 (17 SD110) AN

Little( | Less( | The apyrom. IlpunararenbHble

masied | menb | least(C B MIPEBOCXOJHON CTETICHH

bKHUI) | 111e) aMBbIi HCTIONB3YIOTCS TUTSt
MaJIeHb CpPaBHEHHUS OIHOTO YJICHA
KHi1) TPYIIIIBI CO BCEH TPYIIION.

Many, | More( | Most(u Hanpumep:
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The Amazon river is longer than the Mississippi.
AMa3oHKa mInHHEH, YeM MUCCUCHIIH.

The Nile is the longest river in the world. Hun — camas
JUITMHHAs peKa B MHpeE.

CymiecTBUTENbHOE, OMpEACNsIeMOe MpUIaraTeIbHBIM B
MPEBOCXOJHOM CTEMEHW, BCErJaa HMEET ONpeAcTICHHbIN
apTukis the.

Hekotopsie JIBYCIIOKHBIE npujiaratejbHbIe,
OKaHYMBAWOIIHECS Ha -y, -€f, -OW 00pa3yloT CTeleHU
CpPaBHEHHS TaK >e€, KaK U OJHOCIOXHbBIE, C IOMOIIBIO
cydukcon -er u -est.

easy Jerkuit

easier 6oJjee JIETKHii, JIerde

the easiest camplil nerkuii, Jeryaimmi

clever ymsrii

cleverer 6osee yMHBIH, yMHEE

the cleverest camblit ymHBII, yMHEH NI

narrow y3kui

narrower Goiee y3Kui, yxe

the narrowest camsrii y3xuii

B MPEMIOKEHUAX  CO CTEIIEHSIMU CpaBHEHUSA
MpUJIaraTeJbHbIX W Hapeyud HCHOJB3YIOTCS CleIyIOIIHe
COIO3bI U CITIOCOOBI BBIPAKCHUS CPABHEHUS:

as ... as TaKkoM ke ... , KaK

Not SO ... as He TaKoH ... , KaK

not such (a) ... as e Takoif, KaK

twice as much as B a1Ba pa3a Goubiie

three times as long as B Tpu pasa juHHEE, YeM

three times as high as B Tpu pa3a Baiie, uem

ten times as much as B gecsats pa3 60sbIIE

half as much/many Basoe menbie

half the size/the weight B 1Ba pa3a MeHbIIe 110 pa3mepy/

no Becy half the length B n1Ba pasza menbiie no muHe

much better/worse namHoro ydrire/xyxe
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much more/less ropaso 6obiie/MeHbIIIE
the ... the uem ..., Tem ...

HauboJiee ynorpedureibHbIe HApe4Yus

Hapeunsi MecTa U HanpaBJIeHUS:

here — 3gech, Tyr there — Tam inside — BHyTpHu
outside — cuapyxu down — Buu3y back — c3aau, Hazan
away -- Baaiau, BoH, nmpous downward — Bau3 upward —
BBEpX

Hapeuus BpemeHnu:

NoOw — ceityac, Tenepb
before — no, nepen, npexe
ever — xoraa-immoo

never — HUKOTIa

always — Bcerma

often — uacto

usually — o6p14no

seldom — penko

still — Bce emre

already — yxe

Just — TOJIBKO YTO, TOJIBKO
yet — ere, yxe

sometimes — uHOT 1A

today — cerogus
tomorrow — 3aBTpa
yesterday — Buepa

recently — nemgaBHoO

lately — B mocnennee Bpemst
commonly — o0bI4HO

Hape4yus o0pa3a neicrBus:
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slowly — memnenno quickly — orictpo easily — nerko
calmly — cmoxkoiino brightly — spxo hardly — ¢ tpymom,
enBa

Hapeuus Mmepsl M cTeneHH:

much — muoro, cunsHo little — Hemuoro, mamo enough
— nocraroyHo t00 — cimmkom almost — yxe, moytn
very — oucHb

3ANAHUE 2.1,  Obpasyime  cpaguumenvhyro  u
npeeocxodnyio cmeneHu om cxzedyiou;ux npuiacanmeilbHblx U
Hapeyul.

1. large, tall, long, easy, hot, big, cold, nice, bad, strong,
short, wide, good, happy, high, low, busy, well, little, many,
far.

2. wonderful, necessary, quickly, interesting,
comfortably, popular, active, famous, pleasant, beautiful,
slowly, clearly.

3AIAHUE 2.2. [lepeseoume npednodiceHus HA pyccKuil
A3bIK.

1. This book is not so interesting as that one. 2. The
Baltic Sea is not so warm as the Black Sea. 3. The more you
read, the more you know. 4. My brother is not as tall as you
are. 5. The earlier you get up, the more you can do. 6. Today
the wind is as strong as it was yesterday. 7. Your room is as
light as mine. 8. John knows Russian as well as English. 9.
Mary is not so lazy as her brother. 10. The longer the night
is, the shorter the day.

3ATAHME 2.3. Packpoiime cKkoOKuU, Yynompeous HydCHYIO
cmenenb CpaBHeHUA npuﬂaeameﬂbnozo/ﬂapequﬂ.

1. Winter is (cold) season of the year. 2. Moscow is
(large) than St.Petersburg. 3. Which is (long) day of the
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year? 4. The Alps are (high) mountains in Europe. 5. Even
(long) day has an end. 6. It is one of (important) questions of
our conference. 7. Your English is (good) now. 8. Who
knows him (well) than you? 9. We have (little) interest in
this work than you. 10. Health is (good) than wealth. 11. He
worked (well) of all. 12. Today he worked (slowly) than
usually.

3AJTAHME 2.4. [locmagvme npunazamenvhvie 8 CKOOKAX 6
HYIHCHYIO (POpMY.

1. Winter is (cold) season.

2. Moscow is (old) than St. Petersburg.

3. What is (short) month in the year?

4. It was (bad) mistake I've ever made.

5. In summer the days are (long) than in winter.

6. It is (cold) today than it was yesterday.

7. The Russian grammar is (difficult) than the English
one.

8. It was (good) film I've ever seen.

9. Steel is (strong) than wood.

10. Your house is not so (new) as mine.

3ATAHUE  2.5. [lepeseoume  npeonodiceHus  Ha
AH2TUUCKUU A3bIK.

1. OTa KHUTa HE Tak MHTEpecHa, Kak Ta. 2. banruiickoe
MOpe He Takoe Teruioe, kak Ueproe mope. 3. Uem Oosnbiie
BBl UUTAETE, TeM OOJIbINEe BbI 3HaeTe. 4. DTOT IOM B TPH pasa
BbIIIIE, YeM TOT. 5. UeM paHbllie BBl BCTaeTe, TEM OOJIbIIE BbI
MokeTe caenatb. 6. CeroaHs moroja Takas e Xopouias,
Kak BYepa. 7. Bama komMHaTa Takas >ke CBeTJas, KaKk U MOsl.
8. JIKOH 3HAaeT PYCCKUH S3bIK TaK kK€, KaK U aHTJIUHCKUMN
S3bIK. 9. AHrnuicKas rpaMMaTuka HE Takas TpyIHas, Kak
pycckasa. 10. Yem nnuHHEe HOYb, TeM Kopode JAeHb. 11.
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OTOT KaMEHb B JiBa pa3a MEHBIIE 110 pa3Mepy, 4eM TOT. 12.
OHu 3anjaTuiy eMy B IBa pa3a MEHbIIIE, YeM OH OXHJIal.

PenenTuBHbBIC BUIBI pe4eBOil AeITEJIbHOCTH
AyaupoBaHue M YTeHUe

«Human Diversity and Psychology»

The Soviet example is of more passing interest because
it provides an analogy for another important aspect of the
diversity inherent in psychology. Until the Soviet Union
dissolved in 1991, most westerners, and certainly most
Americans, tended to perceive it as a single and the Soviet
people as a relatively homogenous group. Yet it was
actually a political and economic association of dozens of
diverse states, each with distinct traditions, alliances, and
animosities.

Similarly, many psychologists once implicitly assumed
that all people are essentially the same, and that whatever
principles emerged from research local volunteer subjects
would apply to people everywhere. Since about 90 percent
of researchers in psychology work at universities in North
America and Europe, they tended to study local college
students, mostly white and middle class, and more often
men than women (Crawford & Marecek, 1989; Graham,
1992). Most of the psychologists, too — including those
traditionally identified as major figures in the history of
psychology — tended to be white, middle class, and male
(Walker, 1991).

From one perspective, studying a narrow sample of
humankind need not threaten the generality of psychological
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research, because in many ways, peo ple are very much
alike. For example, all people tend to live in groups, develop
religious beliefs, and create rules, music, and games.
Similarly, the principles governing nerve-cell activity or
reactions to heat or a sour taste are the same in men and
women the world over, as is their recognition of a smile.

But are the forces that motivate people to achieve, or the
development of their moral thought, or their patterns of
interpersonal communication universal as well? Do the
principles derived from research on European-American
males in the Midwest apply to African-American women in
inner-city ghettos or to people in Greece; Argentina, or
Egypt? Not always. What people experience and what
people learn through that experience are shared by
sociocultural vari ables, which are variations in social
identity and background such as gender, ethnicity, social
class, and culture. These variables create many significant
dif ferences in behavior and mental processes, especially
from one culture to an other (Lonner & Malpass, 1994).

A culture has been defined as the accumulation of values,
rules of behavior, forms of expression, religious beliefs,
occupational choices, and the like for a group of people who
share a common language and environment (Triandis,
Kurowski & Gelfand, 1993). As such, culture is an
organizing and stabilizing influence. It not only encourages
or discourages particular behaviors and men tal processes
but also allows people to understand and anticipate the
behavior of others in that culture. It is a kind of group
adaptation, passed by tradition and example rather than
genes from one generation to the next. Culture deter mines,
for example, whether children's education will focus on skill
at hunting or reading, how close people stand while having a
conversation, and whether or not they form lines in public
place (Munroe & Munroe, 1994).
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Psychologists as well as anthropologists have isolated
many ways in which cultures differ. Table 1.3 outlines one
interesting way of analyzing these differ ences; it shows that
many cultures can be described as either individualistic or
collectivist. Individualistic cultures tend to accept people
who place personal goals ahead of the goals of the collective
(such as the family or work group), whereas collectivist
cultures tend to reject such people and to encourage subor
dination of personal goals to the goals of collectives.
Cultures also vary in the degree to which they impose tight
or loose rules for social behavior, emphasize achievement or
self-awareness, seek dominion over nature or integration
with it; and emphasize the importance of time (for example,
Markus & Kitayama, 1991;Triandis, 1990).

Culture is often associated with a particular country, but
in fact most coun tries are multicultural; in other words, they
host many subcultures within their borders. Often, these
subcultures are formed by people with different ethnic
origins. In the United States, the population includes
African-Americans, His  panic-Americans,  Asian-
Americans, and Native Americans as well as Euro pean-
Americans with Italian, German, English, Polish, Irish, and
other origins. The individuals in these groups who identify
with their cultural heritage tend to share behaviors, values,
and beliefs based on their culture of origin and, hence, form
a subculture.

Like fish unaware of the water in which they are
immersed, people often fail to notice how their culture or
subculture has shaped their patterns of thinking and
behavior until they come in contact with people whose
culture or subculture has shaped different patterns. In
southcentral Los Angeles, for ex ample, Korean
storekeepers' culturally correct but inadvertently insulting
prac tice of placing change on the counter instead of in the
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customer's hand helped stir anger and resentment among
customers from other cultural backgrounds.

That anger led some lawbreakers to target Korean-owned
businesses for de struction during the riots that followed the
Rodney King verdict in 1992. Even some of the
misunderstandings that occur between men and women in
the same culture are traceable to subtle, culturally
influenced differences in their communication patterns
(Tannen, 1990). In the United States, for example, women's
efforts to connect with others by talking may be perceived
by many men as «pointless» unless the discussion is aimed
at solving a specific prob lem; thus women often feel
frustrated and misunderstood by men who tend to offer in
lieu of conversation well-intentioned, but unwanted, advice.

Psychologists interested in cross-cultural research have
studied cultural dif ferences for decades (Triandis, 1964),
but the influence of sociocultural vari ables is now of
growing interest to psychologists in general (Albert, 1988;
Bronstein & Quina, 1988; Lonner & Malpass. 1994). As
psychology strives to be the science of all behavior and
mental processes, its research will increas ingly take gender
and other sociocultural variables into account (Riger, 1992;
Tavris, 1992; Triandis, Kurowski & Gelfand, 1993). The
trend in this direction will be evident in much of the
research described in other publications.

Cultural factors do not act as cookie-cutters that make
everyone in a given culture the same, but certain broad
tendencies in behavior and mental processes have been
associated with particular kinds of cultures. For example,
many people in individualist cultures, such as those typical
of North America and Western Europe, tend to focus on and
value personal rather than group goals and achievement.
Competitiveness to distinguish oneself from others is
common, as is a sense of isolation. Many people in
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collectivist cultures, such as Japan, tend to think of
themselves mainly as part of family or work groups.
Cooperative effort aimed at advancing the welfare of those
groups is highly valued, and while loneliness is seldom a
problem, fear of rejection by the group is common. Though
we seldom think about it, many aspects of American culture
— from self-reliant cowboy heroes and bonuses for «top»
employees to the invitation to «help yourself» at a buffet
table — reflect Americans' tendency toward an individualist
orientation.

Psychology is the science of behavior and mental
processor. The topics included in this field range from the
study of nerve cells to the interaction of people in families
and other groups.

IIpoaykTuBHBIE BHABI PpeuyeBoOit AeATeJbHOCTH
I'oBopenne

Jluanor — paccrnpoc 0 MPeANOYTEHHSIX TCUXOTOTHIECKUX
MIO/IXOJI0B.

IIucsmo

[Moprdommo: 1 «O cedey. 2 «UTo mist Te0s MHOCTPAHHBIN
SI3bIK B TTpodeccuoHanbHOU chepe?»

Unit 3. Ocnoenoe meuenue ¢
ncuxojiozuu.

IlepeBon

‘BEHAVIORISM’
Behaviorism is the philosophical position that says that
psychology, to be a science, must focus its attentions on
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what is observable — the environment and behavior —
rather than what is only available to the individual —
perceptions, thoughts, images, feelings.... The latter are
subjective and immune to measurement, and therefore can
never lead to an objective science.

The first behaviorists were Russian. The very first was
Ivan M. Sechenov (1829 to 1905). He was a physiologist
who had studied at the University of Berlin with famous
people like Midler, DuBois-Reymond, and Helm-holtz.
Devoted to a rigorous blend of associationism and
materialism, he concluded that all behavior is caused by
stimulation.

In 1863, he wrote Reflexes of the Brain. In this landmark
book, he introduced the idea that there are not only
excitatory processes in the central nervous system, but
inhibitory ones as well.

Vladimir M. Bekhterev (1857 to 1927) is another early
Russian behaviorist. He graduated in 1878 from the Military
Medical Academy in St. Petersburg, one year before Pavlov
arrived there. He received his MD in 1881 at the tender age
of 24, then went to study with the likes of DuBois-Reymond
and Wundt in Berlin, and Charcot in France.

He established the first psychology lab in Russia at the
university of Kazan in 1885, then returned to the

Military Medical Academy in 1893. In 1904, he
published a paper entitled «Objective Psychology», which
he later expanded into three volumes.

He called his field reflexology, and defined it as the
objective study of stimulus-response connections. Only the
environment and behavior were to be discussed. And he
discovered what he called the association reflex — what
Pavlov would call the conditioned reflex.

This brings us to the most famous of the Russian
researchers, lIvan Petrovich Paviov (1849-1936). After
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studying for the priesthood, as had his father, he switched to
medicine in 1870 at the Military Medical Academy in St.
Petersburg. It should be noted that he walked from his home
in Ryazan near Moscow hundreds of miles to St. Petersburg.

In 1879, he received his degree in natural science, and in
1883, his MD. He then went to study at the university of
Leipzig in Germany. In 1890, he was offered a position as
professor of physiology at his alma mater, the Military
Medical Academy, which is where he spent the rest of his
life. It was in 1900 that he began studying reflexes,
especially the salivary response.

In 1904, he was awarded the Nobel Prize in physiology
for his work on digestion, and in 1921, he received the Hero
of the Revolution Award from Lenin himself.

Pavlovian (or classical) conditioning builds on reflexes:
We begin with an wunconditioned stimulus and an
unconditioned response — a reflex. We then associate a
neutral stimulus with the reflex by presenting it with the
unconditioned stimulus. Over a number of repetitions, the
neutral stimulus by itself will elicit the re-

sponse. At this point, the neutral stimulus is renamed the
conditioned stimulus, and the response is called the
conditioned response.

Or, to put it in the form that Pavlov observed in his dogs,
some meat powder on the tongue makes a dog salivate. Ring
a bell at the same time, and after a few repetitions, the dog
will salivate upon hearing the bell alone — without being
given the meat powder.

Pavlov agreed with Sekhenov that there was inhibition as
well as excitation. When the bell is rung many times with no
meat forthcoming, the dog eventually stops salivating at the
sound of the bell. That's extinction. But, just give him a little
meat powder once, and it is as if he had never had the
behavior extinguished: He is right back to salivating to the
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bell. This spontaneous recovery strongly suggests that the
habit has been there all alone. The dog had simply learned to
inhibit his response.

Pavlov, of course, could therefore condition not only
excitation but inhibition. You can teach a dog that he is
NOT getting meat just as easily as you can teach him that he
IS. For example, one bell could mean dinner, and another
could mean dinner is over. If the bells, however, were too
similar, or were rung simultaneously, many dogs would
have something akin to a nervous breakdown, which Pavlov
called an experimental neurosis.

In fact, Pavlov classified his dogs into four different
personalities, ala the ancient Greeks: Dogs that got angry
were choleric, ones that fell asleep were phlegmatic, ones
that whined were melancholy, and the few that kept their
spirits up were sanguine. The relative strengths of the dogs'
abilities to activate their nervous system and calm it back
down (excitation and inhibition) were the explanations.
These explanation would be used later by

Hans Eysenck to understand the differences between in-
troverts and extraverts.

Another set of terms that comes from Pavlov are the first
and second signal systems. The first signal system is where
the conditioned stimulus (a bell) acts as a «signal» that an
important event is to occur — i.e. the unconditioned
stimulus (the meat). The second signal system is when
arbitrary symbols come to stand for stimuli, as they do in
human language.

I'pammaTuka
Teopus U npakTHKA

HOPHI[OK CJIOB B AHTJIMICKOM NPEIJIOKEHAN
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B AHTIJINUCKOM NPEIIOKEHUN KK BN qJIeH
MpeIIoKEHUs, KaKk MpPaBHJIO, MUMEET CBOE OINpEIeNIEHHOE
MecTo. B mpocTom pacnpocTpaHeHHOM MOBECTBOBATEIHLHOM
MPEJIOKEHUH CIEAYIOUIUI MOPSA0K CIOB:

1. lTognexaiuee.

2. Ckazyemoe.

3. JononHeHue (KOCBEHHOE, IPSIMOE).

4. O6crositenscTBa (00pasa MEHCTBHS, MECTa, BPEMEHH).
Hampumep: The waiter gives menus to the guests in the
restaurant. momm The waiter gives the guests menus in the
restaurant.

1) The waiter — moexaree

2) gives — ckazyemoe

3) menus — mnpsimoe momnoiHenue, to the guests -
KOCBEHHOE JIOTIOTHCHHE

4) in the restaurant —o06CTOATEILCTBO MECTA.

3ANAHUE 3.1. Cocmasbme u Hanuwiume npeooONHCeHUs,
06pamaﬂ 6HUMAHUE HA l’lOpﬂdOK CJ1086.

1. The best, Victor, waiter, is, at the restaurant.

2. Serves, different, the restaurant, dishes.

3. The, is, Russia, the, in, country, largest, world.

4. Is, the city, in, of, the center, the restaurant.

3AJAHME 3.2. [Tocmasevme Koceennoe 0onoanenue nocie
2nazona u ybepume npeooe.

Oopaserr: She gave a letter to the postman. — She gave
the postman a letter.

1. Victor wrote a letter to his mother.

2. I'll send the books to you.

3. He brought the book to her this morning.

4. She wrote a letter to her brother.

5. My sister sent a letter to my daughter.
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6. He showed the books to me.
7. They wrote a letter to us.

IHoBenuTe/IbHOE HAKJIOHEHHE.

[ToBenuTenbHOE  HAKJIOHEHWE  BBIpAXKAECT  IMPHUKa3,
npock0y WM 3ampeT Ha  COBEpIICHHE  JEeHCTBUS.
Hpe,Z[.HO)KCHI/IC O6BI‘-IHO HAYUHACTCA IJ1arojioMm-CKa3yCcMbIM B
dhopme nHbUHUTHBA Oe3 yacTuibl t0. Hanpumep:

Take the menu, please. Bo3sMuTe MeH0, OXKayiicTa.

Pass me the salt, please. Ilepenaiite MHE COJb,
noxanyiicra. Have a cup of tea, please. Beimetite,
MOXanyicTa, Jalky qasl.

Honst o0Opa3oBaHUs OTpHULIATEIBHOMN (hopmbl
yIoTpeOIseTcss BCIOMOTaTeNbHBI  Taron to do ¢
otpunianriem Not (cokp. don’t [dount]).

Don’t be late for dinner. He omasmeiBaiite
obemy.

Do not smoke here! He xypure 31¢ch!

Don't take this book. He Oepure 3Ty KHHUTY.

Hng 1-ro w 3-ro numuma  eIUHCTBEHHOIO U
MHOKECTBEHHOTO  ymcia  (opmMa  MOBEIUTEIBHOTO
HAKJIOHEHHsI oOpasyeTcst Hpu momomu riaroia let —
paspemiate (let us = let’s), nuuHoro mecroumenus B
oobektHoM manmexke (him, her, wus, them) wm
CYIIECTBUTEILHOIO B OOIIEM TaeKe H CMBICIOBOTO
rnarona. Hanmpumep:

Let me help you. [To3BoibTe MHE TOMOYB BaM.

Let them help us. ITycTs oHE TOMOTYT HaM.

Let us go to the cafe. [TolizemTe B Kade.

Let's have supper in this restaurant. JlaBaiite
MOY)KHHAEM B 3TOM PECTOPAHE.

Let Tanya lay the (able. ITycts Tanst HaKpoeT CTOI.

OtpunarenbHas GopMa IMOBETUTEIHLHOIO HAKIOHEHHS
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00pa3yeTcs Tak ke, KaK U I 2-ro Jula, T.C. C IIOMOIILIO
do not. Harmpumep:

Do not let (Don’t let) the children play with matches. He
JlaBaiiTe JETAM UIPaTh CO CIIMYKAMM

Let's not take dessert today. /laBaiite ceromus He Oyaem
Opathb neceprt.

3AJAHME 3.3. [lonpocume no-auenuiicku.:

1. Jlaitte MHe MeHIo, moxanyiicta. 2. [Ipunecure Ham
yucTble Tapenku. 3. Ilepenaiite MHe coib, okanyicTa. 4.
Ha. xpoiite sTtoT crom mis obema. 5. Bo3pmuTe MeEHIo,
nokanyicra. 6. I'oBopure no-aHrauiicKu, noxanyncra. 7.
3akpoiTe KHUTY U TpuHecuTe ee MHe. 8. He oTkpbiBaiiTe
9TO OKHO, ITOKAITYICTA.

3AJTAHME 3.4. [locmagbme 2nazonvl 8 ckobkax 6 popmy
noeeiaumelbHo2c0 HaAKJIOHeHUA U nepeee()ume
NPeONoNHCEHUS.

1. Let’s (to go) home. 2. Let me (to help) you to choose
the dessert. 3. Let us (not / to go) home now because it is
early. 4. (not/ to be) so lazy! Please, (to do) this work now! 5.
(to cook) this fish, Victor, and (to serve) it to the guests. 6.
It’s cold outside. Let’s (to put on) our coats. 7. Let them (to
do) this themselves. 8. (topass) me the salt, please. 9. (not/to
let) the boys play with matches. 10. Dear guests, let’s (to
have) supper now. 11. Let me (to ask) you a question.

3AAHME 3.5. Ilepeseoume Ha aneauticCKuil s3viK.

1. Ilyctb onu momoryt Ham. 2. JlaBaiiTe moiiiemM B
pecropan ceroans. 3. He kypure 3xecn! 4. JlaBaiite
3aKaXeM YXWH B 3ToM Kade. 5. Ilo3BoiapTe MHE
MIO3HAKOMUTh Bac ¢ MouM apyrom. 6.Ilo3BonbTe MHE
nmoMoyb Bam. 7. JlaBaliTe BCTPETMM HAIIMX TOCTEH B
asporiopty. 8. Ilycts Bukrop cnemaer sty paboty. 9.
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Ilycts onn mpuxonsat Bedepom. 10. JlaBaiite mpuriacum
HaIMX Jpy3el Ha o0en B BockpeceHbe 11. Jloporue rocrw,
HE OMa3JbIBaiiTe K 00eny.

PenenTuBHbIE BUBI peUeBOil 1eATEILHOCTH
AynupoBaHue M YTeHHe

The Behavioral Approach

In 1913, while Freud was pursuing his psychodynamic
approach and gaining favor among American psychologists,
a Harvard psychology professor named John B. Watson
published a book called Psychology a2s a behaviorist Views
It. In it, Watson urged psychologists to ignore mental events
(conscious as well as unconscious) and study instead only
what they could observe directly. By focusing on
observable, or overt, action, said Watson, psychologists
would not have to rely on people's potentially distorted
reports about themselves. He also argued that environmental
influences — the things that happen after birth — are
paramount in shaping who people are and what they do.

Watson's views gave rise to the behavioral approach to
psychology, which emphasizes the idea that behavior and
mental processes are primarily the result of learning. From
this perspective, biological genetic, and evolutionary factors
provide the raw material on which rewards, punishments,
and other experiences act, molding each person. Thus,
behaviorists examine a person's learning history, the pattern
of rewards and punishments, to explain aggressive, depend-
ent, or confident behavior. They assert that people can
change problematic behaviors such as violence by
unlearning old habits and developing new ones. For
example, researchers using this approach have created
programs to reduce antisocial behavior in children and to
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teach violent criminals the social skills they need to interact
with other people.

Another Harvard psychologists, B.F. Skinner, spent
decades perfecting methods for the functional analysis of
behavior, mapping out the details of how rewards and
punishments shape, maintain, and change behavior. His
work helped explain, for example, how children's unruly
behavior is sometimes inadvertently encouraged by the
attention it attracts from parents and teachers, and how some
people's virtual addiction to gambling can result from the
occasional and unpredictable rewards it brings. Skinner's
contributions helped behaviorism maintain in the 1950s and
1960s the dominant position in psychological research it had
enjoyed in the United States since the 1920s. For some
psychologists, however, behaviorism's near-exclusive focus
on overt actions made it incomplete. They argued that we
can never fully understand the nature of violence or altruism
or any other behaviors, for that matter, without learning
something abort the thoughts that accompany them.

Since the 1970s, many behaviorists have come to endorse
a cognitive-behavioral view, which adds the study of
reportable mental processes to the traditional behavioral
emphasis on overt behavior (Hawkins et al., 1992; Thayer,
1992). Thus, the cognitive-behavioral approach explores
how learning affects the development of thoughts and
beliefs and how, in turn, these learned cognitive patterns
affect overt behavior.

B.F. Skinner was the most notable contemporary
champion of the behavioral approach to psychology. In spite
of his reputation for being interested only in overt behaviors,
Skinner recognized that mental events took place, and could
be important, but argued that they could not be studied
directly.
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IIpoaykTHBHBIE BUBI peYeBOil eI TeJIbHOCTH
I'oBopeHue

-moHoJor «IIpexcraBurenn OuxeBHOpU3Ma»
-nipe3eHTanus «3apokaeHue ONXeBMOpPoO3Ma

IIncemo

Occe mo teMe “IloBeneHue 4eJOBeKA B HE3HAKOMOI
oocranoBke” (80-100 cioB)

Pa3pnea 2 Buyrpenuss
MCUXO0JIOTHYECKAS] /IeATeIbHOCTh
Unit 1. 3axkonomepnocmu enympennei
RCUXO0T102UYECKOIL 0essmelbHOCMU

IlepeBon

Brain

The brain is the organ of the central nervous system
responsible for the processing and coding of sensory and
motor information, for the control of regulatory processes in
the body, and for the mediation of complex processes, such
as motivation, emotion, learning, and memory.

For anatomical convenience, the brain may be subdivided
into three major divisions: the hindbrain, midbrain, and
forebrain. The hindbrain contains the cerebellum, the pons,
and the medulla oblongata. The midbrain stands as a
separate portion of the brain responsible for the integration
of eye movements and vestibular functions. The forebrain
consists of the telencephalon, which is further subdivided
into the neocortex, the basal ganglia, and the limbic system.
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The forebrain also contains the diencephalon, which is
further subdivided into the thalamus and hypothalamus.

Various hindbrain structures are quite similar in all
vertebrates. Considerable changes occur in the relative size
and development of forebrain structures as one ascends the
phylogenetic scale. In higher animals, such as carnivores
and primates, there is tremendous development of the
neocortex relative to other brain systems.

One of the most important aspects of brain develop ment
is that as one ascends the phylogenetic scale one rinds that
less of the cortex, is concerned with purely

sensory and motor functions and more is concerned with
complex integrative functions that seem to be the basis for
complex learning. In the rat, most of the cortex is relegated
to sensory and motor aspects of behavior whereas in the
human, most of the cortex is relegated to associative and
integrative functions, with only a small percentage involved
directly in sensory and motor processes.

Research Techniques. The brain is studied primarily
through three basic22 methods: ablation, stimulation, and
recording. All three methods are used in conjunction with
one another by brain researchers in order to obtain a picture
of how various systems in the brain function dynamically in
the mediation of specific behaviors.

Ablation, an experimental technique used for animals,
involves selectively removing portions of the brain and
trying to determine what the sum total of remaining parts
can or cannot do. In this way it is possible, for example, to
map out regions of the cortex responsible for auditory or
visual functions or to determine which portions of the
thalamus are involved in sensory or motor functions. The
stimulation technique essentially involves placing small
electrodes in specific portions of the brain and electrically
activating them to observe the effect on some behavior or
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performed task. An alternative method of stimulation is
through the implantation of small tubes that can carry
chemicals to specific regions of the brain. Stimulation in
certain portions of the hypothalamus with cholingeric drugs
will elicit drinking, whereas stimulation of the identical
regions with an adrenergic substance (norepinephrine) will
elicit eating. As is the case in ablation, stimulation also
produces an alteration in the normal functioning of the
brain.

A third method, recording, is passive and produces the
least change in ongoing cerebral activity. Recording

involves placing recording electrodes in specific brain
structures and observing the electrical activity of these
regions as a function of different activities. It has been
found, for example, that the electrical activity of the brain is
markedly different during the various stages of sleep and
certain aspects of learning and that it is related to attentional
state.

Recent techniques for recording brain activity include
computer axial tomography (CAT) and positron emission
tomography (PET). These, coupled with EEC, are beginning
to allow scientists to study the brain as it functions in
normal activities.

I'pammaTuka
Teopus U npakTHKaA

OCHOBHBIE TUIIbI BOIIPOCOB B AHTJIMIICKOM SI3bIKE

1. O6mmii Bompoc.

OOmwmii BOMPOC OTHOCHUTCS KO BCEMY TMPEIJIOKCHHIO B
IIEJIOM, U OTBETOM Ha Hero OyayT cioBa Yes uiu no. Do you
like ice-cream? — Yes, | do. Can you speak English? —
Yes, | can.
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Are you a schoolboy? — No, | am not. Have you bought
a text book? — Yes, | have.

[Topsimok ciioB B 00111eM BOTpoce:

1) BcromMorarenbHbI (MOJAQJIBHBIA, TJIAroJ-CBs3KA)
rJ1aroJi;

2) nmojyiexainee (CymecTBUTEIbHOE UM MECTOUMEHHE),

3) CMBICJIOBOM J1arost (MU JAOMOTHEHUE).

2. CnenuajabHbIA BONPOC.

CrnenuanbpHblii  BOIPOC OTHOCHUTCS K KaKOMY-HUOYHb
qlleHy T[peajioKeHus WIM UuX rpynne u  TpeOyer
KOHKPETHOTO OTBETA:

What is your name? — My name is Peter.

Where do you live? — I live in Rostov.

CneuuanbHbli  BONPOC  BCErJa  HAYMHAETCA  CO
CHEIMAILHOTO BOIIPOCUTEIHHOTO CIIOBA:

who (k10?) where (rne?)

whom (koro?) why (mouemy? 3auem?)
what (ut0?) how (kax?)

which (koTopsrit?) how many (ckoabpko?)
whose (ueit?) how much (ckoabpk0?)
when (kornma?) how long (kak monro?)

[Topsiok cllOB B CieIMaIbHOM BOIIPOCE:

1) Bonpocutenbroe ciaoBo (what, where, who, when, how
U T.J.);

2) BcTHOMOTaTeNbHBIA (MOJAJIBHBINA, TJIArOJ-CBSI3KA)
TJ1arod;

3) moaexariee;

4) cMBICTIOBOM TJ1arou,

5) oTIOTHEHUST,;

6) oOcrosiTenbCcTBA (MecTa, BpeMEHH, oOpa3a ACHCTBUS U
T.4.). B choenmmaneHbIX Bompocax, OOpamIEHHBIX K
nojJie;kalemy B
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dopmax Present u Past Indefinite, ne ymorpedasiercs
BCro MorarenbHblii rmaroa to do (did) um coxpansercs
IIPSIMOM NOPAJIOK CJIOB:

Who wants to go to the cinema?

Whose pen is it?

Who lives here?

Ecnu Bompoc HaumHaercs co cioB Do you know
where ... ?/ 1 don't know why ... / Could you tell me what... ?
U T.A., TO MOPA OAOK CJIOB MCHACTCH.

Hanpuwmep, cpaBaute aBa Bompoca: What time is it? Do
you know what time it is?

Who are those people? | don't know who those people
are. Where can | find you? Can you tell me where I can
find you? How much will it cost? Do you know how much
it will cost?

B Bompocax ¢ do/does/did: What time does the film
begin? Do you know what time

the film begins? What do you mean? Please explain what
you mean.

Why did she leave early? | wonder why she left early.

3. AlIbTepHATHBHBIN BONPOC.

ATnbTEepHATUBHBIN BOIIPOC MPEAINOJaraeT BIOOp U3 JABYX
BO3MOX HOCTEH:

Do you like coffee or tea ? — Bsrl mobute kode wiu
yain?

ATNbTEpHATUBHBI BOINPOC HAYMHAETCS KakK OOIIUiA
BOIIPOC, 32 TEM CIEAYET Pa3JCIIUTENbHBIN COI03 OF U BTOpast
4acCTb BOIIpoOcCa.

4. PazneanTenbHbII BONPOC.

PaznenurenbHblii BOPOC COCTOMT M3 JBYX YacTeu.
HepBaﬂ 4aCTb - OTO TOBECTBOBATCIBHOC TMPCHAJIOKCHUC
(yTBEpauTEIHHOE WITH OTPHUIIATEILHOE), BTOpas,
OTJACJICHHAs 3alsiTOM OT IIepBOM, — KPATKUKA BOIPOC,
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KOTOPBIN Ha PYCCKHI NMEPEeBOAUTCS He npasoa au? He mak
au?

You are a student, aren 't you ? — BbI cTyzmeHT, He
npasjaa au?

You aren't a student, are you? - Bl He cTyaeHT, HE Tak
mm?

B kparkoMm BomIpoce NOBTOPSETCS BCIIOMOIaTEJIbHBIM,
MOJajdb HbIA WM CBSI30YHBIA TJIaroyl MpeajioXKeHHUs,
coJieprKallero 3asB JeHue. Eciu ckazyemoe NpeanokeHus
BhIpa)keHo riarojamu t0 be wiu to have, To moBTopsioTcs
3TH TJIAroJibl.

He is reading, isn 't he? Ou uwmraer, He Tak iu?
(IToBTOpsieTcs BcmoMoraTeabHBIH raaroi.)

He can read, can't he?Oun ymeer uutarh, He TaK Jn?
(IToBTO psieTcst MOAIBbHBIN TJIAr0J Cail.)

He is a good specialist, isn 't he? Oun xoporumii
crenuanuct, He Tak au? (IloBropsercs CBA30YHBIN IN1aroi
to be.)

He has a book, hasn 't he ? YV mero ectp kHHra, He Tak
mu? (IloBropsiercst rnmaron to have, ymoTpeOiseMblii Kak
CMBICJIOBOM TJIaroJt.)

Ecim B moBecTBOBATENBHOW YAaCcTH PA3LAECIUTEIBHOIO
BOIPOCA CONEPKUTCS ymeepicoeHue, TO BO BTOPOH —
ompuyaHue.

Ecnu B moBecTBOBATENBHON YaCTU — Oompuyanue, T0 BO
BTO pOM YacCTH, KaK MPaBUIIO, — YHEepHcOeHue:

He is there, isn't he? On Tam, He Tak au?

He isn't there, is he? On He Tam, He Tak n?

5. Bonpoc-orpunanmue.

Bonpoc-oTpumianue  ucmonb3yercs, — KOraa — XOTST
MOKa3aTh yAMUB JI€HUE, WIM OXUJAIT, YTO CIIyIIaTellb
COTJIACUTCS C BHICKA3bIBa HUEM.

Hanpumep:
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Didn 'tyou hear the doorbell? I rang it three times. Pa3ge
ThI HE CIIBIIIAN IBEPHOU 3BOHOK? S 3BOHMII TpH pa3a.

Don ‘'tyou want to go to the cinema? V ssse Tbl He
XO4Yellb ONTH B KHHO?

Otset Yes o3nauaer Yes, | want to go.

Otser NO o3nauaet No, | don't want to go.

3AIAHUE 1.1. Cocmasbme 6onpocwi K ciedyowum omee
mam. Haunume co cnoeé who unu what.

Oopaserr: I'm worried about something. — What are you
worried about?

1. Somebody hit me.

2. | hit somebody.

3. Somebody paid the bill.

4. Something happened.

5. Diane said something.
. This book belongs to somebody.
. Somebody lives in that house.
| fell over something.

9. Something fell on the floor. 10. This word means
something.

11.1 borrowed the money from somebody.

m~N o

3AIAHUE 1.2. Cocmasbme 60npocsl u3 ciedyouux cios.

1. when / was / built / this house

2. how / cheese / is / made

3. when / invented / the computer / was

4. why / Sue / working / isn't / today

5. what time / coming / your friends / are

6. why / was / cancelled / the concert

7. where / your mother / was / born

8. why / you / to the party / didn't / come

9. how / the accident / did / happen 10. why / this
machine / doesn't / work
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3ANAHUE 1.3. [locmasbme obwuii  6onpoc K
npeonodxcenuio u oalme Kpamkue ymeepoumevbHbvle U
ompuyameilbHbvle omeemaol.

A) Oopazew: The guests are at the restaurant. Are the
guests at the restaurant? Yes, they are.

Mary is a good cook. Is she a good cook? Yes, she is.

1. The cooks are in the kitchen.

2. The waiters are in the dining hall.

3. The tables are set for dinner.

4. The watermelon is juicy.

5. The menu card is on the table.

6. He is a good waiter.

7. Our dinner was very good.

8. Our table is in the corner.

B) O6paser: The guests are not at the restaurant. Are the
guests at the restaurant? No, they are not.

He is not a waiter. Is he a waiter? No, he is not.

. The dining hall is not small.

. The waiters are not in the dining hall now.
. The tablecloths are not on the tables now.
. Menu-cards are not on the table.

. Steak is not on the menu today.

6. Mary is not a headwaiter.

7. Cigarettes are not on sale.

8. There are no flowers on the table.

gk~ wnN -

3ANAHUE 1.4. [locmasbme Kk KaMcOOMy NPeOSlOHCEHUIO
pas oerumenvHblil 60NPOC.

1. She is a student.

2. He speaks English well.

3. They have many books.

4. The weather was fine yesterday.

5. We saw a new film yesterday.

58



6. You can read well.

3A1AHUE 15, Cocmasbme  6onpocwi-ompuyaHus,
PACKpbi6 CKOOKU.

1. A: We won't see Liz this evening.

B: Why not? (she / not / come / to the party?)

2. A: | hope we don't meet David tonight. B: Why? (you
/ not / like / him?)

3. A: Don't go and see that film. B: Why not? (it / not /
good?)

4. A: I'll have to borrow some money. B: Why? (you /
not / have / any?)

3AIAHUE 1.6. Cocmasbme nucbMeHHO B0NPOCHL K
cnedyiowum npeonoxcenusm. 1. Oowue. 2. Cneyuanvhoie. 3.
Pazoenumenvnule.

There is a picture on the wall.

2. The lecture begins at nine o'clock.

3. They will go to the University on Monday.

4. Our teacher knows several foreign languages.

5. He has already bought a ticket.

6. They visited many countries.
7
8
9
1

=

. They are working in the kitchen.
Dinner is the largest meal during the day.
He likes oysters.

0. I heard about this film from my friend.

3ANAHUE 1.7. Coenatime Ho60e npeonodxcenue u3
60npocos 6 crobKax.

Ob6pa3err:

(Where has Tom gone ?) — Do you know where Tom has
gone ?

(Did Liz get my letter?) — Do you know if Liz got my
letter?
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1. (Where is the post office?) Could you tell me

where .

2. (What's the time?) | wonder___.

3. (What does this word mean?) | want to know___.

4. (What time did they leave?) Do you know___.

5. (Is Sue going out tonight?) I don't know___.

6. (Where does Caroline live?) Do you have any idea_ .
7. (Where did I park the car?) I can't remember___.

8. (Is there a bank near here?) Can you tell me___.

9. (What do you want?) Tell me___.

10. (Why didn't Kate come to the party?) | don't

know .

11. (How much does it cost to park here?) Do you

know .

12. (Who is that woman?) | have no idea___.
13. (How far is it to the airport?) Can you tell me___.

3AJTAHUE

18. Ilepeseoume  mpeonogicenusi  Ha

AH2IUTICKUU A3bIK.

3.

4.
S.
6
7

On xuBet B PocroBe nnu B Mockse?

Omna Bpau wiu mezacecrpa?

Br1 yxe caenanu 3aka3 uiam HeT?

Bb1 xotuTe yaii nuiam koge

Bam npyr paGoTaeT B mara3zune uiau B kade?

PenenTuBHBbIE BUBI peYeBOil 1eATEILHOCTH

AyaupoBaHHe M YTeHHe

Do the smartest people have the largest brains?

The time is the early 1900s, and you are hired as an
assistant to a gifted French psychologist named Alfred
Binet. Unlike many of his predecessors, Binet does not
believe intelligence can be assessed by measuring skull
size, which in turn reflects the size of the brain. There is
simply too much evidence that the size of the brain is not
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closely related to powers of intellect. Instead, Binet suspects
that intelligence can best be measured by assessing a
person’s ability to perform certain cognitive tasks, such as
understanding the meaning of words or being able to follow
directions.

The Beginnings of Modern Intelligence Testing

The Paris public schools have commissioned Binet and a
psychiatrist named Theodore Simon to develop a test that
can differentiate children of normal intelligence from those
who need special help. In 1905 they succeed in introducing
the world’s first standardized intelligence test.

Binet’s test consists of items arranged in order of
increasing difficulty, with different items designed to
measure different cognitive abilities. For each item, Binet
has determined whether an average child of a certain age
can answer the question correctly. For example, at age 2 the
average child can name certain parts of the body, while at
age 10 the average youngster can define abstract words
such as “quickly.” Suppose a particular child passed all the
items that can be answered by an average 3-year-old, but
none of the items deemed appropriate for older children.
That child would be said to have a mental level of 3. In
Binet’s view, the concept of mental level is a means of
estimating a youngster’s intellectual progress relative to the
average child of his or her age. For example, if a child is 6
years old but has a mental level of only 3, that child would
be considered retarded in intellectual development.

It is still the early 1900s, but now you are at Stanford
University in California. Professor Lewis Terman and his
associates are revising Binet’s test and have devised a
formula to calculate the now famous Intelligence Quotient, or
IQ, score. What they have done is to change mental level to
mental age. A child’s mental age is determined by the
number of test items passed. For example, if a 4-year-old
girl passes the test items appropriate for a 5-year-old, she is
said to have a mental age of 5. Terman’s formula for 1Q
uses the terms MA, meaning mental age, and CA, meaning
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chronological age or the child’s age in months and years. The
formula is:
MA/CA x 100 = 1Q

To figure out the 1Q of the child in our example,
substitute 5 for MA, 4 for CA, and multiply by 100. You
would get:

*l4= 1.25 x 100= 125

An 1Q of 125 is relatively high. Only a little over 2
percent of the population have 1Qs above 130, and only
about 1 percent have 1Qs above 145. Charlie, whom we
described earlier, has an 1Q of 180. Michael, the autistic
young man who is a whiz at Rubik’s cube, has an 1Q well
below 100, which is considered a sign of severe mental
retardation.

Although Binet saw the benefits of identifying children
in need of special educational classes, he realized that his
intelligence tests were potentially dangerous. He warned
that they did not measure innate abilities and that they
should not be used to label people. History shows that
neither of his warnings was heeded. In the early 1900s it
became common practice to treat 1Q scores as measures of
inborn intelligence and to label people from moron to
genius. Later we will consider whether 1Q tests are still
being misused.

IIpoaykTHBHBIE BUbI peYeBOi 1eATeILHOCTH
I'oBopenne

Momnogor - onucanne «CTpoenne U PyHKIMH MO3ra»

IIncemo
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Occe mno Teme: «llapacumnaruyeckasi HepBHas
cuctemay» (80-100 ciioB)

Unit 2. Coznanue.

IlepeBon

THE STREAM OF CONSCIOUSNESS

The first and foremost concrete fact which every one will
affirm to belong to his inner experience is the fact that
consciousness of some sort goes on. «States of mind»
succeed each other in him. If we could say in English «it
thinks,» as we say «it rains» or «it blows,» we should be
stating the fact most simply and with the minimum of
assumption. As we cannot, we must simply say that thought
goes on.

..How does it go on? We notice immediately four
important characters in the process, of which it shall be the
duty of the present chapter to treat in a general way:

1) Every «state» tends to be part of a personal
consciousness. 2) Within each personal consciousness states
are always changing. 3) Each personal consciousness is
sensibly continuous. 4) It is interested in some parts of its
object to the exclusion of others, and welcomes or rejects —
chooses from among them, in a word — all the while.

In considering these four points successively, we shall
have to plunge in medias res as regards our nomenclature
and use psychological terms which can only be adequately
defined in later chapters of the book. But every one knows
what the terms mean in a rough way; and it is only in a
rough way that we are now to take them. This chapter is like
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a painter's first charcoal sketch upon his canvas, in which no
niceties appear.

Personal Nature of Consciousness

When | say every «state» or «thought» is part of a
personal consciousness, «personal consciousness» is one of
the terms in question. Its meaning we know so long as no
one asks us to define it, but to give an accurate account of it
is the most difficult of philosophic tasks. This task we must,
confront in the next chapter; here a preliminary word will
suffice.

In this room — this lecture-room, say — there are a
multitude of thoughts, yours and mine, some of which
cohere mutually, and some not. They are as little each-for-
itself and reciprocally independent as they are all-belonging-
together. They are neither: no one of them is separate, but
each belongs with certain others and with none beside. My
thought belongs with my other thoughts, and your thought
with your other thoughts. Whether anywhere in the room
there be a mere thought, which is nobody's thought, we have
no means of ascertaining, for we have no experience of its
like. The only states of consciousness that we naturally deal
with are found in personal consciousness, minds, selves,
concrete particular I's and you's.

Each of these minds keeps its own thoughts to itself.
There is no giving or bartering between them. No thought
even comes into direct sight of a thought in another personal
consciousness than its own. Absolute insulation, irreducible
pluralism, is the law. It seems as if the elementary psychic
fact were not thought or this thought or that thought, but my
thought, every thought being owned. Neither
contemporaneity, nor proximity in space, nor similarity of
quality and content are able to fuse thoughts together which
are sundered by this barrier of belonging to different
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personal minds. The breaches between such thoughts are the
most absolute breaches in nature. Every one will recognize
this to be true, so long as the existence of something
corresponding to the term «personal mind» is all that is
insisted on, without any particular view of its nature being
implied. On these terms the personal self rather than the
thought might be treated as the immediate datum in
psychology. The universal conscious fact is not «feelings
and thoughts exist,» but «l think» and «lI feel.» No
psychology, at any rate, can question the existence of
personal selves. Thoughts connected as we feel them to be
connected are what we mean by personal selves. The worst
a psychology can do is so to interpret the nature of these
selves as to rob them of their worth.

Consciousness in Constant Change

Consciousness is in constant change. | do not mean by
this to say that no one state of mind has any duration —
even if true, that would be hard to establish. What | wish to
lay stress on is this, that no state once gone can recur and be
identical with what it was before. Now we are seeing, now
hearing; now reasoning, now willing; now recollecting, now
expecting; now loving, now hating; and in a hundred other
ways we know our minds to be alternately engaged....

...The grass out of the window now looks to me of the
same green in the sun as in the shade, and yet a painter
would have to paint one part of it dark brown, another part
bright yellow, to give its real sensational effect. We take no
heed, as a rule, of the different way in which the same things
look and sound and smell at different distances and under
different circumstances. The sameness of the things is what
we are concerned to ascertain; and any sensations that
assure us of that will probably be considered in a rough way
to be the same with each other...
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Such a difference as this could never have been sensibly
learned; it had to be inferred from a series of indirect
considerations. These make us believe that our sensibility is
altering all the time, so that the same object cannot easily
give us the same sensation over again. We feel things
differently accordingly as we are sleepy or awake, hungry or
full, fresh or tired; differently at night and in the morning,
differently in summer and in winter; and above all,
differently in childhood, manhood, and old age. And yet we
never doubt that our feelings reveal the same world, with the
same sensible qualities and the same sensible things
occupying it. The difference of the sensibility is shown best
by the difference of our emotion about the things from one
age to another, or when we are in different organic moods,
What was bright and exciting becomes weary, flat, and
unprofitable. The bird's song is tedious, the breeze is
mournful, the sky is sad.

...From one year to another we see things in new lights.
What was unreal has grown real, and what was exciting is
insipid. The friends we used to care the world for are
shrunken to shadows; the women once so divine, the stars,
the woods, and the waters, how now so dull and common!
— the young girls that brought an aura of infinity, at present
hardly distinguishable existences; the pictures so empty; and
as for the books, what was there to find so mysteriously
significant in Goethe, or in John Mill so full of weight?
Instead of all this, more zestful than ever is the work, the
work; and fuller and deeper the import of common duties
and of common goods.

I'pammaTuka
Teopus U npakTHKa

PRESENT SIMPLE
| VrBepmut. bopma | Bompocut. popma | Orput. hopma |
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| play I do not play Do | play?

You play You do not play Do you play?

He He he

She + plays She + does not Does + she + play
It It it

We We we

You + play You + do not play | Do + you + play
They They they

Present Simple ucnonb3yercsi:

. Korga roBopsAT 00 OOBIYHBIX TOBTOPSIOIIMXCS
JNENCTBUSX, HAIIPUMED:

John plays tennis once a week. We start work at 9 a.m.
every day. Mary gets up 7 a.m. on weekdays. | go to school
every day.

. Korga roeopsit o Bkycax, Hampumep: Peter likes
Chinese food.

Julie doesn 't like fish. Children love chocolate.

» Korma coobmarot ¢akTel, HarrpuMep: The sun rises in
the east.

In Europe, the weather is cold in winter. Authors write
books.

JIns ykazaHHsl Ha MOBTOPHBIM XapakTep ACHCTBUS YaCTO
yIo TpeOISIOTCS CI0Ba

every day /week, month, year (kaxxmelii JeHb / KaKIyiO
HeJIe JIt0, MECSII, TOJ),

often (gacro),

seldom (penxo),

always (Bcerma),

usually (o6sr4H0),

never (HuKoraa).

Hapeuus often, seldom, always, never, usually o6brano
cTa BATCA mepej riaroiom. B npemioxenusx ¢ rinarojaom to
be 3TH Hapeuus: OOBIYHO CTABATCS MOCIIE TIaroa.
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He is never late for his work. — OH HUKOTHa HE
OTa3/bIBacT Ha padoTy.

I'marossr B Present Simple

B 3-eM JIUIIC eJMHCTBCHHOI'O YHCIIa HUMEIOT OKOHYAHHE -S

(-es).

3AJAHUE 2.1. Bcmasvme 2nazonwr Start, take, eat, think,
sleep, go, like,drink, write, live 6 nyarcnoti popme.

1. The serial on TV___ every day at 8 p.m.

2. The children___milk with their meals.

3. Catsusually __alot.

4. Julie___a letter to her mother once a week.

5. Tom and Julie___in a big city in the centre of the
country.

6. Tourists___to Egypt to see the pyramids.

7. Jimmy always___the bus to go to school.

8. We all know that children___ sweets.

9. Anne___it's a good idea to learn English.

10. If you want to be healthy, you must___good food.

PRESENT CONTINUOUS (PROGRESSIVE)

YTBepKAcHHE Otpunanue OTtpurnanue
Bompoc

(monnas dopma)  (kpaTkas popma)

I am playing I am not playing I'm not playing
Am | playing?

You are playing You are not playing  You're not

playing Are you playing?

He/she/it is He/she/it is not He/she/it's  not
Is he/shelit

playing playing playing
playing?

We are playing We are not playing We aren't playing
Are we playing?
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You are playing You are not playing  You're not

playing Are you playing?

They are playing  They are not playing  They aren't

playing Are they playing?

Present Continuous ymorpe0biusieTcss Ais BBIPaKEHUS
NeNCTBUS, JUIAIIEToCs B HACTOSIIUNA MOMEHT UJIM B MOMEHT
peun. YkaszaHue Ha Bpems Tuma NOW (ceiiuac), at the
moment (B JaHHBI MOMEHT) MOKET OBITh JTUOO BBIPAXKEHO,
1100 1MoApa3zyMeBaThCs.

Present Continuous MoXeT TakKe YmOTPeOISIThCS s
BbIpa JKEHHsS IUIAHUPYEMbIX B Oyaymiem JeicTBU.
Hanpuwmep:

Next month | am spending my holidays in Moscow.

Our neighbours are coming to dinner tomorrow.

C rnmaromamu, KOTOpbIe O0O3HAYAIOT HE JACHCTBHE, a
cocros Hume, Present Continuous o00bYHO  He
yIoTpedseTcs:

to live (>xuth)

to stay (ocraBarbcs)

to hear (cibImrats)

to see (BumeTh)

to know (3uatn)

to realize (monumarp, 0co3HaBaTh)

to suppose (mpearmosararsn)

to mean (o3Havath)

to understand (moxumats)

to believe (Beputs, cunTats)

to remember (TOMHUTB)

to think (mymats)

to belong (mpunamIexkaTh)

to contain (comepxaTh)

to consist (COCTOATH U3 YET0-TN00)

to seem (ka3arbcs)

to want (xoTeTsn)

to like (JIt0OUTH, HPABUTHCS)
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to love (1r06UTH)

to hate (HeHaBuIETH)

to need (Hy>KaaThCsI)

to prefer (mpeamounTatp)

I'naroner to feel (uyBcrBoBath) M t0 100K (BBITISIETH)
Moryt ymorpebmsarecss u B ¢opme Present Simple u B
dopme Present Continuous, utoObl Ccka3aTh, KaK KTO-TO
BBITISIIUT WJTK 9YBCTBY €T ce0s ceiiuac. Hanmpumep:

You look well today. — You are looking well today.

How do you feel now ? — How are you feeling now ?

3AIAHUE 2.2. [locmasbme 2n1azonbl 8 HYHCHYIO (PopMY,
suiopas Present Simple wuzu Present Continuous.

1. Every day Julie (take) the bus to go to her office.

2. At the moment you (do) an English exercise.

3. Tom and Julie (learn) English this year.

4. This restaurant (open)at 9.30 every morning.

5. Our cousins (come) to see us next Sunday.

6. Tom (read) the newspaper every morning on the
train.

7. Julie usually (clean) the house on Saturdays.

8. She (write) a letter to a client now.

9. Julie (speak) three languages: English, French and
Spanish. 10. Today is Sunday.Tom and Julie (relax) in their
garden.

3AJTAHME 2.3. [locmagvme 21a2obl 8 HYHCHYIO (hopMmy,
sbiopas Present Simple uau Present Continuous.

1. Water (to boil) at 100 degrees Celsius.

2. The water (to boil). Can you turn it off?

3. Look! That man (to try) to open the door of your car.

4. Can you hear those people? What do they (to talk)
about?

5. The moon (to go) round the earth in about 27 days.
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6.1 usually (to go) to work by car.

7. "Hurry up! It's time to leave.”" — "OK, I (to come)."

8. Paul is never late. He always (to come) to work on
time.

9. They don't get on well. They always (argue).

10. Let's go out. It (not / to rain) now.

11. Julia is very good at languages. She (to speak) four
languages

very well.

12. Hurry up! Everybody (to wait) for you.

13. The River Nile (to flow) into the Mediterranean Sea.

14. The river (to flow) very fast today — much faster
than usual.

15. We usually (to grow) vegetables in our garden, but
this year

we (not / to grow) any.

PRESENT PERFECT

I'maronmsr B Qopmax Perfect Beipakaror geiicTBue
3a6epuiennoe, KOTOPO€ IIPUBEIO K  ONPEACICHHOMY
pesynvmamy (WIKA K OTCYT CTBUIO pe3yibTara). C mOMOIIbI0
rnarojbHbIX Gopm Perfect noo eodumcs umoe nevicTBuid.
Bpemst monBeneHust uTorom, JMOO Ha CTOSIIMH MOMEHT
Present Perfect, mu6o moment B mpomuiom Past Perfect,
6o B Oymymem Future Perfect.

Present Perfect  oOpasyercs  mpu  IOMOIIH
BCIIOMOTaTeNILHOTO riiaroja to have B HacTosiiem BpeMeHH
(have, has) u Tperbeit ¢Gopmbl cMbIicIOBOrO Tiaroia. B
BOIPOCUTENIBHOM IPEIOKEHUU BCIIOMOTaTENbHbIM IJ1arosn
CTaBUTCS  Iepel moajexamuM. B orpuuarenbHoM
IPEUIOKEHUH TI0CJIE€ BCIIOMOTaTeIbHOIO IJIarojia CTaBUTCS
orpuuanue not.

Y TBEpKICHNE Otpunanue Otpunanue Bompoc
(TosrHas (kpaTkas

hopma) (dhopma)
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I have done I have not |haven'tdone| Have |l done?
done
You have done| You havel You haven't Have you
not done done done?
He/she/is has| He/she/it He/she/it Has  he/shelit
done has not donefhasn't done done?
We have done We have notf We haven't Have we done?
done done
You have done| You havel You haven't Have you
not done done done?
They havel They have] They havent Have they|
done not done done done?
PRESENT PERFECT CONTINUOUS
YTBepKACHHE Otpunanue Bompoc
I have been sleeping. I have not Have | been sleeping?

been sleeping.

You have been sleeping.

You have not

Have you been

been sleeping sleeping?

We have been sleeping.  We have not Have we been
been sleeping. sleeping?

They have been sleeping. They have not| Have they been
been sleeping. sleeping?

He has been sleeping. He has not Has he been sleeping?
been sleeping.

She has been sleeping. She has not Has she been

been sleeping. sleeping?

It has been sleeping. It has not Has it been sleeping?

been sleeping.

You have been waiting here for five minutes. You have
not been waiting since Tuesday. Have you been waiting for

two weeks?

Present Perfect Continuous wucmons3yercs i TOTO,
9TOOBl TOKAa3aTh, 4YTO JACWCTBHE, HAYAaTOE B IIPOIILIOM,
MMpOoaAOJIKACTCA BILUIOTh 40 JAHHOI'O MOMEHTA BPEMCHH.
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Cunoga for five minutes, B Teuenue natu munHyt, for two
weeks B TeucHHe ABYX Heeab u Since Tuesday co BropHuKa
YKa3bIBAIOT JUIMTENBHOCTH JneiictBus B Present Perfect
Continuous.

Present  Perfect Continuous  MoxHO  Takxe
UCIIOJIb30BaTh 03 yKa3aHWs JUIMTEIbHOCTH Hampumep for
two weeks. be3 ykazanus miurensHocTH Present Perfect
Continuous umeer Goiiee o0lee 3HAYEHHE, a UMEHHO —
lately, recently — B mociiegnee Bpems, 3a OCIIe/IHEE BpEeMH,
HEJIaBHO, Ha JTHSIX.

3AIAHUE 2.4. Packpotiime ckoOKu u nocmasbme 21a2o.ivl
8 Present Perfect Continuous.
Recently, | (feel) really tired.
She (watch) too much television lately.
He (work) a lot lately.
Mary (feel) a little depressed.
Lisa (not/practice) her English.
. What he (do) last month?
She (study) at that University for three years.
. What you (do) for the last 30 days?
Peter (teach) at the University since June.
10. We (wait) here for over two hours!
11.  Why she (not/attend) her lectures for the last two
days?
12. They (talk) for the last hour.

©CoNooA~wWNE

PAST SIMPLE
Past Simple wucnoas3yercs, Korma TOBOPAT O
3aKOHYCHHBIX I[CﬁCTBI/ISIX B 3aKOHYCHHBIN nepuoa BpCMCHU.
Hanpumep: Yesterday evening, | played tennis with a
friend. I went to school in 1990. When | was at school, |
liked history. Five minutes ago, | finished the report for my
boss. Last week | attended a meeting in a conference hall.
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REGULAR AND IRREGULAR VERBS

[To cmocoOy oOpa3oBaHHs TNPOLIENIIETO BPEMEHH BCE
TJIArOJIBI B aHTJIMHCKOM SI3bIKE MOXKHO pa3feiiuTh Ha JBE
TPYNIBL: TPAaBWIbHBIE W HENPaBUIbHBIC. Y TPaBUIBHBIX
riaroyioB Bropas u Tpethbs ¢opmbl (Past Indefinite Tense u
Past Participle — npocroe mpo 1rezmiee BpeMsi ¥ IpuYacTue
MPOIIEIIETO BPEMEHH) COBMANAIOT MEXKIYy CO00M w
o0pa3yloTcsi myreM npubaBlieHHMs K OCHOBE TJjaro Jja
oxkonvanus -ed (-d):

to ask — asked to change — changed

to receive — received to work — worked

[Tpu 3TOM CymIeCTBYET psiJl OCOOCHHOCTEH:

a) €CJIM TJ1aroj OKaH4YMBAETCs Ha -y C MPEAIIeCTBYIOIICH
CO TJIaCHOM, To OykBa y MeHseTCs Ha / W Jo0aBiseTcs
okoHYaHue -ed:

to supply — supphtu to apply— applied

Ecnu rmaron oxaHuMBaeTcs Ha -y € NPEALIECTBYIOUIEH
rac HoW, TO OykBa y HE MEHsEeTCS U J00aBIseTCs
okoHYaHue -ed.

to stay — stayed to play — played

0) ecnaW THaroJ OKAHYMBAETCS Ha COMVIACHYIO C
MpEeNUIeCTBYI0 LIMM KPAaTKUM TJIACHBIM 3BYKOM, TO
COTJIacHAsl HA KOHIIC Y/IBal BaeTCS:

to stop — stopped

ITocae 3BOHKUX COI'JTIaCHBIX n TJIaCHBIX 3BYKOB
oxonvanue -ed i -d nmpousnocurcs kak [d] loved, said, a
HoCJIe TITyXUX coriiac Hbix Kak [t] looked.

ITocne 3BykoB [d] u [t] Ha KOHIIE clToBa okoHuUaHue -ed (-
d) mpousnocures kak [id] landed, started.

HenpaBunbHble riarosibl o0pa3yioT BTOPYIO U TPETHIO
(hOpMBI pa3IUYHBIMU CIIOcO0amMu, 6€3 YeTKUX MpaBUI. DTO
HauboJjee ya CTo ynoTrpediseMble r1aroibl. B KoHIle KHUTH
NPUBCACH CIHMCOK YaCTO BCTPCYHAIOINNUXCSA HCIIPABUIIBbHBIX
TJIaroJioB.
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OtpunarensbHas U BonpocutenbHas ¢opmsl B Indefinite
00pa3yroTcsi P MMOMOIIM BCIIOMOTATENBHBIX IIIarojos do,
does, did ¢ gactuneit not, kparkas ¢opma: don't, doesn't,
didn't. Borpocu TenbHBIC MPEAIOXKEHHUS 00pa3yrloTCs, Kak
[IPaBUJIO, IIPOCTOM IEPECTAHOBKOW  IOMJIEXKAILETO U

BCIIOMOTI'aTECJIBHOI'O rjaroJia. BonpochenLHme
MCCTOMMCHHUS IIPU 3TOM CTOAT BCCTAA BIICPCAU.
VYTBepxkae |Otpunanue Otpunanue Bormpoc
13035(8 (momHas (kpaTkas
$opma) hopma)
I played |l did notplay | Ididn't play Did I
play?
You You did not You didn'tf Did you
played play play play?
He/she/it |He/she/it  did| He/she/it Did
played not play didnt play  |he/she/it
play?
We played |We did not play] We didn't play| Did we
play?
You You did not You didn'tf Did you
played play play play?
They They did not| They didn'tf Did they
played play play play?

3AJAHUE 2.4. Packpotime ckoOKu u nocmasvbme 21a20.1bl
6 Past Simple.

1. We (buy) a new car on Tuesday.

2. Mandy not (do) her homework yesterday.

3. When you (meet) Jane?

4. Why they (go) to London?

5. I not (be) ill last month.

6. Where your parents (live) when they (be) young?

7. Jill (be) in London last year.

8. When Fred (give) you this book?
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9. We not (visit) them when they (be) ill. 10. I (read)
much last year.

3AIAHUE 2.5. Packpotiime ckoOKku u nocmasbme 21a2o.ivl
6 Past Simple.

1. Yesterday evening I (go) to the cinema with a friend.

2. From 1995 to 1998 he (work) in Minsk.

3. Last night the concert (finish) at midnight.

4.1 (arrive) at the office this morning before my
colleagues.

5. When he was young, Tom (ride) a bicycle to school.

6. The train was at 8 p.m. so | (leave) home at 7 p.m.

7. Last Sunday was my mother's birthday, so | (buy) a
present for her.

8.1 (start) to play tennis five years ago.

9. The great composer Mozart (die) at the age of 35.

10. Julie (do) a lot of English exercises last week.

3AJAHUE 2.6. [Ipoyumaiime pacckaz [{ocelin o ceoem
mu nuuHom pabouem Oue. llocmasvbme enaconvt 6 Past
Simple.

My name's Jane. I'll tell you about my typical working
day.

I usually get up at 7 o ‘clock and have a big breakfast. |
walk to work, which takes me about half an hour. | start
work at 8.45. | never have lunch. I finish work at 5 o ‘clock.
I'm always tired when get home. | usually cook a meal in the
evening. | don't usually go out. I go to bed at about o'clock,
and | always sleep well.

. She___at 7 o'clock.
. She __ abig breakfast.
. She .

It__ to get to work.
___at8.45.

O WN E
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6. lunch.

7. at5o'clock.

8. tired when___home.
9. ameal yesterday evening.
10.___ out yesterday evening.
11.  at11 o'clock.

12. well last night.

3AJAHUE 2.7. Packpoiime ckoOKu, 6cmagbme 21420/l 8
¢opme Past Simple.

buy, catch, cost, fall, hurt, sell, spend, teach, throw,
write

1. Mozart___more than 600 pieces of music.

2. 'How did you learn to drive?' - 'My father___me.

3. We couldn't afford to keep our car, so we__it.

4. Dave___ down the stairs this morning and___his leg.

5.Jim___the ball to Sue, who__it.

6. Ann___a lot of money yesterday. She a dress
which___ 100.

3ATAHME 2.8. Packpoiime ckobKu.

1. It was warm, so | (take) off my coat.

2. The film wasn't very good. | (not/enjoy) it very much.

3. | knew Sarah was very busy, so | (not/disturb) her.

4. | was very tired, so | (leave) the party early.

5. The bed was very uncomfortable. I (not/sleep) very
well.

6. The window was open and a bird (fly) into the room.

7. The hotel wasn't very expensive. It (not/cost) very
much.

8. I'was inahurry, so I (not/have) time to phone you.

9. It was hard carrying the bags. They (be) very heavy.

PAsT cONTINUOUS
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Y TBepkaeHne|OTpHIiaHe Otpunanue Bompoc
(ToHAs (xpaTkas hopma)
thopma)
I was playing (I was not I wasn't Was | playing?
playing playing
You were You were not You Were you
playing playing weren't | playing?
playing
He/she/it was [He/she/it was Hels Was he/she/it
playing not playing he/it playing?
was
n't
play
ing
We were \We were not We Were we
playing playing weren't | playing?
playing
You were You were not You Were you
playing playing weren't | playing?
playing
They were  [They were not | They Were they
playing playing weren't | playing?
playing

Past Continuous o0bruHO yHOTpeOIIseTcss it BBIPAXKEHUS
KOH KPETHOTO AEHCTBUS, JUIMBUIETOCS B TOYHO YKa3aHHBIN

MOMCHT HJIM I€PUO B IIPOIIIOM.

Hampumep: Yesterday evening, at 9 o'clock, | was

watching television.

Past Continuous takxe yrmoTpeOisieTcst sk BhIpaKESHHSI
IUTH TEIBHOTO JICHCTBUS, BO BPEMsS KOTOPOTO IMPOM3OIIIO0

apyroe, 00 Jiee KpaTKoe JAeHCTBUE.

Hampuwmep: Yesterday evening, while 1 was watching

television, the phone rang.

When my husband arrived home yesterday evening, |

was cooking dinner.
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PAST PERFECT

Past Perfect ymorpetisiercs:

a) JUIA BBIPAXEHUS JIEHCTBHsI, 3aBEPIIUBIIETOCS 10
KaKoro-mb0 MOMEHTa WJIM APYroro ACWCTBUS B MPOLLIOM:
He had read the book by 10 o'clock yesterday.On mpouen
KHUTY JI0 JIECSITH 4a COB (K JIECATH yacaM) Beuepa.

When we came to the airport the plane had already
landed. Korma mbl mpuexany B adporopT, CaMOJIET YXKe
IMPU3EMITUIICA,

0) B TMpeIOKEHHUSAX, B KOTOPBIX OIHO JEUCTBHUE
3aBEpUIMIIOCH JO JPYroro JEWCTBUA, JUISIIErocs B
npouwiom: He had read the book and was watching TV
when | came. Koraa s mpuiiies, oH yKe MPOYUTAT KHUTY U
CMOTPCJI TCIICBU30DP.

YTBepxkaenne |OTpunianue OTtpunanme Bompoc
(momuast popma)  |(kparkas

hopma)

I had played |l had not played | hadn't played Had I

played?

You had played|You had not played [You hadnt Had you
played played?

He/she/it had |He had not played |He hadnt Had he
played played?

played

We had played [We had not played [We hadn't Had we
played played?

You had played|You had not played [You hadnt Had you
played played?

They hadThey had not played|They hadn't played Had

played they played?

FUTURE SIMPLE
Future Simple ymorpebnsercss korma TOBOPSAT O
MIPOTHO3UPYE MBIX JCHCTBHIX B Oymymiem: YOU are going on
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a long flight. You can say: "I

will be tired after my long

journey ".
Y1Bepxkaenue| Otpunanue |OTtpunanue |Borpoc
(moHas (kpaTkas
bopma) dbopma)
I will go Iwillnotgo |l won'tgo Will 1 go?
Youwillgo | Youwillnot [Youwon't |Will you go?
He/she/it will | go He/she/it  |go \Will he/she/it
go We will go| will not go He/shel/it go?
Youwillgo | Wewillnot won't go Will we go?
They will go | go \We won't Will you go?
You will not |go \Will they go?
go They will  [You won't
not go go They
won't go
FUTURE conTINUOUS
Y TBepkaenue |(Otpunianue Otpunanue |Bompoc
(momHas (kpaTkas
thopma) thopma)
I will be going|l will notbe |l won't be Will 1 be
going going going?
You will be [You will not be[You won't be |Will you be
going
going going going?
He will be He will not be |He won't be |Will he be
going going?
going going
We will be  |\We will not be |We won't be |Will we be
going going?
going going
You will be [You will not be[You won't be |Will you be
going going?
going going
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They will be [They will not [They won't be |Will they be
going be going?
going going

Future Continuous ymoTpeOnsieTcst Uit BBIPAKEHHS
OEUCTBHSA, KOTOpoe OyneT IUIUThCS B TOYHO YKa3aHHBIN
MOMEHT WM nepuon B Oynymem. Hampumep: We are
leaving for Moscow in July. — Msr ye3:kaem B MOCKBY B

HIOJIC.

I'maronmsr B Present Continuous Takke BBIPAXKaroOT
JeicTBHE, OTHECEHHOE B Ommkaiimiee Oynmymee: You are
going on a long flight. You can say, for example: In two
hours' time, | will be having lunch on the plane / I will be
flying over London / / will be reading a newspaper j | will
be sleeping / 1 will be watching a film, etc.

FuTURE PERFECT

YTBepxkaenue |OTpuianue OTtpunanue Bonpoc
(monHas popma) [(kpatkas Gpopma)

I shall have I shall not have |l shan't have Shall | have

written written written written?

You will have |You will not You won't have [Will you have

written have written written written?

He/she/it will [He/she/it will He/she/it won't  |Will he/she/it

have written  |have written have written have written?

We will have |We will not have|We won't have [Will we have

written written written written?

You will have [You will not You won't have [Will you have

written have written written written?

They will have [They will not  [They won't have (Will they

have

written have written written written?

Future Perfect ymorpeOmsercs ans  BBIpaKEHUS

JENCTBUS, KO TOpOE OYJeT MPOUCXOIUTH IO OMPEACICHHOTO
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MOMEHTa WM Jpy TOro JeHCTBUS B Oyaymiem,

3aBEpUIMTCS WU MpeKpaTUTcs 1o Hero. Hampumep:

u

We will have written the test before the end of the lesson.
We will have covered the tables before the guests arrive.

3AJIAHUE 2.9. Bcmasbvme 10 Write 6 nyoicnou ghopme.
We often___letters to our parents.
What___you  now?
Who this letter?

I some letters last week.
What___you __ tomorrow at 10?

When | came to her, she a letter.
___you___letters tomorrow?

CoNo~WNE

10. jle_his home task now?
11. What__ she___in the evening yesterday?
12. Asarule, he__tests well.

Yesterday they tests from 10 till 12 o'clock.

| not__this letter now. | it in some days.

3ATAHME 2.10. Packpoiime ckoOKu, ykasjicume 6pems

2laczcoiia.

. He (know) several foreign languages.

. | (learn) English at school.

. Usually the classes (begin) at 9 o'clock.

. Our grandparents (live) now in Moscow.
. He often (visit) them last year.

. As arule I (go) to my school by bus.

. She (work) abroad next year.

. He (not like) loud music.

. Your children usually (ask) many questions.
10. At present he (not work) at school.

11. My brother (like) music.

12. What you (do) yesterday?

OCoO~NO UL WDN P
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13. His sister (not go) to the seaside next July.

3AJAHUE 2.11. Packpoiuime ckooku. Ilocmasbme
27120l 8 HYIHCHYIO hopm).
. When | (came) the dinner already (begin).
2. What you (do) here?
3. Who (speak) now?
4. He already (come) here?
5. She said that she (not like) fish and (take) beefsteak.
6
7
8

[

. Usually breakfast (begin) at 8 o'clock.

. She (work) abroad next year.

. She (not/like) loud music.

. My brother (not/like) strawberry ice cream.
10. Who (work) yesterday?

11. We (leave) for Moscow on Friday.

12. At present he (work) as a taxi driver.

13. The waiters already (set) all the tables.

O

3ATAHUME 2.12.  [lepeseoume  npeonodiceHus  Ha
aHeIUUCKULL 361K, Ucnoav3ys Perfect.

1. BbI 6butn 32 TpaHuLei?

2. OH TOJBKO YTO 3aKOHYHII paboTy?

3. BHI yxe caenanu 3akas?

4. Be1 3aka3zanu OUJIETHI HA CaMOJIET 10 TeaedoHy?

5. Bbl Kor1a-HuOyAb BUJEIU 3TOTO YenoBeka?

6. Uto BHI BBIOpanu Ha gecepT?

7. Bl mpoboBasin KIIyOHUYHOE MOpOKeHOe?

8. Bbl ObLTH KOT/1a-HUOY/IH B HAIIEM PECTOPAaHE paHbIe?

9. Brl yxe 3akoHumim cBoit 06en? 10. Opunmantsl yxe
HAKPBUIA CTOJIBI?

3AIAHME 2.13. Ilocmasbme 2naconvt 6 HYIHCHYIO
gopmy, eviopas Past Simple unu Past Continuous.
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1. When her husband (come) home, Anne (watch)
television.
| (prepare) dinner when the telephone (ring).
. What (you do) when the postman arrive)?
. Julie (learn) to drive when she (work) inLondon.
. Where (you sit)when the show(begin)?
| (visit) Athens while | (tour) Greece.
It was when he (cross) the street that John (fall).
. What (you see) while you (wait) for the bus?
Where (you go) when your car (break) down? 10.
Julie (meet) Peter when she (walk) in the park.

©ONOUTEWN

3ATAHUE 2.14. [locmasbme 2nazonvl, 0anuble 8 CKOOKAX,
6 HyatcHY10 (hopmy Present Perfect unu Past Simple.

1. Tom (go) to the cinema yesterday.

2. John is playing a game of tennis. He (play) for 2
hours.

3. 1 (buy) the tickets for this concert two weeks ago.

4. The teacher (speak) English since the beginning of
this lesson.

5. In your life, how many countries you (visit)?

6. The Bank (open) a branch in the new shopping centre
last month.

7. The bus is late and Julie is cold. She (wait) for the bus
for 10 minutes.

8. Caroline (work) here between 1997 and 1999.

9. Before getting on the plane, John (buy) a book to read
during the flight.

10. Since the beginning of this exercise, | (learn) several
new words in English.

3AIAHUE 2.15. Ilepeoenatime caedyrowue npeonoxcenus

6 eonpocumelbHo-ompuyameilbHvle U oatime Kpamkue
omeeniobl.
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Oopaserr: They are at home. — Aren't they at home? —
Yes, they are. — No, they aren't.
He has finished his work.
She will visit us on Sunday.
She has many relatives.
His father works here.
. You know his address.
. We shall go home together.
He can play chess.
His friends were playing football.
. You have done the task.

CENOURWNE

3ATAHME 2.16. Packpotime ckooxu.

1. When | (came) the lecture already (start). 2 They (go)
to Moscow some days ago. 3. When | came he (leave), so
we only had time for a few words. 4. When we (come) to
the airport, the plane already (land). 5. He suddenly
(understand) that he (travel) in the wrong direction. 6. Our
teacher (speak) many foreign languages. 7. Who (speak)
now? 8. Where is Johnny? He (play) tennis. 9. I (go) home
when | met my friend. 10. Listen, my son (play) the piano.
11. They already (translate) this text last lesson. 12. You
(do) this exercise next week. 13. We (discuss) your plan
tomorrow at 10 o'clock. 14. It (rain) when | went for a walk.
15. What you (do) here? 16.1 (not/write) at the moment.

3ATAHME 2.17. [lpusedenvi cnocobsl 00pazoeanus
ymeep OUMmenbHblX U OMPUYAMETbHLIX (QOPM KPAMKUX
omeemos muna «A moosicey.

A. IIpoumume u nepegedume npeonoNceHus.
She can swim well. — So, can I.
You like to read. — So do 1.
He is lucky. — So am I.
I didn't see this film. — Neither did he.

o Uk w
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7. They haven't had breakfast. — Neither have I.

8. ldon't work at the office. — Neither does he.

9. He doesn't understand anything. — Neither do I.
B. Ilepeseoume npeonosicenus na anenuiickuti A3vlK.
10. S xwuBy B OonbIIOM ropoje. — 5 Toxe.

11. Ona — nepBokypcHuina. — OH TOXe.

12. S yxe coan sx3amen. — S Toxe.

13. MHe He noHpaBwWICS 3TOT GpuiIbM. — MHe ToXe.
14. A noiiny 3aBTpa B yHUBEpCUTET. — S TOXKeE.

PenenTtuBHbIE BUIBI PeYeBOil eI TEJIbHOCTH
AyaupoBaHue ¥ YTeHHe

GET OVER YOURSELF!

The ability to selffreflect — to think consciously about
ourselves — offers many benefits by allowing us to plan
ahead, reminisce about the past, consider options, innovate
and evaluate ourselves. However, selff awareness also sets
us up for a host of problems. It distorts people’s perceptions
of the world. It conjures up a great deal of personal suffering
in the form of depression, anxiety, anger and jealousy by
allowing people to ruminate about the past or imagine what
might befall them in the future. The inherently egocentric
manner in which the self processes information can blind
people to their own shortcomings and undermine their
relationships with others.

We are almost always at least one step removed from the
real world, separated from it by our ongoing thoughts,
interpretations, opinions and judgments. And, perhaps most
troubling, we are nearly blind to the illusions we have about
ourselves.

The “Better” than Average Effect Perhaps the biggest
bias in people’s perceptions of themselves involves their
penchant for overestimating their own positive qualities.
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People tend to judge themselves as better than the average
person or virtually every dimension, and this egotistical bias
can lead to a great deal of conflict and unhappiness. In one
study university students rated themselves and the “average
college student” of their own sex on 20 positive traits (such
as dependability, intelligence, maturity and friendliness) and
20 negative attributes (such as insecurity, humorlesss ness,
meanness and unpleasantness). Results showed that the
average participant rated himm or herself more positively
than average on 38 of the 40 traits. Similarly, most people
rate themselves as safer than the average driver, more
sexually adroit than the average lover and more ethical than
the average person. An Australian study revealed that 86
percent of employees rate their job performance as “above
average,” whereas only 1 percent say that they perform
below average at work.

Most people also tend to see themselves as less
prejudiced than other people they know. People also think
that they are more likely to go to heaven when they die than
are other people. U.S. News and World Report survey asked
1,000 Americans to rate whether they and various celebrities
were likely to go to heaven. Of the celebrities, Mother
Teresa ranked highest on the list; 79% of the respondents
thought she was likely to go to heaven. When asked about
themselves, though, 87 percent of the respondents indicated
that they were destined to go to heaven. Put simply,
respondents thought that they were personally more likely to
go to heaven than anybody else on the list, including Mother
Teresa. People also think that they understand other people
better than other people understand them, and people
assume that they understandthemselves better than other
people do. Furthermore, people expect others to be less
objective and fair than they themselves are. Not only do
these assumptions lead us to think that we have an inside
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track on accuracy and that other people’s interpretations are
wrong, but it leads us to underestimate that we might learn
from other people and overestimate that they might learn
from us. Perhaps this explains why most people offer advice
much more willingly than they accept it from others.

Your Name: Nothing Sounds so Sweet

Our tendency to judge ourselves positively extends to
objects, symbols and events that are associated with us. One
example of this phenomenon is the mere ownership effect.
People evaluate things that they own — their houses, cars,
clothes, books and other possessions — more favorably than
those that they don’t. On one level it is not surprising that
people possess things they like. However, research suggests
that this is due to more than just the fact that people own
things that they like; people also come to like things that
they possess.

Of all of the things that we “own,” few are more
intimately tied to our sense of who we are than our names.
This observation suggests that people may come to like their
names, better than other names and letters. As outlandish as
this possibility may seem, people, in fact, like the letters of
the alphabet that appear in their own names much more than
they like letters that are not in their names. The effect is
particularly strong for people’s first and last initials. This
preference has been documented in at least 14 countries.

The natural tendency to selffenhance affects our
perception of other people as well. For example, merely
sharing the same birthday with another person can influence
our evaluation of him or her. In one study, participants read
one of two essays about Rasputin, the “mad monk of
Russia.” Rasputin was filthy and violent, drank heavily and
sexually assaulted women. Yet participants who thought that
they and Rasputin were born on the same day of the year
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rated him significantly more favorably than participants who
did not think he shared their birthday.

IIpoaykTHBHBIE BUIBI peYeBOil AeATEJbHOCTH
I'oBopenne

MoHoJI0T-0NHcaHne «BO3HUKHOBEHUS YueHusa o
CO3ZHAHUMN»

ITucsmo

Harnncanue kparkoro scce «HeocosHaBaemble
ncuxuyeckue npoueccoi» (80-100 caoB)

Unit 3. Con

IlepeBon

Sleep

Human beings spend about one-third of their lives in the
altered state of consciousness known as sleep: a natural state
of rest characterized by a reduction in voluntary body
movement and decreased awareness of the surroundings. No
one who has tried to stay awake longer than 20 hours at a
time could doubt the necessity of sleep. Some people claim
they never sleep, but when observed under laboratory
conditions, they actually sleep soundly without being aware
of it. When people are sleep-deprived, they crave sleep just
as strongly as they would food or water after a period of
deprivation. Sleep deprivation impairs cognitive skills to a
greater extent than many people realize. When deprived of
sleep we react more slowly, have more trouble focusing
attention, and are more prone to making errors in judgment.
Emergency room doctors often lose sleep because of the
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unpredictable and demanding nature of their work. This can
be a serious problem when they are called on to make
critical decisions quickly. Merely resting doesn’t satisfy us.

Humans are not alone in their need for sleep. All birds
and mammals sleep, and although scientists are not sure
about reptiles, frogs, fish, and even insects go into “rest
states” similar to sleep. Indeed, Drosophila fruit flies, a
favorite subject for genetic studies because they reproduce
rapidly, are remarkably like us. They are active during the
day and somnolent at night; when deprived of sleep they
need long naps to recover: and caffeine keeps them awake,
whereas antihistamines make them drowsy.

How long organisms sleep, where, in what positions, and
other details vary from species to species. In general, large
animals sleep less than small animals, perhaps because
eating enough to support their size requires more time
awake. Elephants get by on about 4 hours sleep, and giraffes
on only 2 hours. In contrast, bats, armadillos, and opossums
sleep more than 18 hours a day. Lions, who consume
enough from a single kill to keep going for a day or two,
sleep for 16 hours at a time. House cats have inherited this
tendency, though they spend more time in light sleep (eyes
closed but in a upright posture with ears alert) than in deep
sleep (muscles relaxed, almost oblivious to their
surroundings). Dolphins and other aquatic mammals
actually sleep on the move. If they didn’t keep one flipper
paddling and periodically surface to breathe, they would
drown. How do they accomplish this? By sleeping with only
one hemisphere of their brain at a time. Birds are also half
brain sleepers, but apparently for a different reason: to keep
one eye open for predators. Other organisms, such as fish,
usually find a protected place and rest for just minutes at a
time by slowing their
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metabolism down. Brightly colored reef fish can even “turn
down” their colors when they rest to reduce the risk of being
seen by predators. The parrot fish secretes a mucous layer to
cover its body, thus cloaking its scent while napping.

Nobody knows exactly why we need to sleep.
Evolutionary psychologists see sleep as an adaptive
mechanism that evolved to allow organisms to conserve and
restore energy. In support of this theory, researchers have
shown that people use less energy when they are asleep than
when they are awake. Another possibility is that some vital
substance in the nervous system is resynthesized during
sleep. But what that substance might be is still a mystery,
although a recent study suggests that the naturally occurring
chemical adenosine may be involved. In this study, cats kept
awake an abnormally long time were found to have elevated
levels of adenosine in their brains during wakefulness.
When the cats were finally permitted to sleep, the adenosine
levels dropped. To determine whether the adenosine buildup
actually caused the sleepiness, the investigators injected
adenosine into well rested cats. These cats immediately
became sleepy and began to exhibit the EEG patterns typical
of drowsiness. Exactly why a high level of adenosine
appears to trigger sleepiness is not known, but additional
research along this line may soon provide us with a better
understanding of the neurological processes underlying the
need for sleep.

Functions of sleep

Assuming that you live to be 75, you will have spent up
to 25 years asleep. Are you wasting one-third of your life, or
does sleep serve important functions for you? Is sleep serves
no function, why do we benefit from naps and why do we
eventually succumb to sleep no matter how hard we try to
stay awake? Among the many hypothesized functions of
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sleep, three kinds are especially prominent: sleep as
restorative, sleep as a state of adaptive inactivity, and sleep
as an aid to memory.

Sleep as Restorative

The most commonsense view of sleep holds that it
restores the body and the mind after the wear and tear
imposed by waking activities by eliminating waste
materials, replenishing chemicals, and repairing tissues. One
way of testing this view is to observe the effects of sleep
deprivation. In the case of Peter Tripp, sleep deprivation
caused hallucinations and delusional thinking, which
disappeared after a single night’s sleep. In a similar case,
Randy Gardner, a 17-year-old San Diego high school
student, stayed awake 264 hours to get his name in the
Guinness Book of World Records (a record since broken).
He experienced less severe disturbances than Tripp,
including some fatigue, irritability, and perceptual
distortions. Yet, on his eleventh day without sleep, Gardner
beat William Dement, a noted sleep researcher, 100
consecutive times at a pinball game. After 15 hours of sleep,
Gardner awoke restored both physically and mentally.

More formal research has provided evidence of the
negative effects of sleep loss and the restorative effects of
sleep. In one study, subjects who stayed awake for 60 hours
experienced mood disturbances and difficulty performing
cognitive tasks, including mental arithmetic. Even a loss of
as little as 2 hours of sleep a night may impair waking
performance, most notably in school and on the job. Chronic
sleep deprivation is one of the major stressors of medical
residents, who may be asked to make life and death
decisions and perform delicate procedures after being awake
for 24 hours or more. This is potentially dangerous because
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the loss of sleep slows reaction time and impairs the ability
to concentrate on tasks.

Even performance on everyday activities, such as
driving, is adversely affected by sleep deprivation. In fact,
one of the most common causes of automobile accidents is a
lack of alertness caused by sleepiness. Sleepiness-induced
accidents are especially common in shift workers.
Fortunately, even if we fail to let our normal nightly quo of
sleep during the week (a common problem with college
students) we will regain our optimal level of alertness after a
single night’s normal sleep on the weekend.

Another source of evidence for the restorative function of
sleep is research on the effects of vigorous physical activity
on sleep. Sleep, especially deep sleep, increases in duration
on the nights after vigorous exercise. A study of runners
who participated in a 57-mile ultramarathon race found that
they had a significant increase in sleep, particularly stage 3
and stage 4 sleep, on the two nights following the race.
Despite the evidence that sleep has a restorative function,
we still do not know exactly what sleep restores.

Sleep as Adaptive Inactivity

An alternative view, put forth by sleep researcher Wilse
Webb (1975), is that sleep evolved because it protected the
sleeper from harm. Our prehistoric ancestors who slept at
night would be less likely to gain the attention of hungry
nocturnal predators. The limb paralysis accompanying REM
sleep may have evolved because it prevented cave dwellers
from acting out their dreams, when they might have bumped
into trees, fallen off cliffs, or provided dinner for saber-
toothed tigers. Evidence for this function of REM sleep
comes from studies showing that destruction of a portion of
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the pons that normally induces REM paralysis in cats
produces stalking and attacking movements during sleep, as
though they are acting out their dreams.

Another reason to believe that sleep may be a period of
adaptive inactivity is because it conserves energy. Evidence
supporting this view comes from studies of the food-finding
habits of different species. Because of normal duration of
sleep of a given species is negatively correlated with how
long it takes members of that species to find their daily food,
perhaps animals stay awake only long enough to eat
sufficient food to meet their energy needs. Animals may
have evolved sleep to conserve energy the remainder of the
time. Thus, the typical adult’s need for about seven and one-
half hours of sleep might mean that our prehistoric ancestors
needed about sixteen and one-half hours to find their daily
food.

Sleep as an Aid to Memory

Sleep, particularly REM sleep, may help to consolidate
long-term memories. When subjects learn new material and
are then deprived of REM sleep, their memory for the
material is impaired relative to subjects who are not
deprived. Moreover, the amount of REM sleep increases on
nights following the learning of difficult material. And
memory improves as the length of REM sleep increases. In
one study, undergraduates learned Morse code just before
bedtime on three consecutive nights. After awakening, their
performance on a Morse code task was tested. The results
showed a positive correlation between the length of REM
sleep and their performance. In another study, competitors
in a marathon 1466hour tennis match slept 4 or 5 hours a
night less than normal. Physiological recordings indicated
that they continued to get their normal NREM sleep, but at
the cost of a reduction in their REM sleep. They also
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showed a memory decline after the match, perhaps because
of their decrease in REM sleep. Adaptive inactivity; to
conserve energy; to meet one’s energy needs; to consolidate
long-term memory; a correlation; physiological recordings;
memory decline after the match, perhaps because of their
decrease in REM sleep.

Sleep as Adaptive Inactivity

An alternative view, put forth by sleep researcher Wilse
Webb (1975), is that sleep evolved because it protected the
sleeper from harm. Our prehistoric ancestors who slept at
night would be less likely to gain the attention of hungry
nocturnal predators. The limb paralysis accompanying REM
sleep may have evolved because it prevented cave dwellers
from acting out their dreams, when they might have bumped
into trees, fallen off cliffs, or provided dinner for saber-
toothed tigers. Evidence for this function of REM sleep
comes from studies showing that destruction of a portion of
the pons that normally induces REM paralysis in cats
produces stalking and attacking movements during sleep, as
though they are acting out their dreams.

Another reason to believe that sleep may be a period of
adaptive inactivity is because it conserves energy. Evidence
supporting this view comes from studies of the food-finding
habits of different species. Because of normal duration of
sleep of a given species is negatively correlated with how
long it takes members of that species to find their daily food,
perhaps animals stay awake only long enough to eat
sufficient food to meet their energy needs. Animals may
have evolved sleep to conserve energy the remainder of the
time. Thus, the typical adult’s need for about seven and one-
half hours of sleep might mean that our prehistoric ancestors
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needed about sixteen and one-half hours to find their daily
food.

I'pammaTtuka
Teopusi u npakTHKa

PAssIvE voice
@opMBl CTPAAATENBHOIO 3aJI0ra AHTJIMHUCKUX TIJIArojaoB
00pa3yroTcsi C TOMOIIBIO BCIIOMOTATEILHOTO TJ1aroia to be
B COOTBETCTBYIOIIIEM BpPEMEHH, Jiuile U yucie + [Ipuyactus
IT (Participle IT) cmpicioBoroO ri1arona:

Present Simple The letter is written.

Past Simple The letter was written.

Future Simple The letter will be written

Present Continuous The letter is being written.

Past Continuous The letter was being written.

Future Continuous The letter will be being
written.

Present Continuous The letter has been written.

Past Continuous The letter had been written.

Future Continuous The letter will have been
written.

CrpamarenbHblil  3aJI0T 4YacTO MCIOJB3YETCS B TEX
Cily4asix, KOrja He BaKHO WJIM HEU3BECTHO, KTO (MJIM YTO)
MPOM3BEJI, MPOU3BOIUT WU OyNEeT MPOU3BOJUTH JICUCTBHE.
Hanpumep:

A lot of money was stolen. (Somebody stole it, but we
don’t know who.)

Is this room cleaned every day? (Does somebody clean
it? — it’s not important who.)

B CTpagaTCJIbHOM 3aJIOTC OJOIIOJHCHHE CTAHOBUTCA
MO AJICKAILIM.
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I bought a book. S xymun kuury.

The book was bought (by me). Kuura Obuta KymiieHa
(MHOIA).

['maron-cka3zyeMoe B CTpagaTeIbHOM 3aJ0Te MMOKa3bIBaeT,
qTO IMoJICKalee MNpCJIOKCHUA  ABJISICTCA OG’bGKTOM
JEWCTBUS CO CTOPOHBI IPYTOTO JIUIA WITH MIPEIMETA.

Cpasuure: Somebody built this house in 2000 (active).

This house was built in 2000 (passive).

I'marosisl B CTpajaTrenbHOM 3aJI0r€ HAa PYCCKHMM SI3BIK
MIEPEBOISATCS:

1) rnaromom ObITh + KpaTkas ¢opma OpUYACTHUS
CTpa/IaTeNIbHOTO 3aJI0Ta:

The letter was sent yesterday. IluceMo ObUTO TIOCTAHO
BYCpa,

2) TIJaroyioM C 4acCTHIICH -Cs (-Cb):

This problem was discussed last week. Dta mpobiema
o0cyKIanach Ha MPOIILION HEJele;

3) HeompeaeIeHHO-THYHBIM 000POTOM, T.€. TJIarojoM B
,Z[GI\/'ICTBI/ITCJII:HOM 3ajore 3 Jmna MHOXCECTBCHHOI'O 4ucia,
THUTIA «TOBOPSITY, «CKA3AIH»:

English is spoken in many countries. Ha anrmuiickom
SI3BIKE TOBOPSIT BO MHOTHX CTpaHax;

4) r1narosoM B JIEHCTBUTENBHOM 3aore (Ipu HaIMYUH
WCTIOJTHUTEIIS ACUCTBUS):

Pupils are taught at school by the teachers. Yuenukos
y4aT B IIKOJIC YIUTEIIS.

3ANAHUE 3.1. Packpoiite ckOOKH, TOCTaBbTE TJIaroJibl B
HYXKHBIE ()OPMBI CTPaJaTENLHOTO 3aJI0Ta.

1. Those books (return) to the library yesterday.

2. The paintings (exhibit) till the end of the month.

3. Why your home task (not / do)?

4. The patient (take) to the hospital today, and (operate)
tomorrow morning.
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5. This room (use) only on special occasions.

6. We (tell) about it already.

7. This newspaper (not read) because the pages (not /
cut).

8. Dictionaries may not (use) at the examination.

9. Usually the experiments (carry out) every day, but
they (not / carry out) yesterday.

10. The book (return) to the library yesterday.

11. Thousands of new houses (build) every year.

12. This room (not use) for a long time.

3ANAHUE 3.2. llepenummTe  NpeUIOKEHUS B
CTpagaTCIIbHOM 3aJ10r¢, caciiaB BBIJACJICHHOC CJIOBO
IIoJIeXKaluM.

1. They offered William a promotion.

2. They are testing the new system.

3. The authorities reported that the economic
situation was under

control.

4. They may see the film.

5.  We haven’t used the car for ages.

6. Employers must pay all travel expenses for this
training course.

7. All visitors must wear identity badges.

8. The news about the exam results distressed Sidney.

9. Nobody informed the college that there had been a
mistake.

10. The company has cut all salaries.

3AJAHUE 3.3. 3akoHUYMTE TIpeMIokKeHus. BcraBpTe
TJIaroJIbl B HYXKHOHU (opme (present or past).

invite, cause, damage, hold, make, overtake, show,
surround, translate, write
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1. You can’t see the house from the road. It by
trees.

2. Cheese from milk.
3. The roof of the building in a storm a few days
ago.

4. You ___ tothe wedding. Why didn’t you go?

5. Acinemais a place where films

6. In the United States elections for president
every four years.

7. Originally the book in Russian, and a few years
ago it into English.
8. Although we were driving quite fast, we by a

lot of other cars.
9. Many accidents by dangerous driving.

3AJAHUE 3.4. Packpoiite ckoOku (present simple or past
simple, active or passive).

1. It’s a big factory. Five hundred people (employ)
there.

2. Somebody (clean) this room yesterday?

3. Water (cover) most of the earth’s surface.

4. How much of the earth’s surface (cover) by water?

5. The shop (close) at 9.30 p.m. every evening.

6. The letter (post) a week ago and it (arrive) yesterday.

7. The boat hit a rock and (sink) quickly. Fortunately
everybody (rescue).

8. I'was bom in Moscow, but I (grow up) in Rostov.

9. While I was on holiday, my camera (steal) from my
hotel room.

10. While I was on holiday, my camera (disappear) from
my hotel room.

11. Why Sue (resign) from her job? Didn’t she enjoy it?

12. Why Bill (sack) from his job? What did he do
wrong?
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13. Where these photographs (take)? In London? You
(take) them, or somebody else?

14. Nobody (injure) in the road accident last night so the
ambulance (not / need).

3AHAHUE 3.5, Ilepenummre  NpeIOKEHUS B
CTpaaaTCIIbHOM 3aJIOTC.

Oo6paser: Somebody cleans the room every day. — The
room is cleaned every day.
They cancelled all flights because of fog.
People didn’t use this road much.
She has sent me an e-mail yesterday.
How do people learn languages?
Somebody warned us not to go out alone.
Somebody will clean the room later.
They are selling fresh fruit here.

NogakowdhE

3AIAHUE 3.6. PackpoiiTe CKOOKH, ITOCTAaBbTE IJIaroJibl B
HY>XHBIE (JOPMBI CTPaJaTENBLHOTO 3aJI0Ta.

1. The situation is serious. Something must (do) before
it’s too late.

2. The music was very loud and could (hear) from a
long way away.

3. A new supermarket is going (build) next year.

4. The room should (clean).

5. | haven’t received the letter vet. It might (send) to
the wrong address.

6. There were some problems at first, but they seem
(solve).

7. "“Are you going to the party?” — “No, | (not/
invite).”

8. The car was three years old but (not/ use) very much.

9. The room (clean) at the moment.

10. The room (clean) when | arrived.
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11. Many guests (be) invited to my birthday-party next
Sunday.

12. These flowers (water) every day.

13. The children (take) to the milk bar tomorrow.

14. Many new restaurants (open) in Moscow every year.

3AJAHUE  3.7. Ilepenummure  TOpPEIJIOKEHHS B
CTpagaTCIIbHOM 3aJIore, caciaB BBIICJICHHBIC CJIOBa
ImoaJieKaluiuMu.

Oopaser: Somebody has cleaned the room. — The room
has been cleaned.

1. They have postponed the meeting.

2. Somebody is using the computer at the moment.

3. | didn’t realise that somebody was recording our
conversation.

4. When we got to the stadium, we found that they had
cancelled the game.

5. They are building a new ring road round the city.

6. They have built a new hospital near the airport.

7. Somebody gave the information to the police.

8. They offered me the job, but I refused it.

9. We knew very little about him.

10. They asked me some difficult questions at the
interview.

11. Nobody told me about the meeting.

12. They didn’t give me the information | needed.

13. Has anybody shown you what to do?

3ANAHME 3.8. 3akoHunTe npeIokeHus. BeraspTe being
+ ryaroJisl (B Hy>)XHOU (hopme).

give, invite, keep, knock down, stick, treat

1. Steve hates  waiting.

2.  We went to the party without__

3. llike giving presents and I also like __ hem.

101



4. It’s a busy road and | don’t like crossing it. I’'m
afraid of .

5. I’'manadult. I don’tlike ___ like a child.

6. Youcan’tdo anythingabout __in a traffic jam.

3ANAHUE 3.9. 3akoHuMTe TIpeMIoKeHus. BcraBpTe
get/got + enazonet (B HYX)HOU Popme).

asky damage, hurt, pay, steal, sting, stopy, use

1. There was a road accident, but nobody .

2. Alex by abee while he was sitting in the garden.

3. These tennis courts don’t ____ very often. Not many
people want to play.

4. 1 used to have a bicycle, but it ___ a few months
ago.

5. Rachel works hard but doesn’t ___ very much.

6. Last night I by the police as | was driving
home.

7. Please pack these things very carefully. I don’t want
themto .

8. People often want to know what my job is. | often
_____that question.

3AJAHUE  3.10. IlepeBemute  TpeJIOKEHUS  HA
AHTJINACKUH S3BIK.

1. Ora xuura 6puta npounTana Bcemu. 2. [lucemo Oyzaer
oTnpasieHo 3aBTpa. 3. Ee wacto cnpammBaroT? 4. Ha Bam
BOIIPOC OTBETAT 3aBTpa. 5. Texkcr mepeBoguics Buepa ¢
IByX 10 Tpex. 6.PaGoTta TombkO YTO 3aKOHUEHa Hamu. 7.
OTH KHUTH OYAyT HCHOJb30BAThCA [0 KOHIA roja. 8.
Tenerpamma yxe monydeHa? 9.MHe mpenioXuid O4YeHb
UHTepecHyIo padoty. 10. B Hamem ropoje ceifuac ctpouTcs
MHOTO HOBBIX 37aHuii. 11. Kitoun ObutH yTepsiHbI Buepa. 12.
Jlenerauuio HYXHO BCTPETHTh 3aBTpa B 9 uacoB yTpa B
asporopty. 13. Bam ckazanu 06 3toM? 14. COTHH HOBBIX
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JOMOB OyAyT MOCTPOEHBI K KOHIy 3TOro rona. 15. Jrot
TeKCT OyzaeT nmepeBeneH k 10 gacam 3aBTpa.

PenenTuBHBIC BUABI pe4eBOil AeITEJIbHOCTH
AyaupoBaHue M YTEHUe

THE WORLD OF DREAMS

For the most part, dreams are not taken very seriously in
Western societies. Paradoxically, though, Robert Van de
Castle (1994) points out that dreams have sometimes
changed the world. For example, Van de Castle describes
how Rene Descartes’s philosophy of dualism, Frederick
Banting’s discovery of insulin, Elias Howe’s refinement of
the sewing machine, Mohandas Gandhi’s strategy of
nonviolent protest, and Lyndon Johnson’s withdrawal from
the 1968 presidential race were all inspired by dreams. He
also explains how Mary Shelley’s Frankenstein and Robert
Louis Stevenson’s The Strange Case of Dr. Jee kyll and Mr.
Hyde emerged out of their dream experiences. In his widee
ranging discussion, Van de Castle also relates how the
Sueerrealist

painter Salvador Dali characterized his work as “dream
photographs,” and how legendary filmmakers Ingmar
Bergman, Orson Welles, and Federico Fellini all drew on
their dreams in making their films. Thus, Van de Castle
concludes that “dreams have had a dramatic influence on
almost every important aspect of our culture and history”.

The Nature and Contents of Dreams

What exactly is a dream? This question is more complex
and controversial than you might guess. The conventional
view is that dreams are mental experiences during REM
sleep that have a storylike quality, include vivid visual
imagery, are often bizzare, and are regarded as perceptually
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real by the dreamer. However, theorists have begun to
question virtually every aspect of this characterization.
Decades of research on the contents of dreams have shown
that dreams are not as bizarre as widely assumed. In recent
years, there has been renewed interest in the fact that dreams
are not the exclusive property of REM sleep. Moreover,
studies that have focused on dream reports from nonn REM
stages of sleep have found that dreams appear to be less
vivid and storylike than REM dreams. And work on
reflective awareness in dreams suggests that dreamers
realize they are dreaming more often than previously
thought. Thus, the concept of dreaming is undergoing some
revision in scientific circles.

What do people dream about? Overall, dreams are not as
existing as advertised. Perhaps, dreams are seen as exotic
because people are more likely to remember their more
bizarre nighttime dramas. After analyzing the contents of
more than 10,000 dreams, Calvin Hall (1966) concluded that
most dreams are relatively mundane. They tend to unfold in
familiar settings with a cast of characters dominated by
family, friends, and colleagues, with a sprinkling of
strangers. Researchers have found that certain themes are
more common than others in dreams. For example, people
dream quite a bit about sex, aggression, and misfortune.
According to Hall, dreams tend to center on classic sources
of internal conflict, such as the conflict between taking
chances and playing it safe. Hall was struck by how little
people dream about public affairs and current events.
Typically, dreams are very selffcentered; people dream
mostly about themselves.

Though dreams seem to belong in a world of their own,
what people dream about is affected by what is going on in
their lives. If you’re struggling with financial problems,
worried about an upcoming exam, or sexually attracted to a
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classmate, these themes may very well show up in your
dreams. Freud noticed long ago that the contents of waking
life tend to spill into dreams. He labeled this spillover the
day residue. The connection between a person’s real world
and his or her dream world probably explains why thematic
continuity can be found among successive dreams occurring
in different REM periods on a given night. On occasion, the
contents of dreams can also be affected by external stimuli
experienced while one is dreaming. For example, William
Dement sprayed water on one hand of sleeping subjects
while they were

in the REM stage. Subjects who weren’t awakened by the
water were awakened by the experimenter a short time later
and asked what they had been dreaming about. Dement
found that 42% of the subjects had incorporated the water
into their dreams. They said that they had dreamt that they
were in rainfalls, floods, baths, swimming pools, and the
like. Some people report that they occasionally experience
the same phenomenon at home when the sound of their
alarm clock falls to awaken them. The alarm is incorporated
into their dream as a loud engine or a siren, for instance.

Culture and Dreams

Striking crossscultural variations occur in beliefs about
the nature of dreams and the importance attributed to them.
In modern Western society, we typically make a distinction
between the “real” world we experience while awake and
the “imaginary” world we experience while dreaming. Some
people realize that events in the real world can affect their
dreams, but few believe that events in their dreams hold any
significance for their waking life. Although a small minority
of indivii duals take their dreams seriously, in Western
cultures dreams are largely written off as insignificant,
meaningless meanderings of the unconscious. In many
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nonnWestern cultures, however, dreams are viewed as
important sources of information about oneself, about the
future, or about the spiritual world. Although no culture
confuses dreams with waking reality, many view events in
dreams as another type of reality that may be just as
important as, or perhaps even more important than, events
experienced while awake. In some instances, people are
even held responsible for their dream actions. Among the
New Guinea Arapesh, for example, an erotic dream about
someone may be viewed as the equivalent of an adulterous
act. In many cultures, dreams are seen as a window into the
spiritual world, permitting communication with ancestors or
supernatural beings. People in some cultures believe that
dreams provide information about the future — good or bad
omens about upcoming battles, hunts, births, and so forth.

The tendency to remember one’s dreams varies across
cultures. In modern Western societies where little
significance is attributed to dreams, dream recall tends to be
mediocre. Many people remember their dreams only
infrequently. In contrast, dream recall tends to much better
in cultures that take dreams seriously.

In regard to dream content, both similarities and
differences occur across cultures in the types of dreams that
people report. Some basic dream themes appear to be nearly
universal (dreams of falling, being pursued, having sex).
However, the contents of dreams vary some from one
culture to another because people in different societies deal
with different worlds while awake. For example, a 1950
study of the Siriono, a huntingganddgathering people of the
Amazon who were almost always hungry and spent most of
their time in a grim search for food, found that half of the
reported dreams focused on hunting, gathering, and eating
food. Shared systems for interpreting the contents of dreams
also vary from one society to another.

106



Many theories have been proposed to explain the
purposes of dreaming. Sigmund Freud (1900), who analyzed
clients’ dreams in therapy, believed that the principle
purpose of dreams is wish fulfillment. He thought that
people fulfill ungratified needs from waking hours through
wishful thinking in dreams. For example, someone who is
sexually frustrated would tend to have highly erotic dreams,
while an unsuccessful person would dream about great
accomplishments. Other theorists, such as Rosalind
Cartwright, have proposed that dreams provide an
opportunity to work through everyday problems. According
to her cognitive, problemmsolving view, there is
considerable continuity between waking and sleeping
thought. Proponents of this vies believe that dreams allow
people to engage in creative thinking about problems
because dreams are not restrained by logic or realism. J.
Allan Hobson and Robert McCarley have argued that
dreams are simply the byyproduct of bursts of activity
emanating from subcortical areas in the brain. Their
activationnsynthesis model proposes that dreams are side
effects of the neural activation that produces “wide awake”
brain waves during REM sleep. According to this model,
neurons firing periodically in lower brain centers send
random signals to the cortex. The cortex supposedly
constructs a dream to make sense out of these signals. In
contrast to the theories of Freud and Cartwright, this theory
obviously downplays the role of emotional factors as
determinants of dreams.

These theories are only three of a host of ideas about the
functions of dreams. All of these theories are based more on
conjecture than research. In part, this is because the private,
subjective nature of dreams makes it difficult to put the
theories to an empirical test. Thus, the purpose of dreaming
remains a mystery.
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IIpoaykTHBHBIE BUBI peYeBOil AeATEJbHOCTH
I'oBopenne

Mononor-onucanue «Pacumm¢ppoBka cHOB)»

IIucsmo

OneKTpoHHbIE TMChbMa JIMYHOIro Xapakrepa «Ilepenucka
¢ IPYroM 1o MHTepHeTy 0 MpolJieMe HeXBATKe CHa»

Pa3nea 3. OcHOBHBIE TO3HABATEJIbLHbIE
npouecchl 1 MbICJUTEIbHBbIE ONEPAIlMH
Unit 1. I1o3naeamenvuvie ncuxuueckue
npoueccol

IlepeBon

THREE KINDS OF MEMORY

Norman, in his mid forties, is an impressive six feet one
inch tall and weighs 240 pounds. Although you spent two
hours visiting with him yesterday, Norman remembers
neither your visit nor your name. If you ask him what he did
yesterday, he will remember almost nothing. If you ask him
about events before his accident, however, he can remember
them quite well. Norman is very friendly and can carry on a
simple conversation. But if he has to answer the phone in
the middle of a conversation, when he returns he will not
remember what you were talking about. He doesn't watch
television too often because the commercial interruptions
cause him to forget what the show is about. Although he has
attended an outpatient treatment center for many years, he
does not remember the names of the other patients. He can
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only carry out those routines that he has learned through
years of constant practice. For example, after four years of
travelling the same route, Norman can drive to the hospital,
although he doesn't remember the names of any of the
streets. Norman lives with his mother, who notices that he is
constantly misplacing things and losing money. Norman's
mother does all the cooking because if Norman puts
something on the stove to cook, he usually forgets about it.
Norman's memory deficit has caused problems in almost
every area of his life.

In 1960, at age 22, Norman had a one in a million
accident. A fencing sword entered his nose, penetrated his
brain, and destroyed an important area involved in memory.
Since that day, Norman has lost much of his ability to store
permanent memories — that is, to remember events from
day to day. If you carried on a conversation with Norman,
you might not notice his problem. He can register sensory
information and remember immediate events well enough to
do simple chores and talk with others. He can also
remember events that happened over twenty years ago,
before his accident. Why, then, will he not remember your
conversation tomorrow? To answer this question, you must
understand the difference between three kinds of memory:
sensory memory, short-term memory, and long-term
memory.

Sensory memory

To demonstrate sensory memory to yourself, have
someone make a rapid circular motion with a lighted
cigarette in a totally dark room. As tile glowing tip moves,
you will have the sensation of seeing a continuous circle of
light. This sensation occurs because the image of the tip in
each of its various positions is being held briefly in sensory
memory, the momentary lingering of sensory information
after a stimulus has been removed. In this case, new images
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are being registered before the old ones fade, and so you see
the outline of a circle.

Researchers have established the existence of sensory
memory for vision and hearing, and they assume that it
exists for the other senses as well, You have no voluntary
control over the information that enters sensory memory,
and its capacity seems unlimited. Any stimulation processed
by your senses is held briefly in sensory memory. Why,
then, arent you overwhelmed by incoming data? The
answer is that you do not attend to everything that enters
sensory memory. If you fail to attend to the information, it
simply fades away in a matter of a second or so.

Despite its very brief duration, sensory memory allows
you to do several things. For example, sensory memory
makes your visual world seem smooth and continuous
despite frequent blinks of your eyes. Whenever you blink,
your vision is momentarily interrupted. Sensory memory
maintains the visual images so that you are not aware of
these interruptions.

Sensory memory also gives you the moment or two that
you need to determine if incoming data should be processed
further. Have you ever been engrossed in reading a book or
watching a movie when a friend suddenly asks you a
question? Just as you are about to ask, “"What did you say?"
you realize that you did hear after all. In this case your
friend's speech sounds were held in sensory memory long
enough for you to shift your attention to them. In addition,
by momentarily holding the string of speech sounds in
sensory memory, you are able to group related ones together
and recognize them as words. This is an example of how
you use sensory memory to recognize complex patterns.
Similarly, you can group facial features into the complex
pattern of a face. Without sensory memory, the world would
be a jumble of unrelated elements.
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Returning to the case of Norman, you can clearly see that
nothing is wrong with his sensory memory. Since he can
recognize words, we know he is able to retain information in
sensory memory and recognize patterns. In fact, Norman
must be able to retain information for longer than just the
fleeting duration of sensory memory, or he would not be
able to carry on a conversation. When Norman attends to the
words that are spoken during a conversation, he is
processing them into what is called short-term memory.

Short-term memory

Norman lives in Southern California, an area inhabited
by thousands of runners. It is not unusual for five or six
runners to go by his home on any given day. What is
unusual is for a naked runner to jog past Norman's house.
But that is exactly what happened one warm summer night.
As Norman looked out of his window he saw a runner
approaching, and just for a moment the visual image was
stored in his sensory memory. This brief sensory storage
allowed Norman to notice something strange about the
runner: the man was wearing nothing except his running
shoes and socks. Ordinarily, Norman would not pay much
attention to a jogger, and the image would fade quickly from
his sensory memory. In this case, however, Norman paid
attention, and the image was processed into short-term
memory. Short-term memory refers to the process of
attending to information in sensory memory or attending to
your conscious thoughts and perceptions at any given
moment. Like everyone else, Norman has some conscious
control over what he holds in short-term memory: he can to
some extent ignore the information, or he can selectively
attend to it and think about it. In this case, Norman might
have wondered about the runner's motivation.

Characteristics of Short-Term Memory
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Researchers have found that short-term memory has two
characteristics. First, information that enters it is available
for only a very limited time unless it is actively processed.
This processing can take the form of maintenance rehearsal,
as when you repeat a telephone number over and over to
yourself. It can also take the form, as in Norman's case, of
manipulating information—of wondering about the subject
and its implications. Without some kind of active mental
effort, however, information that enters short-term memory
will fade in about 20 to 30 seconds.

Short-term memory also has a limited capacity. Most
people can hold only about seven bits in it at any one time.
For instance, if you were given a string of random numbers
to remember and you came to the seventh one, you would be
approaching the limits of your short-term memory. Given a
short-term memory this limited in size, you may well be
asking how we manage to process as much information as
we do. For example, how can you remember the phrase "Do
not chew bubble gum during examinations," which contains
thirty-six individual letters, far more separate items than
working memory can possibly hold?

The answer is through a process called chunking. By
chunking individual letters into seven meaningful words,
you can easily keep this information active. In fact you may
actually store the "idea" of this phrase as a single chunk,
leaving room for still more information in short-term
memory.

Forgetting from Short-Term Memory

Just before Norman saw the naked runner, he was
searching for a pencil in a desk drawer. When the runner
jogged past the window, his attention was diverted, and
soon he had completely forgotten about the pencil. This
experience of losing something from short-term memory
because other information interferes is not unique to
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Norman. You have the same experience when something
distracts you before you can write down a phone number or
before you learn the definition you just read. Some
researchers believe that interference is the primary reason
why information is forgotten from short-term memory.
Although we often forget things from short-term
memory, we very seldom have the experience that Norman
repeatedly has. He loses all trace of what just happened
before a brief distraction occurred. For instance, you may
forget a phone number if the doorbell suddenly diverts your
attention, but you usually do not lose all recollection that
you wanted to make a call. This, however, is what happens
to Norman. After the naked runner passed and captured
Norman's attention, the prior search for a pencil was entirely
lost from his memory. Even if Norman later noticed that the
desk drawer was open, he would not remember how it got
that way. In fact, if tomorrow you reminded Norman of the
naked runner, he would not know what you were talking
about. This is because Norman is totally unable to transfer
new information to what is called long-term memory.
Long-term memory
Norman's case demonstrates the existence of a long-term
memory separate from short-term memory. In contrast to
short-term memory, long-term memory stores information
with relative permanence and has an almost unlimited
capacity. Norman clearly has long-term memory stores, as
evidenced by his recall of events from before his accident.
He also has short-term memory, as shown by his ability to
carry on simple conversations. What Norman lacks is the
ability to enter new information into long-term storage.
Information is normally transferred into long-term
memory through an attention-related process. One such
process is rehearsal, which itself can take several forms. In
maintenance rehearsal, you repeat information silently over
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and over, without giving it any real thought. Maintenance
rehearsal is usually not enough to transfer information into
long-term storage. If you are planning to use a number only
once, and so merely say it to yourself as you are reaching
for the phone, the number probably will not be stored in
your long-term memory. This mechanical sort of repetition
will retain the number in short-term memory long enough
for you to place the call, but very soon thereafter the number
will be lost. Much more effective at getting information into
long-term memory are attention-related processes that
involve making associations between aspects of the new
information and things you already know. For instance, if
you can associate a phone number with someone's date of
birth, or with a year in which some famous event happened,
you are much more apt to enter the number into long-term
storage. We will say more about this later.

I'pammaTuka
Teopus U npakTHKA

MoOJAABHBIE I'JIATOJIbI M UX 3AMEHUTEJH

MopnanpHbple  TJIaroibl  TOKA3bIBAIOT  OTHOIICHUE
TOBOPSILIETO K JEHCTBHUIO, BBIPAXKEHHOMY WH(GUHUTUBOM.
Hamnpumep, cpaBaute:

You can speak English. Ber MmokeTe (ymeere) TOBOPHUTH
MO-aHTJIUHCKHU.

You must speak English. Bsr momkHBI TOBOPHTH IIO-
AHTJIMHCKH.

You may speak English. Ber moxxere roBopurth IO-
anrnuiicku. (Bac noitmyT.)

Kak BuguM, B OZHOM H TOM K€ MPEIIOKEHUU
W3MEHEHHE MOJAIBHOTO TJIaroja MEHSET CMBICT BCEro
MpeNIoKEHUs, T.€. MEHSETCS OTHOUIEHHE K JCHCTBHIO,
BBIPOKECHHOMY HH(UHUTHBOM.
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MopaneHbple THarodsl He UMEIOT (opM BO  Bcex
BpEMEHax, MJs 3TOr0 YHOTPEOSAIOTCS HUX SKBHBAJICHTHI
(3aMeHHUTENN).

BonpocutenbHble ¥ OTpUIATENbHBIE TNPEAJIOKEHUS C
MOJIaJIbHBIMU TJIArOJaMH CTPOSTCS 0€3 BCIIOMOTaTeNIbHBIX
rimarosioB: Can you help me? — Yes, | can.— No, | can't.
Bru1 moxkete momoub mHe? — Jla. —Her.

K OCHOBHBIM  MOAANBHBIM  TIJIarojaM  OTHOCATCS
CIIEYIOILHE.

MoaaabHbIi IJ1aro0J can

can — MouYb, ObITh B cocTosiHMM, COUld — mpomeamiee
BpeMsl

[Ipennonaraer Hanmuuyue (QU3MUECKONW, YMCTBEHHOH U
MPOYMX BO3ZMOKHOCTEH, MO3BOJISIONIMX CAETIaTh YTO-TH00:

/ can swim. — S mMory (s ymMer0) IJ1aBaTh.

/ could translate this text. (I mor, ObLT B COCTOSIHHH)
IIEPEBECTH 3TOT TEKCT.

BexnuByio mpocb0y MOXXHO HAauyMHATh C MOJAIBHOTO
rinarosia could:

Could you help me, please! He morim GBI BbI MOMOYb
MHe, oxainyiicra!

B Oyaymem BpeMeHH y riarojia can €CTh 3aMEHUTENb —
KoHCTpykuwms to be able to (ObITh B cocTOSHHM 4TO-ITHOO
cnenats): | shall be able to help you when | am free. — 51
CMOT'Y TOMOYb Te0e, KOTJJa OCBOOOXKYCh.

MoaaabHbli rJ1aroJa may

May — HMETbh BO3MOXHOCTb, IOJYYUTh pa3pelIeHUE
(menmatp 4TO-1100),

May | help you ? MoxHo Bam momoub? — Ye€S, you may.
Ja, MoxHoO.

dopma npomreamero Bpemenu Might ynorpednsercs s
BBIPQXEHUS MPEINOI0KEHUS:

He might know about it. — O#H, BeposiTHO, 3HaJI 00 3TOM.
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B Oynymem BpeMeHH y MOJAIBHOTO IJiarojia May ecrtb
3aMeHuTeahr — KoHCcTpykius to be allowed to (momyuuts
paspelieHue cenarh 4ro-imdo).

He will be allowed to take the book. Emy pasperar B3s1b
KHHTY.

MoaaabHbIi IJ1aroJ must

MomansHBIH I71aroa MUSt 03HaYaeT «I0IKEH, 00sI3aH».

You must write it down now. Bsl 10KHBI HAIUCATh 3TO
cenyac.

3aMeHUTENAMH Ti1aroia must seistores riaarossl t0 have
to u to be to, koTopbIe NMEIOT HEKOTOPBIE TOTIOTHUTEIBHBIC
OTTeHKHM  3HavyeHus. [maronm have to  o3nagaer
JOJKCHCTBOBaHUE, BBI3BAHHOE 00CTOSITENILCTBAMH,
BBIHYJICHHYI0O HEOOXOJUMOCTb, B TO BpeMs Kak riaroi to
be to — nomkeHCTBOBaHME, CBSI3aHHOE C pacrrcaHuem,
TJIAHOM WJIM 3apaHee CIIeTaHHOMN 10rOBOPEHHOCTHIO.

She had to stay at home. — Omna BeIHYXIEHa OblIa (ei
MIPUIILIOCH) OCTAThCS JIOMa.

The train was to arrive at 8 in the evening. Iloe3n
JoJDKeH ObLT puOBITH B 8 Beuepa. (1o pacnucanuro).

[Tocme MoOmanmbHBIX TJIATOJIOB M HEKOTOPBIX  UX
SKBUBAJICHTOB MHOUHUTUB YIIOTpeOsieTcss 6e3 yacTuirsl 1o.

3aMEHHUTENSIMH MOJAIBHOTO TJjaroixa MuSt sBistoTCS
TaK)Ke MojaibHbIe rimaronsl ought to, should (B 3nauenun
COBETAa, PEKOMEHAIINH, YIIPEKA).

Children ought to obey their parents. Jletu m0KHBI
CJIyLIaTh CBOUX POAUTEIICH.

You should consult the doctor. Bam cumemyer
MTOCOBETOBATHCS C BPAUOM.

B coderanun c mepdeKkTHBIM WHOUHUTHBOM TJIAroJjl
should” BeIpakaeT coxalieHHEe O HEBBIMIOJIHEHHOM JCHCTBUU
U TIEPEBOAUTCS

«cnemoBano Ob». You should have helped them. Bawm
cienoBaio Obl moMoub UM. (Ho BBl HE cienanu 3Toro).
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MopansHslii riaroa should

Mopanensiii riaroa should B coueranuu ¢ nmeppeKTHBIM
unpuautuBom should hove done Beipaxkaer pelcTBuS,
KOTOpbIC JIOJDKHBI OBLIM TMPOU3OUTH B TMPOILIOM, HO IO
KaKMM-TO TPUYMHAM HE MPOHU3OILUIM, TMEPEBOAUTCI Ha
PYCCKHIA A3bIK «CIIEIOBAIIO», KHY)KHO OBLIOY.

You should have helped them. Bam criemoBano momoun
UM.

You should have done this. Bam cienoBaio 310 caenathb
(ympex).

This work should have been done yesterday. Oty paboty
HYXHO OBLIO c/IeIaTh BUEpa.

MopaasHsIii rixarosa would

Mooanwvuuwtii zrazon would moscem umems cnedyrowue
3HaYeHus:

1. Bexmuas mpocs6a. Would you help me? He
MTOMOYETE JI BBl MHE?

2. TloBropsiemocth neiicTBust B mporwiom. He would
often help me. On, Op1Ba0, YacTO MOMOTaI MHE.

3. Crolikoe HEXEJIaHWe COBEpIIaTh KaKue-Iu00
neiicteusi. He wouldn 't listen to me. O Hukak He XOTen
CITYIIATh MEHSI.

MopajasHBIi riiarosa need

Mopaneubiii  Taroa  need - «HYXKHO,  HagO»
yrmoTpeOsseTcs, B OCHOBHOM, B  OTPHIATEIbHBIX
npetokeHusx. You needn 't do it now. Bam He HyXHO
JeJIaTh ATO cerJac.

MopaasHslii riaaroda shall

Mopnanbhsiii raron shall ynorpebisiercst B Tex ciaydasx,
KOT/[a UCTIPAIITMBACTCS PA3PEIICHUE HA COBEPIICHHE KaKOTO-
au00  JCUCTBUS, M HMHOTJIA SBISCTCS  3aMCHHUTEIIEM
MOJaJIBLHOTO TJjiarojia must.

Shall I help you ? Bam momoun?
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Shall I bring you the dessert? Mwue, npunectn Bam
necept?

3AJAHUE 1.1. Bcmasbme nooxoosuue mooaivHvie 2id-
20Jlbl.

1. Who___ answer my question?

2. Nobody___translate this text.

3. He___this task at once.

4. | attend this meeting? - No, you needn't.

5. You___have shown your notes to the teacher.

6. | asked him, but he___listen to me.

7. They _ have visited her, she was in the hospital.

8. Last summer we___often go to the country.

9. Your son could do this work himself.

10.__ you tell me the way to the station?

11. Your friend___have informed us.

12.  Ileave for awhile? — Yes, you_ .

13. She____be more attentive to her parents.

14. You__ come so early.

3ATAHME 1.2. 3asepwume ouanocu. /avime ymeepou-
MeNbHBIU UTU OMPUYAMENbHBLU OMBEN.

Oopazern: — Can you help me? — Yes, | can. / No,
lean't.

1. May | take that chair? - ...

2. Can | have a dinner here? — ...

3. Can you bring me a drink? — ...

4. May | have the menu card? — ...

5. Shall I bring you the dessert right now? — ...

6. May I have my bill? — ...

3ANAHUE 1.3. [lepeseoume npeonodicenus. 3anonnume
NPONycKU — NOOXOOAWUMU —~ NO  CMBICIY — MOOATbHLIMU
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enazonamu must, should, would, ought to, needn't, can,
could, may.

1. you tell me your name?

2. They _ not do this work themselves. They needed
help.

3. ___lgowithyou? No,you .

4. Payment__ be made by check.

5. This work___be done today.

6. I have the menu card?

7. He__ to help them. They need his help.

8. You don't look well, you___consult the doctor.

9. Why___ I give you my money?

10. You___ work hard at your English.

11. She __ get up early tomorrow. She doesn't work on

Sundays.

12. She__ not speak any foreign language. She speaks
Russian

only.

13. We__ go to the theatre so early because the
performance

begins at seven o'clock.

3AJAHME 1.4. 3amenume mooanvrvie 2142046l COOMEEH-
CMEYrwumu IKeUsaieHmamu.
1. We must meet at 7 o'clock as we planned before.
2. That waiter cannot speak English.
3. Mary can cook well.
4. You must come in time.
5. We must receive and serve our guests very well.
6. You must not smoke here.
7. Must they come early every day?
8. Must I serve the dinner for you now?
9. He couldn 't explain anything.
10. Coxa you swim?
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11. You may take these books.
12. The train must arrive at 10 according to the time-
table.

3ADAHUME 15, [lepeseoume  npeonodicenus  Ha
AHRNULICKULL A3bIK, UCNONIb3Y MOOANbHbIE 2Na20/bl UMY UX
3amenument.

1. Buepa MHe npuioch paboTaTh 10 MO3HETO BeUepa.

2. MoxHO MHe KypuTh 31ech? — Her, Henb3s.

3. Bawm cinenyer nomoub Bamemy apyry. OH HE MOXKET
nenatb paboTy cam.

4. Bawm nmpunuioch ocTaThCs AOMa, MOTOMY YTO Oblia
rioxas rnoroja?

5. Bawm cnemgoBano ObI 3aKa3aTh OMJICTHI 3apaHee.

6. S pan, 4ro MHE HE NPUIUIOCH 3aKaHYMBATH ITY
paboty Buepa.

7. S we mobOm0 paHO BCTaBaTh, HO HMHOT/IA MHE
MPUXOJUTCA.

8. Trl noikeH NEepeBECTH 3TOT TEKCT Ha aHIIMHCKUMN
SI3BIK.

9. Bam He HYXHO MITH B OMOIMOTEKY. Y MEHs ecCTb
KHHTHY, KOTOPbIE BaM HYXHBI.

10. 51 He MOr MOWTH IOMOM, S JOJDKEH ObUI 3aKOHUYHTh
pabory.

3AJIAHUE 1.6. Bcmasvme can unu (be) able to.

1. Gary has travelled a lot. He___speak five languages.

2. lhaven't__ sleep very well recently.

3. Nicole___drive, but she hasn't got a car.

4. lusedto  stand on my head, but I can't do it now.

5. | can't understand Martin. I've never___understand
him.

6. | can't see you on Friday, but | meet you on
Saturday
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morning.
7. Ask Catherine about your problem. She might___help
you.

3ANAHUE 1.7. [lpouumatume. Bcmasvme can, can't,
could, couldn't + croea come, eat, hear, run, sleep, wait.

1. I'mafraid |___to your party next week.

2. When Tim was 16, he__ 100 metres in 11 seconds.

3. "Are you in a hurry?" - "No, I've got plenty of
time.1__ "

4. 1 was feeling sick yesterday. |____anything.

5. Can you speak a little louder? I___you very well.

6. "You look tired." - "Yes, |___last night.”

PenenTtuBHbIE BUIBI PeYeBOil eI TEJIbHOCTH
AynupoBaHue U YTeHHE

You Are the Thief of Memory

Most of us have had the experience of walking or driving
from one place to another so absorbed in selffthought that
we arrive with no memory whatsoever of the sights along
the way.

Selffpreoccupation interferes with memory. When being
held captive by their own thoughts, people often miss part
(or all) of what happens around them. Imagine that you are
attending the first day of a new class or the first meeting of a
new group. Each person is asked to introduce and say a few
things about himm or herself. Your self shifts into high gear
as you consider various possibilities, imagine how the other
people might react to each disclosure, finally settle on what
you will say and then rehearse in your mind how you will
say it. As a result, you have no idea who these people are or
what they just said about themselves. This phenomenon is
called the nexttinnline effect because people are at least
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likely to remember what the person who immediately
preceded them said because that was when they were most
self-absorbed.

IIpoaykTHBHBIE BUBI peYeBOil eI TeJbHOCTH
I'oBopeHue

MoHonor-coobuenue «CBoiicTBa MaMATH

IIncemo

Hanwucanue kpatkoro scce: «Hapymenune namsitu» (80-
100 cnoB)

Unit 2. Metuunenue.

IlepeBon

WHAT IS THINKING?

Thinking about actions, beliefs, and personal goals can
all be described in terms of a common framework, which
asserts that thinking consists of search and inference. We
search for certain objects and then we make inferences from
and about them.

Let us take a simple example of a decision. Suppose you
are a college student trying to decide which courses you will
take next term. Most of the courses you have scheduled are
required for your major, but you have room for one elective.
The question that starts your thinking is simply this: Which
course should | take?

You begin by saying to a friend, “l have a free course.
Any ideas?” She says that she enjoyed Professor Smith’s
course in SoviettAmerican relations. You think that the
subject sounds interesting, and you want to know more
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about modern history. You ask her about the work, and she
says that there is a lot of reading and a twentyypage paper.
You think about all the computerrscience assignments you
are going to have this term, and, realizing that you were
hoping for an easy course, you resolve to look for something
else. After thinking about it yourself, you recall hearing
about a course in American history since World War II.
That has the same advantages as the first course — it sounds
interesting

and it is about modern history — but you think the work
might not be so hard. You try to find someone who has
taken the course.

Clearly, we could go on with this imaginary example, but
it already shows that main characteristics of thinking. It
begins with doubt. It involves a search directed at removing
the doubt. Thinking is, in a way, like exploration. In the
course of the search, you have discovered two possible
courses, some good features of both courses, some bad
feature of one course, and some goals you are trying to
achieve. You have also made an inference: You rejected the
first course because the work was too hard.

We search for three kinds of objects: possibilities,
evidence, and goals.

Possibilities are possible answers to the original question,
possible resolutions of the original doubt. (In the example
just given, they are two possible courses.) Notice that
possibilities can come from inside yourself or from outside.
(This is also true of evidence and goals.) The first possibility
in this example came from outside: It was suggested by
someone else. The second came from inside: It came from
your memory.

Goals are the criteria by which you evaluate the
possibilities. Three goals have been mentioned in our
example: your desire for an interesting course; your feeling
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that you ought to know something about recent history; and
your desire to keep your work load manageable. Some goals
are usually present at the time when thinking begins. In this
case, only the goal of finding a course is present, and it is an
insufficient goal, because it does not help you to distinguish
among the possibilities, the various courses you could take.
Additional goals must be sought. | use the term “goal”
throughout this book, but it is not entirely satisfactory. It
evokes images of games like soccer and basketball, in which
each team tries to get the ball into the “goal.” Such goals are
alllorrnone. You either get one or you don’t. Some of the
goals I discuss here are of that type, but others are more like
the rating scales used for scoring divers or gymnasts. This
is, in a way, closer to the fundamental meaning, which is
that the goals are criteria or standards of evaluation. Other
words for the same idea are criteria, objectives, and values
(in the sense of evaluation, not the more limited sense
referring to morality). Because all these terms are
misleading in different ways, | will stick with goals. At least
this term conveys the sense that, for most of us, goals have
motivational force. We try to achieve them.

Evidence consists of any belief or potential belief that
helps you determine the extent to which a possibility
achieves some goal. In this case, the evidence consists of
your friend’s report that the course was interesting and her
report that the work load was heavy. The example ended
with your resolution to search for more evidence about the
work load of the second possibility, the American history
course. Such a search for evidence might initiate a whole
other episode of thinking, the goal of which would be to
determine where that evidence can be
found.

In addition to these search processes, there is a process of
inference, or use of evidence, in which each possibility is
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strengthened or weakened as a choice on the basis of the
evidence, in the light of the goals. Goals determine the way
in which evidence is used. For example, the evidence about
work load would be irrelevant if having a manageable work
load were not a goal. The importance of that goal, which
seems to be high, affects the importance of that evidence,
which seems to be great. The objects of thinking are
represented in our minds. We are

conscious of them. If they are not in our intermediate
consciousness, we can recall them when they are relevant,
even after an episode of thinking resumes following an
interruption. The process of thinking — the search for
possibilities, evidence, and goals and the use of the evidence
to evaluate possibilities — do not occur in any fixed order.

They overlap. The thinker alternates from one to another.
Why just these phases: the search for possibilities,
evidence, and goals, and the use of evidence? Thinking is, in
its most general sense, a method of finding and choosing
among the potential possibilities, that is, possible actions,
beliefs, or personal goals. For any choice, there must be
purposes or goals, and goals can be added to or removed
from the list. 1 can search for (or be open to) new goals;
therefore, search for goals is always possible. There must
also be objects that can be brought to bear on the choice
among possibilities. Hence, there must be evidence, and it
can always be sought. Finally, the evidence must be used, or
it might as well not have been gathered. These phases are
“necessary” in this case.

The term judgment will be important in this book. By
judgment, I mean the evaluation of one or more possibilities
with respect to a specific set of evidence and goals. In
decision making, we can judge whether to take an option or
not, or we can judge its desirability relative to other options.
In belief formation, we can judge whether to accept the
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belief as a basis for action, or we can judge the probability
that the belief is true. In thinking about personal goals, we
can judge whether or not to adopt a goal, or we can judge
how strong it should be relative to other goals. The term
“judgment”, therefore, refers to the process of inference.

Let us review the main elements of thinking, using
another example of decision making, the practical matter of
looking for an apartment. “Possibilities” are possible
answers to the question that inspired the thinking: Here, they
are possible apartments. Possibilities (like goals and
evidence) can be in mind before thinking begins. You may
already have seen one apartment you like before you even
think about moving. Or possibilities can be added, as a
result of active search (through the newspaper) or
suggestions from outside (tips from friends).

Goals are criteria for evaluating possibilities. In the
apartmentt hunting example, goals include factors such as
rent, distance from work or school, safety, and design
quality. The goals determine what evidence is sought and
how it is used. It is not until you think that safety might be
relevant that you begin to inquire about building security or
the safety of the neighborhood. When we search for goals,
we ask, “What should | be trying to do?” or “What is my
purpose in doing this?” Can you think of other criteria for
apartments aside from those listed? In doing so, you are
searching for goals. We often have a subgoal, a goal whose
achievement will help us achieve some other goal. In this
example, “good locks” would be a subgoal for “safety.”
Each possibility has what | shall call its strength, which
represents the extent to which it is judged by the thinker to
satisfy the goals. In decision making, the strength of a
possibility corresponds to its overall desirability as an act,
taking into account all the goals that the decision maker has
in mind.
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Evidence is sought — or makes itself available. Evidence
can consist of simple propositions such as “The rent is $300
a month,” or it can consist of arguments, imagined
scenarios, or examples. One possibility can serve as
evidence against another, as when we challenge a scientific
hypothesis by giving an alternative and incompatible
explanation of the data. Briggs and Krantz found that
subjects can judge the weight of each piece of evidence
independently of other pieces. Each piece of evidence has
what I call a weight with respect to a given possibility and
set of goals. The weight of a given piece of evidence
determines how much it should strengthen or weaken the
possibility as a means of achieving the goals. The weight of
the evidence by it self does not determine how much the
strength of a possibility is revised as the possibility is
evaluated; the thinker controls this revision. Therefore a
thinker can err by revising the strength of a possibility too
much or too little. The use of the evidence to revise (or not
revise) strengths of possibilities is the end result of all of
these search processes. This phase is also called inference. It
Is apparent that inference is not all of thinking, although it is
a crucial part.

The relationship among the elements of thinking is
illustrated in the following diagram

L ™
\L E
- L 1 .
P & Bl E

e i
P il E

The evidence (E) affects the strengths of the possibilities
(P), but the weight of the evidence is affected by the goals
(G). Different goals can even reverse the weight of a piece
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of evidence. For example, if | want to buy a car and am
trying to decide between two different ones (possibilities),
and one of the cars is big and heavy (evidence), my concern
with safety (a goal) might make the size a virtue (positive
weight), but my concern with mileage (another goal) might
make the size a detriment (negative weight).

I'pammaTuka
Teopusi u npakTHKa

COrJIACOBAHHME BPEMEH B I'JTABHOM U NPUIATOYHOM
NPEJJIOXKEHUSAX

B aHrImMiickoM CII0KHONOAYMHEHHOM MPEIJIOKEHUU C
MPUIATOYHBIM JOTIOJTHUTEIBHBIM (BOIPOC «UTO?», KKTO?»,
«gero?» M T.A.) COOJIONAIOTCS MNPABUNA CO2NACOBAHUA
épemen B TIABHOM W MPHUIATOYHOM MPEAJIOKEHUAX. DTH
MpaBUjIa CBOJASTCS K CIEAYIOIIEMY:

1. Eciam rmaron-ckazyeMoe TIJIaBHOTO TPEIIOKEHUS
CTOUT B Hacmoawem Ui Oyodyuiem BPEMEHH, TO IJIaroi-
CKazyeMoe MPUIAATOYHOIO JOMOIHUTEIHLHOTO MPEesIOKEHUS
MOXET CTOSITh B JIl000# BpeMeHHOU ¢dopme, Tpedyemoii
CMBICJIOM, HampuMep:

He says you are right. On roBopwut, uto ThI ipaB. He will
tell why he was not at school yesterday. Ou ckaxer, mouemy
OH He OBLI B IIIKOJIE BUEPA.

2. Eciam rnaron-ckazyeMoe TIJIaBHOTO TPEIOKEHUS
CTOUT B npouteduiem BpeMeHH (oObiyHO — B Past
Indefinite), To 1 rIaron MOMOIHUTEIBHOTO MPHIATOYHOTO
MPEAJIOKEHUST JOJKEH CTOATh B OJHOM W3 MPOIIEAIINX
BpEMEH, B TOM 4YHUCJI€ — B OYyIOylIeM C TOYKH 3PEHHUS
npomenmiero (Future-in-the Past).

He said he would not go to school tomorrow. Ou
CKa3aJl, 4YTO He Noiiier B mKoJay 3aBTpa. Ilpu sTom ais
0003HaAYeHNsI 1eHCTBUS, 0OHOBPEMEHHO20 C NIeiCTBHEM,
BbIPA’KEHHBIM CKa3yeMbIM TIJIABHOIO0 MNpPeNJIOKeHUs],
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ynorpebasiercsi Past Continuous (B pycckom si3bike —
Hacrosimee Bpems ) i Past Indefinite.

He told me he was preparing for his exam. Ou ckazan
MHE, YTO TOTOBUTCS K SK3aMEHY.

Jis  o0o3HaueHUs: JCUCTBUS, HpeOuLecmeyouiezo
NeICTBHIO, BBIPAXXECHHOMY CKa3yeMbIM TJIaBHOTO
npeUIokeHus, o0buHO ymoTpebnsercss Past Perfect. Ha
PYCCKHI SI3BIK TJIaroyi-ckazyeMoe MPHUIaTOYHOTO B JTaHHOM
cJIydac nepeBoaArUTCAd rjiarojioM B INpoumeameM BPpEMCHU:

I didn't know he had left for Moscow. S me 3Hai, 4yro oH
yexai B MOCkBY.

IMpu ykaszanum ompenenenHoro Bpemenu (in 1980,
yesterday) mpenmiecTByromee BpeMsi BBIpaKACTCS NPU
nomornu Past Indefinite. Hanpumep: | thought you were
born in 1980.

Jlns BbIpaskeHUs OyayIlIero BpeMEHH C TOYKHU 3pPEHUs
NpoIIeIIIero BpeMeHu ymnorpebdnsercs ¢opma Future-in-
the Past, rne Bcromorarensusiil Tiiaron Will mensiercs Ha
would, KoTopbIif Ha PYCCKHI S3BIK NEPEBOAMUTCS OyTyHIHM
BpPEMEHEM:

He told me that he would meet me at the Institute. On
CKazaJl MHE, YTO BCTPETUT MEHSI B MHCTUTYTE.

CoriacoBanue BpeMeH NpH nepeBojie NpsiMoii peun B
KOCBEHHYI0

IHoBeauTe/IbHOEC HAKJIOHEHUE B KOCBEHHOM peun

tell + to + infinitive

IIpn mnepeBoge mnpsaMoil
peun B KOCBEHHYI) HeO0XO0AMMO 3HAThH CJeAyIollue
npaBuJa:

1. Tlocne rmarosoB ask, request U HEKOTOPBIX IPYTUX
IJIaroJioB, 0003HAYAIOIIMX MPOCKOY, Mepesl MPUAATOYHBIM
npeuiokeHueM cTaBstcs coro3bl  Whether wmm if (B
3HAYCHHH «JTH):
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He asked if everyone was ready. OH crpocui, Bce JH
T'OTOBBI.

2. I'maron tell (told) ynorpebnsiercss BMecTo riarona say
(said): He told me that..., Ho: He said that...

I'narone talk, speak B kocBeHHO#t peun B 3HaYeHu#n «OH
CKazaJ, 4To...» HE YIOTPEOISIOTCS.

3. Ecinum npsMas pedb CONEPKUT NpHUKa3aHUE WU
npochOy, TO 3HAYCHUE «BEJET, MpHUKa3al» IepenaeTcs
couctanuem riaromoB tell, order, ask, demand c
WH(QUHUTHBOM, puvyemM OTpHUIIaTEIbHAS dbopma
MHOUHUTHBA YHOTPEONIsIeTcs B IOCIEA0BATEILHOCTH:
told ... not to do smth.:

IIpu mnepeBome NPEMIOKEHUH B IOBEIUTEIBHOM
HaKJIOHEHWH (KOMaHJ, TPOChO0 WJIM TpUKa3aHUN) B
KOCBCHHYIO pCYb H3MCHANOTCA JIMIO, BPEMA TJjarojia M
CJIOBA U BBIpaXEHUSI, 0003HAYAIOIIINE BpEMS

Father: "Do your homework. "Father told me to do my
homework.

Teacher: "Don't talk to your neighbour. " The teacher
told me not to talk to my neighbour.

Ecmu NpCAJIOKCHUC HAYMHACTCA C TJIarojia B HaCTOAIICM
BpEMEHH, TO BpeMsl He u3MeHsercs. Hampumep:

Susan: "lwork in an office. "Susan tells me that she
works in an office.

Ecmu MMPCAJIOKCHUC HaA4YMHACTCs C rjarojia B
MpOUIEAIIEM BPEMEHHU, TO BCTYMAeT B JACHCTBHE MPABUIIO
coriraCoBanvd BpPEMCH W BpCEMd MCHACTCA HaA OJHO U3
npomeamux. Hampumep:

Susan: "l work in an office." Susan told me that she
worked in an office.

Kak m3MeHsIlOTCS BpeMeHa INpPH IepeBoje NPAMOM
pevyH B KOCBEHHYI0?
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Simple Present mensercs na Simple Past Simple Past
Mensercs Ha Past Perfect Present Perfect wmensercs na
Past Perfect

HpOI/ICXOI[I/IT 3aMCHA BCIIOMOTI'aTCJIbHBIX I'JIarOJIOB:

am/are/is Mensiercsa Ha Wwas/were

was/were Mensercs Ha had been

has been wmensercs na had been

will B OyyieM BpeMeHH MeHsieTes Ha  would
IIpu nepeBone NpsAMON peur B KOCBEHHYIO IIPOUCXOIAT U
Apyrue  3aMeHbl:  BMecTOo  MecroumeHud |,  we

ynorpeoisitorest  he, she, they; Bmecto ykaszarenbHOTrO
mecroumenus this (these) ymorpebnsercs that (those):

Yeter: "l work in the garden.” Peter said that he
worked in the

garden. Peter: "l worked in the garden. "

14. We thought that she not (be able) to make his work
in time and therefore (offer) to help her.

15. When I came they (tell) me that he (leave) half an
hour before.

16. It was soon clear to the teacher that the control work
(be) a difficult one.

17. 1 decided that next year | (go) to see my old friend
again. I not (o see) him since he (go) to Moscow.

3ATAHME 2.1. [lepegedume npeonodxcenus 8 KOCGEHHYIO
peub.

Oopa3zen: Jack: "'l don't like ice cream. - Jack said
(that) he didn't like ice cream."

1. Father: "Don't forget to write a letter."

2. Nick: "You may ride my bike."

3. Mary: "The weather is beautiful today."

4. Mr Ford: "You will have much work tomorrow."

5. Jane: "I lost my keys and | don't know what to do."
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6. Mrs Hillary: "I'd like to tell you one interesting
thing."

7. Postman: "There are no letters for you today."

8. Teacher: "Who is on duty today?"

9.  Salesgirl: "l would recommend you these fresh
cakes."

10. Taxi driver: "Your hotel is not far from here."

11. Teacher: "Stop talking."”

12. Policeman: "Don't move."

13. Friend: "Help me, please.”

14. Ann: "Don't go there!™

3ATAHUE 2.2. [lepegeoume u3 npsamou peuu 8
KOCBEHH)I0.

Oopasen: He asked David, "Are you interested in
business?"— He asked David if he was interested in
business.

1. Mary said, "I like apples better than oranges.”

2. They said, "We will live here."

3. Ann said, "I don't like modern music."”

4. He asked, "Is it still raining?"

5. He ordered, "Don't be late"

6. He promised, "Everything will have been done by
Monday."

7. linformed, "The concert will be on Sunday."

8. Director told his secretary, "Get the documents ready
for the conference".

9. "l ask you to come to my office tomorrow", he added.

10. "Do you know English well?" he asked me.

11. "l am not sure | know him well", the boy replied.

12. "I am not well", he says every time before the
examination.

PenenTuBHLIE BUILI PeYeBOH IeSITEILHOCTH
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AyaupoBaHue M YTeHUE

Convergent and Divergent Thinking

How many unusual uses can you think of for a brick? It’s
easy to think of a few good uses but quite another task to
come up with 50 or 60 distinct ones. Psychologists
sometimes refer to this type of thinking as divergent
thinking, in contrast to convergent thinking. A problem
requiring convergent thinking has only one solution or a
very few — for a example, a math problem. In such a case,
the best approach is to examine the available facts, decide
which are relevant, and look for a single, logical solution.
By contrast, problems that have no single correct solution
and that require a flexible, inventive approach call for
divergent thinking — looking at the facts and expanding on
them, imaging where different pieces of information might
lead, and producing a number of possible solutions.
Imagine, for example, that three hikers are lost in the woods.
One argues that the only solution is to find their way back to
the trail and uses a stick to begin sketching a rough map in
the dirt. The second argues that the only solution is to find
their way to the lake, which lies to the west, and begins
fiddling with his compass. The third hiker — a divergent
thinker — quietly gazes around, “letting his mind go.”
Looking at the position of the sun, he decides they would
not be able to make it to the lake before nightfall. He
considers camping by the nearest stream, wonders if rangers
conduct patrols, thinks about how they might send up a
signal, and then finds himself staring at a
tree. Suddenly he realizes that if he climbs the tree, he might
find out where they are.

IIpoayKTHBHLIE BWILI peYeBOH NeATeILHOCTH
I'oBopenne
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1. Hcnonb3oBaHWE METOAMK JJII paOOTHI C TPYIIION.

2. V3yueHue ypOBHS JIOTMYECKOTO MBIIIICHUS C
MOMOIIBIO «TecTa Jlumnmmanay

3. MUzyuenwue VHIVBUBJIbHBIX ocobeHHoCTeH
MBIIIJIEHUS ¢ TOMOIIbI0 MeToIKN «KopadJekpyenue»

4. Omnpenenenrne 0COOCHHOCTEH MOHATHITHOTO
MBIIIEHHS, ¢ TOMOIIbI0 MeToAuKHU «UckiIiouenne
JIMIIHET0»

IInceMo

Hanwmcanue scce «MpiciauTebHas onepamus» (80-100
CJIOB)

Unit 3. Aepeccus

IlepeBon

Aggression

We live in a culture that has come to accept that
aggression and violence can occur in almost all aspects of
live. Therefore? The study of aggression in one of the
concerns for modern psychology.

Aggression remains one of the most challenging areas of
study because of the elusiveness of an adequate definition of
the term. Some researchers have applied it to any act that
inflicts pain or suffering on another individual; others feel
that a proper definition must include some notion of intent
to do harm. Still others use a situational definition, so that
what might be described as aggression in one context might
not be considered such in others. There is also controversy
over whether aggression should be regarded as an
interspecies behavior or whether it includes interspecies
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behavior. This conflict over how aggression should be
conceptualized has been partly responsible for the
development of a number of competing notions of its origins
and nature.

Animal Aggression. One of the most important
contributions to the study of aggression has been made by
the ethologists. The subject has been of particular interest to
them because aggression occurs frequently in natural
settings and seems to appear in almost all species, from
insects to primates.

Konrad Lorenz, perhaps the best-known of the ecologists
concerned with aggression, particularly within species, has
proposed that aggressive behavior is largely instinctual in all
social species, including man. His view is put forth in his
controversial book On Aggression, 1966. One of the most
interesting aspects of Lorenz's position is the suggestion that
as a way of coping with powerful aggressive instincts, most
species have developed highly symbolic or ritualized
behaviors to avoid or terminate aggression. Most animals
can evade attack or stop a battle before any serious harm is
done by signaling submission. Lorenz has suggested that
man may be unique in the ferociousness of his aggressive
behavior because he alone among all of the aggressive
species does not have any built-in signals for limiting or
preventing aggression. Although the smile may have
developed for this purpose originally, it has apparently lost
much of its symbolic meaning.

Another ecologist, Robert Ardrey, has contributed a
second instinctual view of aggression in man and other
animals. His book The Territorial Imperative, 1966, argued
that aggression is the natural result of territorial invasion.
Ardrey noted that most wars are fought over territorial
rights and that the defender of a territory is usually more
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successful than the invader, regardless of the size and
experience of the combatants.

Psychoanalytic Theory. The psychoanalytic movement
has also largely accepted the view that aggression is
instinctual. Freud postulated that there are two instincts:
eros, the life instinct, the atos, the death instinct. The atos
represents the universal drive to return to the earth; suicide
is the ultimate expression of the atos, but its usual
expression is only indirect.

When the death wish is directed toward other
individuals, it is called displacement. This concept is often
used to explain various social phenomena, such as
scapegoating and the behavior of the Nazis before and
during World War IlI. Displacement refers to the direct
channeling of aggressive energies toward a specific group of
persons or objects.

When aggressive impulses are not directly channeled, the
result is described as catharsis. This indirect expression of
the aggressive instinct is said to explain why people engage
in athletics, watch aggressive movies and television, and
kick doors and car tires rather than other people or
themselves. Catharsis provides a safe, socially acceptable,
and tension-reducing means of dealing with the atos.

Frustration-Aggression Theory. Closely allied with the
psychoanalytic concept of aggression is the hypothesis
proposed by John Dollard, Neal Miller, and their colleagues
in the late 1930s. This view suggests that aggression is more
than mere instinct; it is the instinctual response to
frustration, and the presence of aggression inevitably
indicates the presence of frustration somewhere in the
individual's environment. Dollard and Miller conducted a
number of experiments demonstrating aggression as an
unlearned response to a wide variety of frustrating
situations.
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The frustration-aggression hypothesis was modified in
the 1960s by Leonard Berkowitz, who found that aggression
occurs even in the absence of observable frustration and that
the form it takes depends upon

previous experience. While this hypothesis still states
that frustration is a primary determinant of aggression,
frustration is no longer considered a necessary or sufficient
precursor for aggression.

The data generated from the research on the frustration-
aggression hypothesis eventually led to the view that
aggression need not be regarded as entirely instinctual.
Because some cultures have succeeded in remaining
virtually free from violence, and because some individuals
seem to be able to lead relatively nonaggressive lives, it
would appear that if aggression is instinctual, man is capable
of keeping that instinct under relatively tight control.

Social Learning Theory. In response to these challenges
to the instinctual view, social learning theory, particularly as
propounded by Richard Walters and Albert Bandura, has
concentrated on how aggressive behaviors are learned and
under what conditions aggression is exhibited and inhibited.
The main point here is that no single set of variables, such
as territoriality, thanumatos, or frustration, can adequately
explain all aggressive behavior. Bandura and Walters have
maintained that it is more instructive to study an individual's
learning history than it is to speculate on the nature of
instinctive drives. They pose such questions as: Has the
individual been rewarded for aggressive behavior in the
past? Has a parent used primarily physically aggressive
punishments in training a child? Does aggression attract
attention from a child's parents or teachers?

The basic contribution has been its focus on no
of social learning theory instinctual environmental
to the study of aggression factors. By concentrating
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on the differences
between the learning and
the  performance  of

aggressive acts,
experiments found that
while performance

usually occurs in the
presence of frustration,
learning of aggressive
behavior usually does not
involve any frustration.
Perhaps more importantly,
however, the  social

learning theorists have
shown how important is
to both the acqisition and
the  performance  of
aggressive behaviour.

I'pammaTuka
Teopust M npaKTHKA

Y CJIIOBHBIE OPEJJIOXEHUS

VY CioBHBIE IPEIOKEHNS MOTYT OBITh CIIEAYIOLIMMHU:

1) npennoxeHus pealbHOIO yCIOBHUS;

2) npennoXeHHs HepealbHOro YCIOBHUS.

YnorpebiieHue rinaroiabHbIX (GOPM B 3TUX MPEATIOKECHUAX
3aBUCUT OT CTENEHH pPEATbHOCTH M BPEMEHU JAEUCTBUS,

BBIPAKCHHOT'O I'JIaroJIOM.

1. lIpugaTovHbie NpeaI0KeHUs PeaibHOr0 YCJI0BUS U
BpPEeMeHH, /1eificTBHE KOTOPbIX OTHECEHO K Oyayliemy.
B npuaaTo4HbIX NpeAsioKEHUSX YCIOBHS M BPEMEHHU C

COI03aMH
if (ecam),
when (korma),
after (mocre),
before (mepen Tem, kak),
as soon as (Kax TOJIbKO),
unless (eciu He),
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until (zo Tex mop, nmoka He)

Oymymiee Bpemsi 3aMeHsieTcss (OpPMOM  HACTOSIIETO
BPEMEHHU, HO Ha PYCCKUH SI3BIK MEPEBOAUTCA OyIyIIUM.
Hanpumep:

If you help me (mpunaTounoe npemioxenue ycinoBus), |
shall do this work on time (rmaBroe npemioxenune). — Eciu
ThI IIOMOKEITh MHE, 5 C/IETIAl0 3Ty padOTy BOBpEMSI.

As soon as | am free, I'll come to you. — Kaxk Tosibk0 5
0CBOOOXYCB, 5 MPUAY K Teoe.

We shall not begin until you come. — Mzl He HadHEM,
IOKa ThI HC MTPUACIIDb.

2. IlpuparoyHble NpeNJIOKEHUS]  HepeaJbHOro
yeaosusi: (CocnararesibHOe HAKJIOHEHHE)

CocnararenpHOe HaKJIOHEHHE BBIPAYKAET BO3MOXKHOCTb,
HEPCAIbHOCTD, MIPCAIIOJIOKUTCIBHOCTD I[CﬁCTBHHI

a) IeiCTBHE OTHOCUTCS K HACTOAIIEMY HIIH OyayliemMy:

If I knew his address I would write to him. — Ecau 0b1
s1 3HAJI ero ajapec (ceifuac), 1 HanucaJ O0bl emy (ceiiuac
niau B oamkaiimem 6ynymem). If the weather were fine he
would go to the country. — Ecau 0b1 moroma (ceituac)
Obli1a XOpouIei, OH ObI MOeXaJI 32 TOPO.

['maron B mpumaTounom npemiioxkennn — B ¢popme Past
Indefinite, B rmaBaom — B popme Future in the Past;

0) nefcTBHE OTHOCUTCS K MPOIILIIOMY:

If the weather had been fine yesterday he would have

gone to the country. — Ecmu Ol moroga Obuta Buepa
XopolieH, oH ObI moexai 3a TOpoJ.
B ciy4ae, eclm JIefcTBHe, OIMMCEIBAEMOC

cocjiaraTCJIbHbIM HAKJIOHCHHUEM, OTHOCUTCA K MPOIICAIICMY
BPEMEHHU, B TJIABHOM NPEIJIOKECHHH HCIOIB3YyeTCs dopma
OyIyIIero COBEPIIEHHOTO C TOYKH 3PEHHS MPOIIEAIIETO
Future Perfect in the Past, a B mnpumatousom —
npoiie/iee copepiiennoe Past Perfect.
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If I had known his address | would have written to him.
— Ecnu 651 51 3HaN ero aapec (B mpomwioM), st Hamucana Obl
eMy (B IIPOIIIOM Ke).

[ wish 1 lived not far from here, (nacrosimee Bpems) —
Kanp, 4To 1 HE KUBY MOOIHU30CTH.

I wish | had lived not far from here, (nmpomeniee
BpeMmsi) — 2Kaub, 4TO 51 He KU MOOJIU30CTH.

PenenTuBHLIE BUILI PeYeBOH IeSITEILHOCTH
AyaupoBaHue ¥ YTeHHe

Why do you easily remember terrifying events?

The motorcycle driver who walked away with minor cuts
and bruises from the spectacular accident will probably
remember every detail. He will be able to recall the
sensation as he started to lose control and the feeling of
flying through the air and hitting the dirt.

The very vivid recollections we sometimes form of
dramatic incidents are often called flashbulb memories.
Flashbulb memories usually deal with events that are
extremely surprising, emotionally arousing, or very
important in their consequences. You may have experienced
something similar to a flashbulb memory yourself. For
example, when people were questioned about what they
were doing when they heard President Reagan had been
shot, 94 percent could recall the exact details even seven
months later. Events involving deaths, accidents, sports, and
sex are among those people say they remember most
vividly. These are all very emotional experiences that
people are apt to dwell on long after the actual occurrence.

What happens in your body when a flashbulb memory is
formed? The answer comes partly from research on animals.
When rats are placed on elevated, well-lighted platform,
their natural response is to step down and go to a dark
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corner. However, if the rats receive a shock to their feet
whenever they step down, they learn within one or two trials
to remain on the platform. Since this experience involves
being shocked, it produces physiological arousal, which in
turn triggers the release of several hormones (epinephrine,
ACTH, and vasopressin). Apparently, these hormones are
important for rapid learning. When the hormones are
eliminated by removal of the glands that produce them, the
rats require significantly more trials to learn to remain on
the platform. This finding suggests that secretion of the
hormones somehow facilitates memory formation. Like rats,
humans also secrete hormones when physiological arousal
occurs, and these hormones may contribute to the formation
of flashbulb memories.

IIpoaykTHBHBIE BUBI peYeBOil AeATEJbHOCTH
I'oBopenne

Ketic-ctanu «Ciaryyaii arpecCMBHOI0 MOBeJACHUSD)

IIncemo

OneKTpOoHHbIE UChbMa JIMYHOIrO Xapakrepa «Ilepenucka
¢ apyrom no UurepHery o npod.ieMe 0JMHOYECTBA»

Unit 4. Cmpecc

IlepeBon

THE NATURE OF STRESS
The term stress has been used in different ways by
different theorists. We’ll define stress as any circumstances
that threaten or are perceived to threaten one’s well-being
and that thereby tax one’s coping abilities. The threat may
be to immediate physical safety, long-range security,
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selfesteem, peace of mind, or many other things that one
values. This is a complex concept.

Stress as an Everyday Event

The word stress tends to spark images of overwhelming,
traumatic crises. People may think of hijackings, hurricanes,
military combat, and nuclear accidents. Undeniably, major
disasters of this sort are extremely stressful events.
However, these unusual events are only a small part of what
stress is. Many everyday events such as waiting in line,
having car trouble, shopping for Christmas presents,
misplacing your checkbook, and staring at bills you can’t
pay are also stressful. Of course, major and minor stressors
are not entirely independent. A major stressful event, such
as going through a divorce, can trigger a cascade of minor
stressors, such as looking for an attorney, moving, taking on
new household responsibilities and so forth. You might
guess that minor stresses would produce minor effects, but
that isn’t necessarily true. Researlch indicates that routine
hassles may have significant harmful effects on mental and
physical health. Appraisal: Stress Lies in the Eye of the
Beholder The experience of feeling stressed depends on
what events one notices and how one appraises them. Events
that are stressful for one person may be routine for another.
For example, many people find flying in an airplane
somewhat stressful, but frequent fliers may not be bothered
at all. Some people enjoy the excitement of going out on a
date with someone new; others find the uncertainty
terrifying.

Often, people aren’t very objective in their appraisals of
potentially stressful events. A study of hospitalized patients
awaiting surgery showed only a slight correlation between
the objective seriousness of a person’s upcoming surgery
and the amount of fear experienced by the patient. Clearly,
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some people are more prone than others to feel threatened
by life’s difficulties. A number of studies have shown that
anxious, neurotic people report more stress than others, as
do people who are relatively unhappy. Thus, stress lies in
the eye (actually in the mind) of the bee holder. People’s
appraisals of stressful events are highly subjective.

Frustration

As psychologists use the term, frustration is experienced
whenever the pursuit of some goal is thwarted. In essence,
you experience frustration when you want something and
you can’t have it. Everyone has to deal with frustration
virtually every day. Traffic jams, for instance, are a routine
source of frustration that can affect mood and blood
pressure. Fortunately, most frustrations are brief and
insignificant. You may be quite upset when you go to a
repair shop to pick up your ailing stereo and find that it
hasn’t been fixed as promised. However, a week later you’ll
probably have your stereo back, and the frustration will be
forgotten. Of course, some frustrations — such as failing to
get a promotion at work or losing a boyfriend or girlfriend
— can be sources of significant stress.

Conflict

Like frustration, conflict is an unavoidable feature of
everyday life. The perplexing question “Should 1 or
shouldn’t 1?” comes up countless times in one’s life.
Conflict occurs when two or more incompatible motivations
or behavioral impulses compete for expression. Sigmund
Freud proposed a century ago that internal conflicts generate
considerable psychological distress. The link between the
conflict and distress was measured with new precision in
studies by Laura King and Robert Emmons. They used an
elaborate questionnaire to assess the overall amount of
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internal conflict experienced by subjects. They found that
higher levels of conflict were associated with higher levels
of anxiety, depression, and physical symptoms.

Conflicts come in three types, which were originally
described by Kurt Lewin (1935) and investigated
extensively by Neal Miller (1944, 1959). These three basic
types of conflict — approachhapproach,
avoidanceeavoidance, and approachhavoidance.

In an approachhapproach conflict a choice must be made
between two attractive goals. The problem, of course, is that
you choose just one of the two goals. For example: You
have a free afternoon — should you play tennis or
racquetball? You can’t afford both the blue sweater and the
gray jacket — which should you buy? Among the three
kinds of conflict, the approachhapproach type tends to be
the less stressful. Nonetheless, approachhapproach conflicts
over important issues may sometimes be troublesome. If
you’re torn between two appealing college majors or two
attractive boyfriends, for example, you may find the
decisionnmaking process quite stressful.

In an avoidanceeavoidance conflict a choice must be
made between two unattractive goals. Forced to choose
between two repellent alternatives, you are, as they say,
“caught between a rock and a hard place.” For example,
should you continue to collect unemployment checks, or
should you take the degrading job at the car wash? Or
suppose you have painful backaches. Should you submit to
surgery that you dread, or should you continue to live with
the pain? Obviously,

avoidanceeavoidance conflicts are most unpleasant and
lightly stressful. In an approachhavoidance conflict a choice
must be made about whether to pursue a single goal that has
both attractive and unattractive aspects. For instance,
imagine that you are offered a promotion that will mean a
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large increase in pay, but you’ll have to move to a city that
you hate. Approachh avoidance conflicts are common and
can be quite stressful. Any time you have to take a risk to
pursue some desirable outcome, you’re likely to find
yourself in an approachhavoidance conflict. Should you risk
rejection by approaching that attractive person in class?
Should you risk your savings by investing in a new business
that could fail? Approachh avoidance conflicts often
produce vacillation. That is, you go back and forth, beset by
indecision. You decide to go ahead, then you decide not to,
and then you decide to go ahead again.

Change

Thomas Holmes and Richard Rahe have led the way in
exploring the idea that life changes — including positive
events, such as getting married or getting a promotion —
represent a key type of stress. Life changes are any
noticeable alterations in one’s living circumstances that
require readjustment. Based on their theory, Holmes and
Rahe developed the Social Readjustment Rating Scale
(SRRS) to measure life change as a form of stress. The scale
assigns numerical values to 43 major life events. These
values are supposed to reflect the magnitude of the
readjustment required by each change. In using the scale,
respondents are asked to indicate how often they experience
any of these 43 events during a certain time period. The
numbers associated with each event checked are then added.
This total is an index of the amount of changeerelated stress
the person has recently experienced. The SRRS and similar
scales based on it have been used in thousands of studies by
researchers all over the world. Overall, these studies have
shown that people with higher scores on the SRRS tend to

145



be more vulnerable to many kinds of physical illness and to
many types of psychological problems as well. These results
have attracted a great deal of attention, and the SRRS has
been reprinted in many popular newspapers and magazines.
The attendant publicity has led to the widespread conclusion
that life change is inherently stressful. However, experts
have criticized this research, citing problems with the
methods used and problems in interpreting the findings. At
this point, it’s a key interpretive issue that concerns us. A
variety of critics have collected evidence showing that the
SRRS does not measure change exclusively. In reality, it
assesses a wide range of different kinds of stressful
experiences. Thus, we have little reason to believe that
change is inherently or inevitably stressful. Undoubtedly,
some life changes may be quite challenging, but others may
be quite benign. Table. Social Readjustment Rating Scale

Life event Mean value

At one time or another, most people have remarked that
they’re “under pressure.” What does this mean? Pressure
involves expectations or demands that one behave in a
certain way. You are under pressure to perform when you
are expected to execute tasks and responsibilities quickly,
efficiently, and successfully. For example, sales people are
usually under pressure to move merchandise. Professors at
research institutions are often under pressure to publish in
prestigious journals. Stand-up comedians are under intense
pressure to make people laugh. Pressures to conform to
others’ expectations are also common in our lives.
Businessmen are expected to wear suits and ties. Suburban
homeowners are expected to keep their lawns well
manicured. Teenagers are expected to adhere to their
parents’ values and rules.
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Although widely discussed by the general public the
concept of pressure has received scant attention from
researchers. However, Weiten has devised a scale to
measure pressure as a form of little stress. It assesses self-
imposed pressure, pressure from work and school, and
pressure from family relations, and intimate relations. In
research with this scale a strong relationship has been found
between pressure and a variety of psychological symptoms
and problems. In fact, pressure has turned out to be more
strongly related to measures of mental health than the SRRS
and other established measures of stress.

I'pammaTtuka
Teopusi u npakTHKa

Ipuuacrue Hacrosimero Bpemenn (Participle 1)

IIpyuactue | (mpuuyacTHe HACTOSALIETO BPEMEHM),
0o0pa3oBaHHOE TIPU TOMOINM OKOHYaHHs -INQ, HUMeeT
AKTUBHYIO M MMACCUBHYIO (CTpaaTenbHyI0,) (DOPMEIL:

HECOBEPIIICHH COBEPIIEHHBI
BIA BUJ U BUJ
Active asking having asked
(akTHBHA)
Passive being asked having been
(cTpamaTenbHast) asked

[Tpuyactue | ynorpebnsiercss B QyHKIIUU:

1. Onpenenenus:

The man sitting at the table is our teacher. — Yenogex,
CHASIIMUIN 33 CTOJIOM — HAlll yYUTEIb.

The houses being built in our town are not very high. —
I[OMa, CTpoAIHEeCHd B HAIIEM I'OpOA€, HEBBICOKH.
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2. OOCTOATENBCTRA:

Going home | met an old friend. — Has momoii, s
BCTPETHII CTApOro apyra.

Having finished work 1 went home.— 3akonuus
paborty, s owIesn 10MOH.

Ipuyactue npomenmero Bpemenn Participle 11

[Ipuyactue |l (mpuyacTue mpoIIEANIET0 BPEMEHH)
Bcerna naccusno. QOOpaszyercs OHO  TpuUOaBICHHEM
cybdukca -ed K OCHOBE MPABHILHOTO Tjlaroja Wi IyTeM
gepeaoBaHus 3BYKOB B KOPHC HCIIPABUJILHOT'O IJ1aroJia.

[Tpuyactue |l ymorpebsiercst B GyHKIHH:

1. Onpenenenusi.

The book translated from English is very interesting.
Kuwra, nepeBeieHHAasl C aHTIIMHACKOTO S3bIKA, HHTEPECHASL.

2. O6crosTenbcTBa (MPUYUHBI U BPEMEHH):

Given the task he began to work. — Korna emy naam
3a/laHne, OH HavaJl paboTaTh.

Ecmu nepea mnpuyactTueM IMnpomeamero BpPEMCHU B
byHnknun obcTosATENbCTBA CTOSAT coro3bl if, when, To oHo
MEPEBOUTCS HA PYCCKUU S3BIK  0OCTOSTENHLCTBEHHBIM
MPHUIATOYHBIM MTPEIOKECHUEM.

Steel hardens when hammering. Cranp ympouHsercs,
KOTJIa €€ TIPOKOBBIBAIOT.

® Ecmu npru4acTus HACTOAIICTO W MNPOHICAIICTO
BpEMEHU CTOSIT nepeo OTIpe eI IeMbIMU
CYIICCTBUTCIbHBIMH, TO OHH, yTpadyuBasd B 3HAYUTEIbHOMI
CTETIEHM CBOE OTIVIATOJIBHOE 3HA4YCHHE, BBIPAXKAIOT
KaueCTBO U MPHUOIMKAIOTCS IO 3HAYCHHIO K OOBIYHOMY
npuIaraTeIbHOMY:

alloyed stel nerupoBannas crane; sold goods nponanHbIit
TOBap.

® Ecmu npu4acTus HACTOAIICTO W MNPOHICAIICTO
BPEMEHU CTOSIT HOC/e ONPEACISIEMOT0 CYIIECTBUTEIBHOTO,
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TO OHU HC BBIpAKAIOT KA4YCCTBA, 4 UMCIOT JIMIIb I'IaroJIbHOC
3HaueHue. Takue TmpuyacTus MOryT OBbITh 3aMEHEHBI
OMPCACIIUTCIBHBIM IPUAATOYHBIM ITPCATIOKCHUCM

all letters written Bce mnHcbMa, KOTOpbIe ObLIM
HANMCAHBI instructions received NMoJIy4eHHbIe
HHCTPYKUMH (MHCTPYKIMH, KOTOPbIe ObLJIN MOJYyUYEeHbl)

3ANAHUE 4.1. [lepeseoume npuuacmusi Ha pyccKuil
A3bIK.

buying — bought heating — heated connecting —
connected eating — eaten reading — read

3AJTAHME 4.2. [lepeseoume npeodnodiceHus.

1. There is a house built in our street.

2. The materials used were not of good quality.

3. The vegetables bought were fresh.

4. The letters sent yesterday by e-mail were not received.

Tepynamii Gerund

I'epynauit — 510 HenmwuHas ¢opma riarona, KOTopas
BEIp@KaeT JEHCTBHE Kak Tpolecc, u  obpasyercs
npuOaBJICHUEM OKOHYaHUS -INg K OCHOBE TJjarojna.
lepynauii sBIsieTCsT TPOMEXYTOUHOM (hopMoil  MexIy
[JIarojIOM M CYIIECTBUTEIbHBIM U TOATOMY 0OJagaer
CBOICTBAMU U rjiarojia, 1 CymeCTBUTCIILHOTO.

YnorpeodJieHue repyHaus

1. Tepynnuit ynorpeOmisieTcss TOCIE  CIETYIOUINX
IJIaroJioB 0€3 MpeIoroB:

a) to begin, to start, to finish, to stop, to continue, to
keep (mpogomkats) u ap.

Please keep sending us letters at this address.
[Toxanyiicta, mpoaospKaiiTe MOCHUIaTh HaM MHUCbMa IO
3TOMY aJpecy;
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b) to like, to enjoy, to prefer, to mind, to excuse, to
remember, to forget, to suggest, to avoid, to need, to
want, to require u ap.

The results need being checked. Pesyabrarsr
HE00XO0IMMO MTPOBEPUTH.

2. Ilocne rnarosa ¢ npeajioramu:

to apologize for, to thank for, to look forward to, to
congratulate on, to insist on, to depend on, to object to,
to be interested in, to be responsible for u np.

We insised on continunuing the experiment. Mal
HaCTarMBaJIl HA POJOJIZKCHUH SKCIICPUMCHTA.

3. Tlocne cymecTBUTEABLHOIO ¢ mpemiorom: way of,
programme of, reason for, process of u ap.

The way of using is indicated in the instructions. Crroco6
HCIIOJIb30BAaHUS YKa3aH B HHCTPYKIUSX.

4. Tlocne cocTaBHBIX MPEMJIOrOB U CIOBOCOYETAHUM: ON
account of BBuny, u3-3a

because of u3-3a

due to 6naromapsi, u3-3a

with a view to ¢ rienpro (J71st TOro 94To06I)

despite mecmoTps Ha

We could not continue the work because of no raw
materials being supplied. Mbe1 He cMoraM mpPOIOIKATH
paboTy M3-32 OTCYTCTBUS MTOCTABKH CHIPBHSI.

CaoiicTBa 1J1aroJia y repyHaus
I'epynanii umeer crieayrouye (GopMbl BpeMEHH U 3aJI0ra:

Active Passive
Indefinite writing being written
Perfect having having been
written written
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Indefinite Gerund Belpaxkaer mporecc B Hamboiee
oOmeM BUJE W JEHCTBHE, OJHOBPEMEHHOE C JACHCTBHEM
riiaroja B IWYHOU (opme.

We prefer using new metods of work. Msr ipeanountaem
HUCITIOJB30BATh HOBBIC MCTOAbI paGOTBI.

We prefer new metods of work being used. Msi
npeaArnoIuTacm, ‘ITOGBI HUCIIOJIB30BaJIMCh HOBBLIE MCTOAbI
paboTHI.

Perfect Gerund Beipaxkaer neiicTBUE, KOTOPOE OOBIYHO
MpeluIecTByeT JeHCTBUIO, BBIPAKEHHOMY TIJIarojioM B
JTUYHON (opMme.

/ remember having given this instruction. I momuro, 4ro
nan (naBaji) 3TO yKa3aHHe.

| remember having been given this instruction.
MTOMHIO, YTO MHE JaBalld 3TO yKa3aHUeE.

Yamre Bcero opMbl MacCCUBHOTO TEPYHAMS HA PYCCKUU
SA3BIK IICPCBOAATCA MPUAATOYHBIMHU ITPCATIOKCHUSAMMU.

CBoiicTBa CYyIIECTBUTEILHOIO y TePyHIMS

1. Tepynauili MOXET ONPEAENAThCA MNPUTHKATEIbHBIM
MECTOMMEHUEM WJIM CYIIECTBUTEIbHBIM B MPUTSHKATEIHLHOM
najexe:

/ insist on his (the inspector's) coming as soon as
possible. 5l HactamBaro Ha TOM, YTOOBI OH (MHCIIEKTOP)
mpuexai Kak MO>KHO CKopee.

2. Ilepen repyHiMEM MOKET CTOSATh IIPEJIOT:

On receiving a letter we shall immediately take action.
ITo monyyeHun MUchbMa Mbl HEMEIJIEHHO TPUMEM MepPbI.
I'epynamii ynorpeoasiercsi: 1) B kayecTBe MoJIesKaNIEro:
Reading is useful. Urenune noJie3Ho;

2) KaK 4acTh ckasyemoro rmocie riarojioB to finish, to
start, to continue, to go on, to keep u np.

He started reading the book. On Hauan untaTh KHHTY;

3) kak npemnoxHoe nononnenue: lam fond of reading. 51
JIFOOJII0 YUTATh;
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4) kak npsAMOe TONOJTHEHHE:

Do you mind my reading here? Bbl He MPOTHB MOEro
YTEHHUS 371ECh?;

5) kak 0OCTOATEILCTBO BPEMEHHU:

After reading he closed the book. ITocime ureHust on
3aKpbUI KHUTY;

6) Kak 00CTOSTEIBCTBO 00pa3a ICHCTBUS:

Instead of reading he went to the movies. BmecTo urenus
OH IIOMICJ B KUHO.

IlepeBoa repyHansi Ha pyCcCKUil SI3bIK

I'epynauit MOKET NIEpEBOAUTHCSA HA PYCCKUH SA3BIK:

1) cymecTBUTENBbHBIM

We are interested in buying these goods Mel
3aMHTEPECOBAHbI B MOKYNKEe YTHX TOBAPOB;

2) UH(QUHUTHBOM

Everybody went on working. Bce mnpomomkanu
padorarhs;

3) neenpuvacTUEM

On coming to the laboratory he got down to work.
IIpuas B 1abopaTtopuio, OH MPUHSICS 32 padoTy.

4) MIPUAATOYHBIM IIPEAI0KEHUEM

We regretted having done it. MsI coxanenn 0 TOM, YTO
cles1aJIM 3TO.

3AIAHME 4.3. Hauidume 8 npeonojiceHusix 2epyHouul u
onpedenume e20 epems, 3anoe u Qyuxkyuro. Ilepeseoume
npeoloNCeHUsL.

Smoking costs a lot of money.

I will call you after arriving at the office.
Please have a drink before leaving.

I am looking forward to meeting you.

Do you object to working late?

Mary always dreams about going on holiday.
Please, excuse us for waiting too long.

NogakowhE
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8. My favourite occupation is reading.

9. We are interested in buying these goods.

10. | have three shirts that need washing.

11. They insisted on being sent the results of tests.

12. What is the purpose of his going there?

13. This letter requires signing.

14. 1 am grateful for his helping me. | am grateful for
his having helped me.

15. We thank you for sending us your letter.

16. The house wants repainting.

3AIAHUE 4.4. 3anonnume nponycku nooxXooawumu no
CMBICTLY 2ePYHOUSAMU.

1. Idislike to the movies by myself.

2. We started dinner without you.

3. I can'timagine my own house.

4. 1 used that television show all of the time.

5. lalways eat breakfast before to school.

6. When do you practise English?

7. My grandmother prefers science fiction books.

8. You need harder this year.

9. 1am used to her in a bad mood.

10. Have you talked to the dentist about your teeth?

I'epyuaMit WUIM MTHOMHUTUB?
OnHoM M3 TPYAHOCTEH AHTJIMICKOrO SI3bIKA SIBJISAETCS
TO, YTO MOCJI€ OJHUX IJIAr0JIOB UCHOJb3YyeTCs IepyHAui,
a nocJje Ipyrux — UH(QPUHUTHUB.

Korna Korna HCIIOJIb3YETCS
HCTIOTIb3YETCs NHOUHUTHUB? (to do)
I'EPYHJINN? (doing)
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ITocne rnaronos,| Ilocine  rmarosoB,  KOTOpbIE

KOTOpBIE OTHOCATCS K OYAYyIIUM COOBITHSIM:
BBIpQKAIOT JI000BH|Want xotetp hope HanesThes
/ HEHABHCTH: intend HamepeBaTbest
like HpaBuTBCS
love sro0uTh

enjoy HacaaKIaTbCs
dislike He m00UTH
hate HeHaBUIETH

IMociie HexoTopbix| Ilociie HEKOTOPBIX IJIAT0JIOB:
rJ1aroJioB:

admit nomyckathb afford no3BonuTh cede

imagine BooOpaxarts| help momorars

involve  BhI3BIBaTh, agree corjamarhCs
PUBOIUTH

(x uemy-11.) learn yuutscs

keep on| Mmanage ympaBisiTh
MPOJIOIKATH (AeNaTh

9TO-11.) choose OTIIaBaTh

[peAMOYTEHUE

consider  gymaTth, YeMy-J.
roJjiararb,

CUNTATh offer mpemmarars

mention ynomunars | fail He cnenarp 4yro-i.

delay 3amepxuBaTh refuse oTkasbiBaThCs

deny orpuiars happen ciyuatbcst

postpone
OTKJIaIbIBATh

finish 3akan4uBaTh IMocie npuiaarareJibHbIX:

glad (uamp: to know...)

IMocae npeaJioros: pleased (uamp: to meet you)

interested in... disappointed (nanp: to hear)

instead of...

good at... IMocae caoB  «to0» W

154




«enough»:
before ... too difficult ciumkom TpyaHO
after ... easy enough .. [OBOJBHO
VIETKO

Ilocnie HeKOTOPBIX
BbIPasKEeHU I

it's no use
0OeCToIe3HO

it's no good ... He
CTOUT

there's no point
in ... HeT

CMBbICJIa

[Tocne rmaronos begin, start — waunnars, continue —
MPOJOIDKATh, MOTYT YIOTPEOJAThCS KaK TEePyHAWH, TaK U
MHOUHUTUB Oe3 yiepoa st CMBICIA.

[Tocne rmaronoB Stop — mpekpaimarhb, try — neITathbes,
crapatbcs, remember — MOMHHUTb, MOTYT YIOTPEOISATHCS
Y TepYHIIUH, 1 UHPUHUTUB, HO CMBICTT MOXKET MEHSTHCS.

PenenTuBHbIC BUILI PeY4eBOii 1eATEJILHOCTH
AynnpoBaHue M YTeHHe

Does Psychotherapy Work?

One of the first investigators to raise questions about the
effective ness of psychotherapy was the British psychologist
Hans Eysenck (1952). After surveying 19 published reports
covering more than 7,000 cases, Eysenck concluded that
therapy significantly helped about two out of every three
people. However, he also concluded that “Roughly two
thirds of a group of neurotic patients will recover or improve
to a marked extent within about two years of the onset of
their illness whether they are treated by means of
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psychotherapy or not.” Eysenck’s conclusion that individual
psychotherapy was no more effective in treating neurotic
disorders than no therapy at all caused a storm of
controversy in the psychological community and stimulated
considerable research.

Ironically, an important but often overlooked aspect of
the subsequent debate has little to do with the effectiveness
of therapy but rather with the effectiveness of no therapy.
Many researchers then and today agree with Eysenck that
therapy helps about two-thirds of the people who undergo it.
More controversial is the question of what happens to
people with psychological problems who do not receive
formal therapy — is it really true that two-thirds will
improve anyway? Bergin and Lambert (1978) questioned
the “spontaneous recovery” rate of the control subjects in
the studies Eysenck surveyed. They concluded that only
about one out of every three people improves without
treatment (not the two out of three cited by Eysenck). Since
twice as many people improve with formal therapy, therapy
is indeed more effective than no treatment at all.
Furthermore, these researchers noted that many people who
do not receive formal therapy get real therapeutic help from
friends, clergy, physicians, and teachers; thus, it is possible
that the recovery rate for people who receive no therapeutic
help at all is even less than one-third.

Other attempts to study the effectiveness of
psychotherapy have averaged the results of a large number
of individual studies. The general consensus among these
studies is also that psychotherapy is effective, although its
value appears to be related to a number of other factors. For
instance, psychotherapy works best for relatively mild
compared to more severe disorders and seems to provide the
greatest benefits to people who really want to change.
Finally, one very extensive study designed to evaluate the

156



effective ness of psychotherapy was reported by Consumer
Reports (1995). Largely under the direction of psychologist
Martin E.P.Seligman, this investigation surveyed 180,000
Consumer Reports subscribers on everything from
automobiles to mental health. Approximately 7,000 people
from the total sample responded to the mental health section
of the questionnaire that assessed satisfaction and
improvement in people who had received psychotherapy.

In reviewing the results of this study, Saligman (1995)
summa raised a few of its most important findings. First, the
vast majority of respondents reported significant overall
improvement following therapy. Approximately 90 percent
of the people who reported feeling very poor or fairly poor
prior to therapy reported feeling very good, good, or so
following therapy. Second, there was no difference in the
overall improvement score for people who had received
therapy alone and those who had combined psychotherapy
with medication. Third, no differences were found between
the various forms of psychotherapy. Fourth, no differences
in effectiveness were indicated between psychologists,
psychiatrists, and social workers, although marriage
counselors were seen as less effective. And fifth, people
who had received long-term therapy reported more
improvement than those who had received short-term
therapy. This last result, one of the most striking findings of
the study, is illustrated in the Figure below.

The Consumer Reports study lacked the scientific rigor
of more traditional investigations designed to assess
psychotherapeutic efficacy. For example, it did not use a
control group to assess change in people who did not receive
therapy. Nevertheless, it provides broad support for the idea
that psychotherapy does work.
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IIpoaykTHBHBIE BUBI peYeBOil eI TeJIbHOCTH
I'oBopenne

Mouosnor-onucanue «Crpecc B Hamen s KU3HN»
[IpoBenenue Tecta «OnpeaesieHue TPeBOrH»

IIncemo

Hanwmcanue scce «Ctpecc B Hameii sxu3an» (80-100
CJIOB)
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OriasBJieHue

Paznen 1
Unit1l. p.5-24
Unit 2. p. 24-44
Unit 3. p. 45-67
Paznen 2
Unit1l. p.
Unit 2. p.
Unit 3. p.
Pasznen 3
Unit 1.
Unit 2.
Unit 3.
Unit 4.

TTTT
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